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HISTORY OF CAMPUSES
WVNCC originated as a dual-campus community college made up of the former Han-
cock County Branch and the Wheeling campus of the current West Liberty University.  
As a result of community requests, the College began offering courses in New Martins-
ville in 1973.

Wheeling Campus
The Wheeling campus was originally housed in the Hazel-Atlas Building, which was the 
former West Liberty campus.  The building was utilized for general education courses, as 
well as health science and heating and air conditioning labs until February 2009 when it 
was sold.  The college continued to lease space in the building for the Refrigeration, Air 
Conditioning, and Heating program, as well as table gaming courses.

In December 1977, the college acquired the B&O Building, which originally served as the 
main terminal of the Baltimore and Ohio Railroad.  This building contains the administra-
tive off ices, Bookstore, Business Off ice, Financial Aid, Library/Learning Resource Center, 
tutoring services, and Support Services for Students with Disabilities, as well as labora-
tories, classrooms, and faculty off ices.  

The Wheeling Wholesale Grocery Building was purchased by the College in June 2004.  
The former warehouse is located adjacent to the B&O Building.  After extensive renova-
tions, the building opened in August 2006 and currently houses the WVNCC Culinary 
Arts facility, health science laboratories, classrooms, faculty off ices, Student Activities, 
and a 5,000 square-foot Multipurpose Room.

On August 19, 2011, the college purchased the Straub property from the Ohio County 
Development Authority.  The former Honda dealership will be renovated to create the 
Applied Technology Center which will house labs for welding, diesel and refrigeration/
heating/air conditioning instruction, as well as a lab for Mechatronics, a new program 
that prepares students to be electrical and industrial maintenance technicians.  The 
building is scheduled to be completed in March 2013.

A second parcel included in the Straub purchase is the former Straub Hyundai build-
ing.  This building will house a Barnes & Noble bookstore and student activity center.  
Groundbreaking occurred on September 20, 2012.

Weirton Campus
The College offered courses in Weirton at Weir High School until 1975 when land and 
modular buildings were purchased.  The f irst phase of a permanent instructional facility 
was constructed in 1982, with the second phase which replaced the modular buildings 
constructed in 1999-2000.  Groundbreaking ceremonies were held Tuesday, May 24, 2011, 
for an expansion of classroom space at the Weirton campus. The 9,590 square-foot 
building addition houses two classrooms and three laboratory classrooms utilized for 
Surgical Technology, Respiratory Care, and Mechatronics.
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New Martinsville Campus
Courses were offered in New Martinsville for the f irst time in the spring of 1973, with 
a campus established in 1975 in a renovated downtown discount store.  A permanent 
facility was established in 1990.  The New Martinsville campus is centrally located in the 
downtown city complex adjacent to the New Martinsville Municipal Building. The aca-
demic facility houses administrative and faculty off ices; counseling and student services; 
the Library/Learning Resource Center; 10 general use classrooms and 2 computer labs 
equipped with state-of-the-art technology; IP video classroom; conference/workshop/
seminar rooms; laboratories for business, nursing, and physical and biological scienc-
es; Academic Success Center (tutoring and disabilities services); lounges; and a College 
Bookstore.

Additionally, the Francis Creative Arts Center renovation was completed about four 
years ago. This center is home to ArtsLink, which has been very active for several years. 
The Center provides a series of musical events, sponsors theatrical productions for lo-
cal children and adults, and conducts juried art shows. The Center currently has more 
than 250 paid members and receives numerous grants to cover its costs. Bob DeFrancis, 
Dean of Community Relations, and Larry Tackett, New Martinsville Campus Dean, are 
members of the board of directors. 

IP Video
In order to link the campuses and to provide instruction in what would normally be low-
enrolled courses on multiple campuses, the college utilizes an IP video connection with 
the capability of providing audio and video connections between all three campuses si-
multaneously.  A dedicated classroom is located on each of the three campuses and was 
implemented in 2003.  While the telecommunications classroom continued being used for 
several years after implementation of IP Video, this system has replaced the former video 
telecommunications classrooms that had been in use since 1988.

INSTITUTIONAL GOVERNING BOARDS
West Virginia Northern Community College has been governed by three different gov-
erning boards and a transition board during its existence.  Initial governance was by the 
West Virginia Board of Regents, which governed all higher education institutions until 
1989, at which time it was replaced by the Board of Trustees for universities and the 
West Virginia Board of Directors as the governing board for state baccalaureate and 
community colleges.  In 2000, through SB 653 (WV Code 2, I.5), the State Legislature es-
tablished the Higher Education Policy Commission and individual institutional governing 
boards which became effective July 2001.  The year 2000-2001 was a transitional year 
for governance, with an Interim Governing Board at the State level while the Higher 
Education Policy Commission established itself, and the Institutional Board of Advisors 
prepared for becoming a Board of Governors.  On July 1, 2001, the Board of Governors 
off icially assumed powers and duties of a local governing board in accordance with the 
Higher Education Act adopted by the State Legislature and signed by Governor Cecil 
Underwood in June 2000.  The current Board of Governors consists of twelve members, 

http://www.legis.state.wv.us/WVCODe/Code.cfm?chap=18b&art=1


http://www.wvncc.edu/about/board-of-govenors/531
http://www.wvncc.edu/about/board-of-govenors/531
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SINCE LAST COMPREHENSIVE VISIT
West Virginia Northern Community College has experienced many changes since the 
last comprehensive HLC visit in spring of 2003.  At the time of the last comprehensive 
visit, Dr. John O. Hunter was the President, Garnet Persinger was the Chief Academic 
Off icer, and the academic area was organized into three academic centers with a Cen-
ter Director.  Ms. Persinger retired following that semester and in the next f ive years, 
three individuals served as Chief Academic Off icer.  In the spring of 2005, Dr. Hunter 
announced his resignation as President and Dr. Martin J. Olshinsky was named President 
effective August 1, 2005.  In 2005, Barry Good was named Dean of Instruction, and the 
academic division structure was re-established in the spring 2006 semester with four 
divisions each having a Division Chair.

For the 2006-2007 and for part of the 2007-2008 academic years, Michael Koon was 
interim Vice President of Academic Affairs.  He served in this capacity until January 2008 
when Dr. Vicki Riley was named the Vice President for Academic Affairs.  The division 
structure was realigned to establish a more equal distribution of faculty in 2011-12 but 
maintained a total of four components administered by Division Chairs.

The Off ice of Institutional Research was newly developed and under the direction of 
Michael Smith at the time of the 2003 HLC visit.  Title III funds were utilized to establish 
an effective Institutional Research Off ice.  The off ice is the primary source for internal 
reporting and administers the College’s institutional reporting software along with man-
aging the student database system, which is currently Ellucian’s Banner System.  The of-
f ice is under the direction of Pam Woods, Institutional Research Director, and has three 
additional staff members.

There have been signif icant changes in leadership for assessment at the College.  While 
the Assessment Committee has always had oversight responsibility for assessment, the 
College has used several approaches for coordinating assessment.  In 2004, the position 
of Dean of Institutional Effectiveness was created with directing assessment as a prime 
responsibility.  This position was later eliminated, and a faculty member was recruited to 
serve as Assessment Coordinator and was granted release time to perform the duties.  
In June 2007, the College hired Sherry Becker-Gorby on a part-time basis to serve as 
Assessment Coordinator.  She served in this capacity until December 2007.   A faculty 
member, Thomas Danford, stepped in and served in the capacity of Assessment Coor-
dinator.  Despite retiring in May 2011, Mr. Danford continues to serve in this capacity as 
a consultant.  (A more comprehensive history of assessment at Northern is available in 
the Assessment Plan 2012 (I.6) which is available on the Assessment homepage:  http://
www.wvncc.edu/off ices-and-services/assessment-homepage/751).  

In addition to changes in structure and personnel, the College has undergone signif icant 
facility additions and upgrades since the last comprehensive visit.  The Education Center 
has been opened and has created a true campus concept in Wheeling.  All programs 
formerly housed in the Hazel-Atlas Building, except Refrigeration, Air Conditioning, and 

http://www.wvncc.edu/uploads/zb_AssessmentPlanSept12.doc
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PROCESS FOR SELF STUDY
WVNCC identif ied its direction for the self-study process in the 2009-2010 school year.  
In the fall of that year, the three coordinators of reaccreditation were tentatively se-
lected to represent the three primary sectors of the institution:  faculty, staff, and admin-
istration.  In the spring and summer of 2010, the tri-coordinators, in conjunction with the 
accreditation liaison, developed the self-study plan, which included f ive primary goals:

• produce, through deliberation and ref lection, a candid self-study report that  
enhances accountability to both internal and external constituents,

•  inform the College of the emerging needs of future learners to foster development 
of strategies that meet those needs,

• analyze  programs and services to identify strengths and challenges in relation to 
future trends that will guide development of strategies for improvement, planning, 
and decision making,

• demonstrate fulf illment of Criteria for Accreditation and Core Components, and

• review and clarify the College’s communication processes to advocate institutional 
improvement and student learning.

The self-study process at WVNCC is designed to produce a self-study report that meets 
the Higher Learning Commission’s (heretofore, “Commission” or “HLC”) and institution’s 
needs.  The Commission needs an evaluative document with clear patterns of evidence 
that demonstrates the institution is fulf illing the f ive criteria for accreditation and associ-
ated core components and which leads to continuous improvement.  From an institu-
tional perspective, the process should be a comprehensive assessment which delineates 
institutional strengths and areas for improvement.  Northern sought for the self-study 
process to link to strategic planning and to its institutional effectiveness program.  The 
committees of accreditation have been established with a cross-functional composition, 
and this will contribute to both a comprehensive approach and a critical evaluation.  The 
use of a website to house committee work ensures that the process is transparent and 
is intended to foster college-wide discussion about the f indings.  All subcommittee chairs 
received training and resource materials on the criteria and core components, and one 
of the self-study coordinators serves as a liaison to each of the subcommittees to ensure 
that they focus on patterns of evidence for the criteria.  The dependence on data for the 
study helps reinforce the College’s efforts to become more data driven in decision-mak-
ing and planning.  The self-study process is interwoven within the institution’s strategic 
plan, and feedback processes were established so that f indings from the committees can 
be linked to planning and improvement of institutional effectiveness.  

In the fall of 2009, the College administration tentatively identif ied the three coordi-
nators—one staff member (Christina Sullivan, Director of Academic Student Support 
Services), one faculty member (Lisa Ingram, Associate Professor), and one administrator 
(Steve Woodburn, Wheeling Campus Dean)—to drive the 2012-2013 reaccreditation 
process.  These individuals were chosen not only for their representation of the primary 
sectors but also because of their leadership abilities and focus on team work.  In the 
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spring of 2010, the tri-coordinators and accreditation liaison attended the Commission’s 
Annual Conference to begin to study the self-study process.  From that point, the coor-
dinators and liaison met to initiate the initial stages of the process, including identifying 
the necessary subcommittees and their leaders, as well as developing the self-study plan 
(I.7).  The tri-coordinators determined that eight subcommittees were to be created 
and led by other members of the college community:  one for each of the Criteria of 
Accreditation, a Change Request Committee, a Federal Compliance Committee, and a 
Resource Room Committee.  In selecting the leadership of these committees, the coor-
dinators considered the following:

• diversity in representation to include those from the three campuses of the College,

• diversity in representation to include individuals from the three primary sectors
 (faculty, staff, and administration),

• leadership attributes, including ability to share leadership with committee  
 members, and

• area of expertise.

After selecting candidates for leadership, the tri-coordinators divided up committee 
oversight with the staff coordinator overseeing Criterion Two, Federal Compliance, and 
the Resource Room; the administrative coordinator overseeing Criteria One and Five as 
well as the Change Request Committee; and the faculty coordinator overseeing Criteria 
Three and Four.  The tri-coordinators and accreditation liaison then approached the 
candidates for committee chairs for their participation.  In addition to the committees 
listed above, the coordinators also identif ied three major areas to lead themselves:  the 
History, Publication, and Self-Study Process.  These areas were identif ied as critical to 
the self-study document, either in terms of sections to include (History and Self-Study 
Process) or key processes (Publication).  Once chairs were off icially established by the 
end of the spring 2010 semester, the coordinators and liaison continued to ref ine the 
self-study plan and processes, including establishing SharePoint as the electronic tool 
of choice for evidence collection and general communication.  SharePoint was selected 
as the tool of communication and evidence collection because of its ability to reach all 
College employees to promote the goal of transparency, its user-friendly nature, its abil-
ity to coordinate efforts conveniently across the three campuses, and its potential as a 
storehouse of data collection.

Outlined below is the timeline for the self-study process, and along the way, some im-
portant readjustments to the organizational structure and process were made.  One of 
the f irst major changes occurred one year into the self-study process:  the administra-
tive coordinator, Steve Woodburn, formerly the Wheeling Campus Dean, left WVNCC 
in May 2011.  In response to this pivotal change, the institution determined that the best 
course of action to replace Dean Woodburn was to appoint the accreditation liaison, 
Mike Koon, Weirton Campus Dean and Vice President of Economic and Workforce De-
velopment, as the new administrative representative among the coordinators.  Mike’s 
years of experience already proved his expertise to be invaluable in the year prior to 
this change, so the College decided to appoint Mike to avoid setting back the progress 

http://www.wvncc.edu/uploads/aa_SelfStudyCompositePlan.docx
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of the self study.  The coordinators also realigned their assignments as liaisons, with Mike 
Koon working with Criteria 1 and 2 and the Change Request Committees, and Chris-
tina Sullivan with Criteria 5, Federal Compliance, and the Resource Room Committees.  
Because Criteria 1 and 2 chairs were located in Weirton, it was logical to assign Mike, as 
Weirton Dean, to those subcommittees.  Another major change occurred in September 
2011 when Dr. Deborah Folger, chair of Criterion Two, left Northern by the end of that 
month.  In response to this, the coordinators invited a different faculty member, Dr. Greg 
Winland, to replace Dr. Folger.  Dr. Winland already served on the Criterion Two Com-
mittee and had been closely involved in writing the f irst draft of the chapter outline for 
Criterion Two.  No other pivotal changes occurred in membership and process.

After the Self Study Steering Committee and all other subcommittees were established 
and had begun work, the institution learned at the Annual Meeting in 2011 that the new 
criteria would be implemented with the spring 2013 visits.  Therefore, another important 
step in the process involved deciding to which set of Criteria to write our report.  There 
were important considerations regarding this, including the following:

• The institution had requested its preference of a spring 2013 visit, and this was 
granted by HLC.

• The new Criteria would be effective and required of all institutions with visits in 
2013 onward.

• The new Criteria for Accreditation were not going to be f inalized by the Commis-
sion Board of Trustees until February 2012.

• Institutions with spring 2013 visits choosing to follow the old criteria would need to 
use a crosswalk to show where they satisfy the new Criteria.

• Subcommittees for our self study had been organized and began heavily research-
ing the “old” criteria during the 2010-2011 school year.  Subcommittees had been 
formed based on the old Criteria, meaning that key College representatives were 
placed on committees specif ically for their expertise.  Changing to the new Criteria 
would disrupt this organization.

Based on the above considerations, the self-study coordinators, in conjunction with the 
larger Steering Committee, decided to continue researching and writing to the old Cri-
teria and using the crosswalk to show it satisf ied the new Criteria.  Because the new 
Criteria were not going to be f inalized until we were already expecting to be writing 
our initial drafts, waiting to reorganize and write to the new Criteria would have put 
the institution’s process for the self study signif icantly behind schedule.  Furthermore, as 
the new Criteria underwent a few metamorphoses in its various versions, there were 
signif icant changes to the Criteria from one version to the next, and the self-study coor-
dinators were concerned that subcommittees could not be reorganized or refocused to 
effectively address the f inal version of the new Criteria.  Therefore, to help the subcom-
mittees and institution continue its momentum in the self-study process, the self-study 
leaders agreed to continue its path of researching and writing to the old Criteria and 
components and using the crosswalk to show alignment with the new Criteria.
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The Steering Committee has continued to meet on a regular basis (agendas and notes,
 I.8), and the self-study coordinators continue driving the overall process.

Timeline for the Self Study
Spring 2010

• January – Received letter from HLC regarding upcoming visit
• February – President off icially appointed self-study tri-chairs (self-study coordinators)
• April – Self-study coordinators attended HLC conference for preparation
• May – Self-study coordinators charged by President in regards to roles and expectations
• Weekly meetings of self-study coordinators
• May – Designed self-study Steering Committee and subcommittee structure
• May – Nominated and f inalized Steering Committee chairs
• May – Developed outline (table of contents) for self-study report
• May – Developed goals for self-study process
• May –Developed timeline for self-study process

Summer 2010
• Self-study coordinators met monthly
• August – First Steering Committee meeting

Fall 2010
• August – Set-up SharePoint site
• September – Accreditation Self-Study Kickoff Bash 
  o Presentation on HLC self-study process to all campus
  o Announced the Steering Committee and the chairs of the subcommittees
  o Selection/volunteers of subcommittee members
• Shared self-study design, goals, and timeline with Cabinet, Council, Board of Governors, and constituents
• Tentative date set for 2013 visit
• All subcommittees began meeting as scheduled by chairs
• Steering Committee meetings
• Self-study coordinators met weekly, if needed

Spring 2011
• Subcommittee tentative chapter plans were due to self-study coordinators by May 2, 2011
• Self-study coordinators and select Steering Committee members attended HLC conference
• Subcommittees continued meeting as scheduled by chairs
• Steering Committee met monthly
• Self-study coordinators met weekly or monthly as needed
• Administrative representative to self study (Steve Woodburn) left college
• Accreditation liaison appointed as new administrative representative

Summer 2011
• Self-study coordinators drafted introductory sections of self study 
• Self-study coordinators met monthly as needed

Fall 2011
• All College Day update on self-study progress
• October – Subcommittees requested to submit completed outlines of chapters 
• October – Self-study coordinators set timetable for completion of chapters 

http://www.wvncc.edu/uploads/f2_SteeringCommittee.zip
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• Subcommittee meetings as set by chairs
• Steering Committee met monthly
• Self-study coordinators met weekly or monthly when needed
• Surveys administered—Faculty/Staff Self Study Survey, Fall Satisfaction Survey

Spring 2012
• Surveys administered—Student Self Study Survey, Community Self Study Survey
• March 15 – Each chair was requested to submit a draft of their section to self-study coordinators by this date
• March/April – Self-study coordinators and select Steering Committee members attended HLC meeting
• May 1 – Requested date for submission of revised drafts of chapters for self study to self-study coordinators
• Committee meetings as scheduled by chairs
• Steering Committee met monthly
• Self-study coordinators met weekly if needed

Summer 2012
• Committee discussions by email or SharePoint when needed
• Self-study coordinators worked on self-study draft additions, revisions
• Self-study coordinators met regularly and if needed

Fall 2012 
• August – All College Day – Accreditation update (including timelines for draft availability to subcommittees and 
 College community) 
• August – Draft submitted to subcommittees for review and comment
• Self-study coordinators met regularly to review revisions and next steps
• September – Draft submitted to faculty, staff, Cabinet, and Board for review and comment
• Evaluated proposed roster of visiting team members and sent response to HLC
• October – Revisions made by self-study coordinators
• November – Final draft distributed to subcommittee chairs for last chance revisions
• December – Publicity committee formatted f inal version of self study
• Conf irmed hotel accommodation
• HLC sent Evaluation Visit Summary Sheet
• Began arrangements for accreditation team visit
• Final version of self study completed
• Final production of self study completed
• College-wide area/departmental informational meetings to prepare for site visit
• Announced dates of visit to all constituent groups, including external constituents
• Announced dates of visit on website and in other publications

Spring 2013
• January 7 – Final report and materials sent to team and HLC Liaison
• January – pay invoice for team visit
• Room reservation for on and off-campus meetings
• Conf irm campus room reservations, including Resource Room
• Verify completion of virtual Resource Room
• Post f inal self-study report on SharePoint and WVNCC website
• Visiting team chair contacts President to conf irm arrangements
• Share self-study results with campus community
• College-wide area/departmental informational meetings to prepare for site visit 
• Publicize open meeting with HLC team
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Committee members were selected in fall 2010 following the Accreditation Kickoff.  At 
the kickoff event, all College members were asked to volunteer to serve as committee 
members in their areas of interest.  In organizing the committees’ members, the tri-
coordinators followed the same considerations in selection as those followed in selection 
of committee chairs.  This included consideration of membership from all campuses and 
all sectors and of members with needed areas of expertise for each committee.  Some 
membership did change over the course of the self study as some employees left the 
College or requested to be excused from committee membership for various reasons.  
At the time of the publication of this document, the following highlights membership in 
each committee:

Lisa Soly (Chair), Staff, Weirton
Robert Gibb, Staff, New Martinsville
Charleen Stokes, Faculty, New Martinsville
John Reho, Faculty, Weirton
Nancy Nosko, Staff, Weirton
Candice Stadler, Staff, Wheeling*
Gene Evans, Faculty, Wheeling*
Joan Harvath, Staff, Wheeling
Linda Shelek, Faculty, Wheeling

Margaret DeCola, Staff, Wheeling
Megan Deichler, Faculty, Wheeling* 
Pam Drake, Staff, Wheeling
Stephanie Smith, Staff, Wheeling
Robert DeFrancis, Administration, Wheeling
Jeanne VanFossen, Faculty, Weirton
*Former employee & member

Dr. Greg Winland (Chair), Faculty, Weirton
Dr. Deborah Folger, faculty, Weirton** 
April Schrump, Staff, Wheeling
Arlene Kuca, Faculty, Wheeling
David Hanes, Staff, Wheeling
Donald Poffenberger, Faculty, Wheeling
Jill Keyser, Faculty, Wheeling
John Mehaffey, Staff, Weirton
Mary Merz, Faculty, Wheeling

Nancy Albert, Non-Classif ied, Wheeling
Sarah Griff ith, Staff, Wheeling
Steve Lippiello, Administration, Wheeling
**Former employee & subcommittee chair

Criterion 2

Chris Kefauver (Co-chair), Faculty, Wheeling
Michele Watson (Co-chair), Faculty, Wheeling
Lisa Slie, Staff, New Martinsville
Mark Goldstein, Faculty, New Martinsville
Dr. Anthony Vavra, Faculty, Wheeling
Bonnie Peterman, Faculty, Wheeling
Melanie Eberhart, Staff, Wheeling
Donna Hans, Faculty, Wheeling
Sandy Beck, Faculty, Wheeling/Weirton

Dr. Cris Riter, Faculty, Weirton
Pat Stroud, Staff, Weirton
Misty Kahl, Faculty, Wheeling
Melissa Stephens, Faculty, Wheeling

Criterion 3

Criterion 1
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RESPONSES TO CONCERNS 
FROM 2002-2003 VISIT
As a result of the 2003 self-study visit (a copy of the 2002-2003 Self Study Report is in 
the electronic Resource Room, I.9), the peer review team recommended commission fol-
low up regarding concerns in Criterion 3.  The College was required to undergo a focus 
visit in 2007 with attention on assessment.  In the 2003 Team Report (I.10), the following 
concerns were highlighted:

a. “The college has made progress in developing a plan to assess student learning; 
however, the bulk of that progress has been completed in the last year.

b. The plan for the assessment of student academic achievement currently includes 
assessment of administrative and enrollments management.  The institution must 
make the distinction between assessment of student learning and evaluation of 
functional areas (i.e., institutional effectiveness).

c. The team’s review of program assessment plans identif ied some confusion be-
tween classroom assessment and assessing learning above the level of the class-
room.  The team also identif ied a lack of multiple assessment measures in some 
of the academic units.

d. There are f ive clearly identif ied general studies outcomes with clear statements 
of competency for each outcome.  It is not clear to the team, however, who will 
be assessed for these outcomes, who will conduct the assessment and when and 
how they will be conducted.

e. It is clear to the team that the senior executive off icers provide leadership and 
support for assessment, as they currently serve as the co-chairs of the CLTA 
(The College Leadership Team for Assessment).  However, the Handbook of Ac-
creditation, 2nd edition (page 44) states that effective assessment programs are 
marked by ‘faculty, including on- and off-campus faculty, [that] own and drive the 
program and use it to f ind ways to improve the education they provide….’  The 
faculty at WVNCC must own and drive the assessment program.  In addition, 
meetings with faculty other than CLTA members, conf irm that they need assis-
tance in further developing and implementing the plan.

f. The team found little evidence that the institution has moved beyond planning for 
assessment and that there is an assessment program with ‘structured processes 
that are continuous and provide meaningful and useful information to the plan-
ning processes as well as to students, faculty and administration’ as identif ied in 
the Handbook for Accreditation, 2nd edition (page 53).”

The 2003 team report (I.10) recommended a Focus Visit for the 2007-2008 year to ad-
dress these concerns with assessment.   When the team visited in  2007 and provided 
a report in early 2008 (I.11), it was demonstrated that the College suff iciently demon-
strated evidence that its assessment practices were consistent in measuring student 
learning outcomes across various levels, including course, degree programs/certif icates, 
and institutional, and through both direct and indirect means.  The Focus Visit Team did, 
however, express slight concern over general education assessment.  At the time of the 
visit, the General Education Task Force had been reinstituted, with general education 
outcomes identif ied, but there was not clear evidence that general education had been 
assessed consistently and continually.  Thus, the team recommended the College focus 
attention to this area.  A copy of the Focus Visit Report is available in the Resource Room 
(I.11).

http://www.wvncc.edu/uploads/t4_2002-2003SelfStudyDocuments.zip
http://www.wvncc.edu/uploads/wb_2002-2003VisitTeamReport.pdf
http://www.wvncc.edu/uploads/wb_2002-2003VisitTeamReport.pdf
http://www.wvncc.edu/about/accreditation-resource-room-introduction/3132
http://www.wvncc.edu/about/accreditation-resource-room-introduction/3132
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http://www.wvncc.edu/uploads/zb_AssessmentPlanSept12.doc
http://www.wvncc.edu/uploads/zb_AssessmentPlanSept12.doc
http://www.wvncc.edu/uploads/zb_AssessmentPlanSept12.doc
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 CRITERION 1:  
 MISSION AND INTEGRITY 

WVNCC operates with integrity to ensure the fulfillment of 
its mission through structures and processes that involve the 
board, administration, faculty, staff, and students.

 

INTRODUCTION
“The mission drives my day-to-day activities. It is important to remember why we are 
here-for the students. When I have a stressful day, I look at the mission to remind myself 
of our goal and reason for being here” (Response on Self Study Survey (1.a.1). WVNCC’s 
mission drives the work of all employees at WVNCC including all faculty and staff mem-
bers. The core foundation of the institution’s existence molds the employees’ and Board 
of Governors’ decisions and efforts, which ultimately impacts the lives and futures of all 
students who enter. 

Core Component 1a: 
WVNCC’s mission documents are clear and articulate publicly the organization’s com-
mitments.

 Evidence:
 1.a.1 Responses to Self Study Survey
 1.a.2 WVCTCS Master Plan
 1.a.3 Website
 1.a.4 Board of Governors minutes and packets
 1.a.5 Mission statement survey results
 1.a.6 Strategic Planning Committee meeting minutes
 1.a.7 Academic Department Missions
 1.a.8 Places/locations where mission is public 
 1.a.9 Various publications
 1.a.10 Strategic Plan
 1.a.11 Mission and vision statements
 1.a.12 Catalog
 1.a.13 Student Handbook 

The College typically revisits its mission and vision statements about every f ive years 
during the strategic planning process.  During this time the College evaluates the mission 
and, if needed, makes any changes to update the mission.  The mission and vision state-
ments were revised by the College in 2010 (1.a.11).  The Strategic Plan (1.a.10) is updated 
every f ive years by the College and typically consists of goals that the College sets to 
achieve during those f ive years.  

http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/about/mission-statement/31
http://www.wvncc.edu/uploads/kd_StrategicPlan2011-2016.pdf
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Compression Planning was used as the vehicle to facilitate the strategic planning  
process in 2010. Compression Planning is a visual decision-making process that is de-
signed to allow for rapid movement through ideas and making decisions about future 
goals.   The process was facilitated by an employee in the College’s Foundation off ice.  
Various constituents from the College, including representation from faculty, classif ied 
staff and administration, were selected to participate.  In total, four sessions were used 
to complete the planning process (1.a.6).

During the strategic planning process, the Planning Committee reviewed the statewide 
Master Plan and Compact to ensure that the institutional documents aligned with Sys-
tem goals.   The West Virginia Council for Community and Technical College Education 
master plan, Meeting the Challenge: 2010-2015 (1.a.2) was developed to meet the needs 
of the State of West Virginia by providing a quality education to citizens so that they can 
compete in the global marketplace.   The Master Plan focuses not only on access, which 
has been a pillar of community college education, but also on producing more gradu-
ates.  In addition to the goals outlined in the Master Plan, four strategic priorities were 
also outlined.

Consistent with institutional priorities, the State Master Plan, and changes in higher 
education nationwide, the College’s focus was to revise the mission and vision state-
ments to focus more on student success and, thus, graduation and job placement rates 
while still maintaining commitment to providing access to education, building workforce 
development programs, and meeting the facility needs of a growing institution.  This was 
achieved in the f ive strategic goals (1.a.10) developed out of the compression planning 
process.

Following the compression planning process, the draft mission and vision statements 
were disseminated to the entire College community for review and comment. This as-
sured that all members of the College were aware that a revised mission statement was 
being developed and provided to them with the opportunity to provide input into the 
f inal document.  After the comment period, the revised statement was submitted to the 
Board of Governors for WVNCC and the Board adopted the updated mission, vision 
statement, (1.a.11) and Strategic Plan for 2011-2016 (1.a.10) on April 28, 2011.

The College’s mission was revised to state:
“West Virginia Northern Community College’s mission is to provide higher edu-
cation empowering individuals to achieve academic and career goals leading to 
a competent workforce which excels in a global economy.  The College responds 
to the educational, cultural and civic needs of the communities it serves by of-
fering an accessible, safe, diverse, and high-quality learning environment.” (1.a.11)

The College’s vision statement was revised to state:
“As a leader in education, a catalyst for economic growth and as the provider of 
choice for workforce development, West Virginia Northern Community College 
is recognized and admired for being a community of learners who model integ-

http://www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
http://www.wvctcs.org/images/stories/masterplan/target%202010-2015%20master%20plan%20final.pdf
http://www.wvncc.edu/uploads/kd_StrategicPlan2011-2016.pdf
http://www.wvncc.edu/uploads/kd_StrategicPlan2011-2016.pdf
http://www.wvncc.edu/about/mission-statement/31
http://www.wvncc.edu/about/mission-statement/31
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rity, mutual respect, partnerships, and a commitment to excellence and com-
munity service. We envision empowering students to take ownership of their 
education as the College expertly manages continued growth in conjunction 
with f iscal responsibility, engages and retains a diverse population of life-long 
learners, and produces graduates in unprecedented numbers. As this vision is 
attained, West Virginia Northern Community College deservedly will earn a 
regional, statewide and national reputation for best practices.”  (1.a.11)

The revised mission documents (the mission statement and the vision statement) clearly 
demonstrate the College’s commitments to the constituencies it serves.  The themes of 
student success, empowerment, workforce development, diversity, quality programs, 
community service, and safety are evident in the documents, and they permeate the 
Strategic Plan and College initiatives.  These themes will also be articulated throughout 
the self-study document.

Upon f inal approval of the College’s updated mission and vision statements and the 
2011-16 Strategic Plan, the next step was to disseminate the information to the College 
community, both internal and external. The mission, vision, and Strategic Plan were pro-
vided to all faculty and staff members via an email distributed through the President’s 
off ice.

Information regarding the mission and vision is easily accessible and available to the 
public through the College website, www.wvncc.edu (1.a.3).  Visitors to the site need 
only click the “About” button on the site’s homepage to view the information. Also, the 
information was made available to the public in the 2011-12 College Catalog (1.a.12), the 
Student Handbook (1.a.13) on the website, and as part of the PowerPoint presentation 
made during orientation sessions for all new students.

The Criterion 1 subcommittee found that there was ample evidence to demonstrate 
that the College has clear mission documents that articulate institutional commitments.  
However, the committee recommended that additional methods be developed to publi-
cize the mission statement.  Suggestions for enhanced ways to display the mission state-
ment were proposed, including creation of a dramatic graphic/artistic printed presenta-
tion that could be used in a variety of settings.  The committee recommended that the 
revised mission and vision statements be included in packets for prospective students, in 
the schedule of classes, as part of academic syllabi, in the campus libraries, admission ap-
plications, program brochures, on various faculty websites, as part of standard agenda 
information for meetings and in the personnel manual.  In addition, the committee advo-
cated having the mission statement screened and matted for use as plaques on bulletin 
boards and in the lobbies of College buildings, as well as posting it on electronic boards 
posted near the elevators.  These recommendations were subsequently adopted, and 
visibility of the mission and vision statements has increased signif icantly (1.a.8).

http://www.wvncc.edu/about/mission-statement/31
http://www.wvncc.edu/
http://www.wvncc.edu/uploads/xp_catalog.pdf
http://www.wvncc.edu/uploads/jm_2011Handbook.pdf
http://www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
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Ideally, the administrative areas and academic departments within the College will have 
mission statements that closely align with the College’s mission.  While not all areas have 
formal mission statements, they do have goals that align with the mission documents 
and Strategic Plan. The Liberal Arts division has developed a new mission; Health Sci-
ences has a mission that needs to be updated; and the Business and Technology division 
currently does not have a written mission statement. These mission statements are 
instrumental in completing the arc required for clear representation of the College com-
mitments (1.a.7).

Core Component 1b: 
In its mission documents, WVNCC recognizes the diversity of its learners, other constitu-
encies, and the greater society it serves. 

 Evidence:
 1.b.1 Mission Statement 
 1.b.1 Vision Statement
 1.b.2 2010 Census
 1.b.3 Title III Grant
 1.b.4 General Education Outcomes
 1.b.5 Diversity Programming
 1.b.6 Diversity for Equity grants
 1.b.7 Survey results
 1.b.8 Aff irmative Action Plan
 1.b.9 EEO Audit
 1.b.10 College policy
 1.b.11 Veterans services
 1.b.12 WorkForce services

The College mission documents clearly indicate that Northern recognizes and values 
diversity of its learners.  The mission statement states that the College offers a diverse 
learning environment, and the vision statement speaks to engaging and retaining a di-
verse population of life-long learners (1.b.1).   When discussing diversity, it is important to 
note that at Northern this refers to the broad array of populations the College serves.  
Northern is also committed to providing programming to help raise awareness among 
students of a diverse society.  The diverse populations the College serves includes mi-
norities, low income students, f irst-generation college students, disabled individuals, aca-
demically disadvantaged individuals, displaced workers, non-traditional students, veter-
ans and military personnel, traditional students, high school students in early entrance 
courses and in the Middle College, transient students, and participants in continuing 
education and workforce offerings.

The table below shows the percent of enrollment by race and gender and the percent 
of students receiving f inancial aid.  The number of minority students appears to be low 
for what is often found in many community colleges with only about 7% of enrolled stu-

http://www.wvncc.edu/uploads/2u_missionstatementliberalartsdivision.docx
http://www.wvncc.edu/about/mission-statement/31
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While the percent of minorities attending the College is representative of the area 
population, Northern is committed to increasing the participation rate of minorities.  
One approach that the College has used to increase participation by minorities is to use 
scholarships targeted to specif ic groups.  For instance, the Upper Ohio Valley African 
American Scholarship is used to help attract African Americans to the College.  

Northern has a broad array of services to support the diverse populations it serves.  
The Off ice of Student Disabilities provided services for 144 students in the fall of 2012.    
The Academic Success Center provides tutoring and assistance to academically under-
prepared students.  In fall 2012, more than 500 students received services through the 
tutoring centers on the three campuses.  Criterion 3 discusses the initiatives imple-
mented by Northern to facilitate student success including the U.S. DOE Title III grant 
(1.b.3) the College received.  The Financial Aid Off ice assists economically disadvantaged 
students with 83% of the College population receiving some form of f inancial aid.  As will 
be discussed in Criterion 4, the Financial Aid Off ice provides f inancial literacy courses 
and works with students to help them understand their f inancial obligations and rami-
f ications of their actions on their f inances. The Student Services off ices provide quality 
service to veterans and military personnel as evidenced by the College being selected as 
a Military Friendly College for the past three years (1.b.11).  Unemployed and underem-
ployed individuals who receive assistance through the Workforce Investment Act (WIA) 
or Trade Readjustment Act (TRA) are assisted through the process by the College’s 
Off ice of Economic and Workforce Development (1.b.12).  There is clear evidence that 
the institution has developed services to assist the diverse types of students it serves.

Northern has demonstrated a commitment to helping students gain an understanding 
of diverse cultures and obtain a global perspective through both its curriculum and its 
extracurricular offerings.  One of the six general education goals is to “acquire a cul-
tural, artistic and global perspective.”  Courses such as World Cultures (HIST 100 & 101), 
Global Communities (SS 255), and Understanding Human Diversity (HS 147) help the 
College address this goal.  In addition, the general education matrix (1.b.4) discussed in 
Criterion 3 demonstrates that activities regarding a global perspective are embedded 
in many courses. 

Northern has a long history of offering a variety of multi-cultural programs and activi-
ties for students and the community.  Every October, the College sponsors Disabilities 
Awareness Month on all three campuses with a barbeque, displays, and special events.  
Black History Month and Dr. Martin Luther King Day have been celebrated with a 
variety of events, including special presentations and a breakfast for children.  Women 
in History Month is celebrated annually with LRC displays, and the Student Activities 
Off ice usually arranges for an enactor to make a presentation on each campus.  Pro-
gramming that celebrates the Appalachian culture is offered in conjunction with the SS 
207 (Appalachian and West Virginia Subculture) course.  This has been accompanied by 
the Culinary Arts program serving ethnic foods.  The College has also sponsored pro-
grams on Native American culture.  Information about the programs is available in the 
resource room (1.b.5).

http://www.wvncc.edu/uploads/lw_TitleIIIassubmitted.pdf
http://www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
http://www.wvncc.edu/workforce-development/economic-and-workforce-development-(ewd)/110
http://www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
http://www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
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Core Component 1c:
Understanding of and support for the mission pervades the WVNCC community. 

 Evidence:
 1.c.1 Mission Statement survey results
 1.c.2 Strategic Plan
 1.c.3 Community Survey results
 1.c.4 Title III Grant documents
 1.c.5 Annual Crime Reports
 1.c.6 Budget
 1.c.7 College Committees and practices 

Faculty, staff, students, administration and external constituencies were surveyed to 
determine if understanding of and support for the mission of the College pervade the 
organization.  The results demonstrate that the majority (74.8%) of the internal College 
community, consisting of faculty, staff, and administration, had read the current mission 
statement prior to the survey.  The results of the survey clearly demonstrate support for 
the mission with 97.5% of the respondents indicating that they support the mission.  A re-
view of the written comments is also illustrative of the support of the internal community 
as there were a large number of comments in which individuals were able to give specif ic 
examples of how their job supported the mission.  The best indicator for support of the 
mission, however, is not what people say but what the institution does.  There is clear 
evidence in the following paragraphs and throughout the document that the actions of 
the institution demonstrate support of the mission. The complete Self Study Survey is in 
the resource room (1.c.1).

Chart 1.1—Percentage of Respondents 
answering the question, “Do you sup-
port the mission?”  Source:  Self Study 
Survey

Chart 1.2—Percentage of Respondents 
answering the question, “Do you feel 
the strategic plan aligns with the mis-
sion?”  Source:  Self Study Survey

http://techctr1.wvncc.edu/selfstudysecure/
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Survey results indicated that the website was the location where most people viewed 
the mission (38%), followed closely by the College Catalog (29.3%).  However, 20% re-
sponded that they saw the mission statement for the f irst time when completing the 
survey indicating, that more needs to be done to promote, visualize, and publicize the 
mission (1.c.1).

In addition to knowing and understanding the mission, it is encouraging that 96.6% of 
the 157 respondents felt that the Strategic Plan aligned with the mission. Component 2d 
discusses Northern’s Strategic Plan which is available on the website (1.c.2).  It is clear 
from the goals and strategies in the Strategic Plan that the College’s actions support 
the mission.  The goals of student success, access, workforce development, and quality 
programs are the key elements in the f irst paragraph of the mission statement.

As part of the self-study process, Northern also surveyed community members about 
various aspects of the College, including the mission.  The survey response rate was 
disappointing, but 100% of those responding indicated that they agreed with the College 
mission.  Further, 96% felt that the mission was appropriate to the community college.  
Only 48% of the respondents had read the new mission statement before seeing it on 
the survey. The community survey results are in the resource room (1.c.3).

The institution’s focus on student success aligns directly with College activities, such as 
applying for and subsequently being awarded the Title III grant that focuses on success.  
A federal grant of more than $1.5 million has been awarded to WVNCC targeting its 
efforts to retain and graduate more students. The grant, under Title III, Part A, of the 
Higher Education Act of 1965, provides $332,158 for the f irst year and totals $1,543,090 
over f ive years. (The grant and grant reports are available in the resource room (1.c.4).)

Key strategies for activities to be provided by Northern through the grant include the 
following:

 
1. Developing a test preparation program for transitional math, writing, and read-

ing students designed to provide intensive instruction to students prior to them 
taking the college’s placement test.  (This program is currently in place.)

2. Developing and delivering a transitional math boot camp program for students 
who have enrolled in and have not successfully completed transitional math 
courses.  (This is to be implemented in spring/summer 2013.)

3. Advisement services geared to transitional education students. (An Academic 
Advisor “Student Success” has been hired and implemented.)

4. Providing additional full-time math faculty members to assist with the develop-
ment of the test preparation and boot camp programs and to teach transitional 
math classes.  (An instructional specialist has been selected and implemented to 
fulf ill this goal.)

5. Enhancement of professional development for all faculty members, focusing on 
the needs of underprepared students.  (Professional development opportunities 
have been ongoing since the 2011-2012 school year.)

http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/uploads/kd_StrategicPlan2011-2016.pdf
http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/uploads/lw_TitleIIIassubmitted.pdf
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Core Component 1d:
WVNCC’s governance and administrative structures promote effective leadership and 
support collaborative processes that enable the organization to fulf ill its mission. 

 Evidence:
 1.d.1 WV Code, Chapter 18B
 1.d.2 WVCTCS website
 1.d.3 Board of Governors website (with minutes and actions)
 1.d.4 Board By-laws
 1.d.5 Committees and councils
 1.d.6 Committee minutes
 1.d.7 Rule development process
 1.d.8 List of approved Board Rules
 1.d.9 Campus Communicator
 1.d.10 Organizational Chart
 1.d.11 Survey Results 

Northern has an effective governance and administrative structure which includes clear 
delineation of responsibilities at each level and provides opportunities for collaboration 
by constituent groups.  The College has a hierarchical governance and administrative 
structure. Governance of the College is under the jurisdiction of the WV Council for 
Community and Technical College Education and the WVNCC Board of Governors.  
The Board of Governors delegates responsibility for administration of the College to the 
President and College administrators.  Throughout the history of the institution, North-
ern has employed shared governance processes to ensure that constituent groups are 
engaged in the institution’s governance and decision making.

In 2001, higher education in West Virginia was reorganized with establishment of a co-
ordinating board for the ten community and technical colleges known as the Council for 
Community and Technical College Education.  Chapter 18B of the West Virginia Code 
(1.d.1) establishes authority for the Council and contains legislation governing higher 
education in the State.  The Council is charged with setting the overall direction of the 
System through development of a strategic plan and a state-wide Compact (discussed 
in Component 2d).  The Council also establishes Rules (policies) for administration of 
the system.  In addition to establishing the overall direction of the System, the Council 
approves a number of actions taken by institutional Boards of Governors.  Some of the 
items requiring Council approval are institutional budgets, institutional tuition and fees 
(within certain limits), new program approval, program discontinuance, program review, 
Board selection of the president, and presidential compensation.  The Council also pro-
mulgates legislative Rules (policies) for governance of community colleges in the system.  
Legislative Rules must be approved by the Legislative Oversight Commission on Educa-
tion Accountability (LOCEA) and f inal Rules are published on the Council website (1.d.2).  
Most legislative Rules at the System level require companion Rules at the College level.  

The College’s Board of Governors comprises 9 lay members appointed by the Gov-

http://www.legis.state.wv.us/wvcode/code.cfm?chap=18b
http://www.wvctcs.org/
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ernor, one faculty representative selected by the Faculty Assembly, one classif ied staff 
representative selected by the Classif ied Staff Council, and one student representative 
elected by the student body.  Although the Governor appoints members to the Board, 
State Code stipulates that no more than 5 may come from a single political party. Lay 
members are appointed to four-year terms which are staggered, and they may serve no 
more than two consecutive terms.  Institutional members serve a two-year term, and 
they may serve no more than four consecutive terms.  The combination of staggered 
terms and limitations on the number of members from a single political party reduces 
the possibility of political inf luence on the Board.  As a result, the Board of Governors 
has consistently demonstrated that it operates independently and acts consistent with 
the College mission in what it believes is in the best interest of students and the commu-
nity.  Minutes ref lecting Board action are available on the Board of Governors webpage 
(1.d.3).  It is also important to note that legislation requires involvement of constituent 
groups in governance and administration beginning with voting representation on the 
Board.

The WVNCC Board of Governors operates under the “governance by policy” model.  
The Board establishes the overall direction of the institution and enacts policies (Rules) 
to guide the organization.  Duties of the Board are enumerated in Code and also in the 
By-Laws of the Board (1.d.4).  These documents clearly indicate the Board’s f iduciary 
responsibility as well as the Board’s responsibility for strategic planning, establishing the 
mission, program approval, hiring the president, and other actions.  Board members 
are required to complete six hours of professional development during a 2-year period 
so they are very aware of their responsibilities as a Board.  Minutes of Board meetings 
clearly demonstrate that Northern’s Board of Governors is knowledgeable about the 
institution and that the Board exercises appropriate oversight of the institution.

The Board delegates responsibility for administration of the College to the president and 
the administrative team.  Dr. Martin J. Olshinsky became the sixth president of the Col-
lege in 2005.  There have been a number of organizational changes since the last HLC 
visit.  Some were the typical changes that accompany presidential change, and some 
are the result of normal institutional dynamics as personnel leave and priorities change.   
Key changes since the last HLC visit include elimination of the Wheeling Campus Dean 
position, elevation of the Dean of Student Services to a Vice President position, creation 
of the Executive to the President for Development, reorganization from four academic 
divisions to three with Division Chairs, creation of the Transitional Education Division, 
and establishment of a director for academic student support.  The current organiza-
tional structure is depicted in Appendix A (1.d.10).

The President’s Cabinet and Northern’s President’s Council are the two key committees 
which provide advice and input to the President.  The President’s Cabinet is the admin-
istrative body that comprises the eight principal administrators of the College:  Vice 
President of Academic Affairs, Vice President of Economic and Workforce Development 
and Weirton Campus Dean, Vice President of Administrative Services and CFO, Vice 
President of Student Services, Dean of Community Relations, New Martinsville Campus 

http://www.wvncc.edu/about/board-of-governors/531
http://www.wvncc.edu/uploads/u1_ByLawsBOG.pdf
http://www.wvncc.edu/uploads/a3_SELFSTUDY--APPENDIXA--ORGCHART.pdf
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Dean, Executive to the President for Development, and Chief Human Resources Off i-
cer.   Northern’s President’s Council consists of the President’s Cabinet, supervisors, the 
president of the Faculty Assembly, and the president of the Classif ied Staff Assembly.  Its 
purpose is to consult with the President on strategic planning, policy development, and 
institutional issues.  Because it includes constituent representation, the Northern’s Presi-
dent’s Council serves as the liaison and communication vehicle between the administra-
tion and the constituent groups.

In order to maximize involvement of constituent groups in governance and administra-
tion, the College has created a number of committees to address specif ic areas of Col-
lege life.  These committees all have representation from administration, faculty and staff 
and many have student representatives.  These committees provide input to administra-
tors in key areas and assist with policy development where appropriate.  The role of 
many College committees such as the Curriculum Committee, Assessment Committee, 
and Budget Development Committee are discussed in other chapters.  The entire list of 
College committees and councils is available in the resource room (1.d.5).  Minutes from 
the various standing committees are available on the College’s webpage (http://www.
wvncc.edu/about/faculty-and-staff-councils-and-committees/667) (1.d.6).  

Northern has a long history of shared governance, with a faculty senate formed at the 
College’s inception and classif ied staff and student councils formed shortly thereafter.  
However, State Code now mandates a Faculty Assembly and a Classif ied Staff Council 
at each college and university and goes so far as to prescribe the composition of the 
Classif ied Staff Council.  All three constituent groups meet on a regular basis (usually 
monthly) to consider issues of interest to the membership, including policies, planning, 
committee reports, and programmatic considerations.  The President and members 
of the administrative team attend meetings when requested to discuss concerns about 
pending policies or procedures and to apprise the group about changes that may be 
coming.  The constituent groups are important vehicles for gaining input from each con-
stituency, and they are important for enhancing communication within the organization.

The College has a well-def ined process for development of Rules (policies) which is avail-
able in the resource room (1.d.7). The initiative for a Rule can come from any committee 
or constituent body, and it then is referred to the Rules Committee, which has represen-
tation from all constituent groups.  Draft Rules are shared with each constituent group 
and are posted for comment on the College website for 30 days before being sent to 
the Board of Governors.  The Board has two readings of Rules before taking action on 
them to again ensure that there is opportunity for collaboration and input.  The entire 
list of approved College Rules is available on the Board of Governors webpage and in 
the resource room (1.d.8).

While Northern has numerous processes in place to promote collaboration and to en-
gage its internal constituencies in the College’s governance, survey results show commu-
nication continues to be expressed as a concern by faculty and staff (1.d.11).   Numerous 
comments on the self-study survey indicate that many feel they are not getting infor-

http://www.wvncc.edu/about/faculty-and-staff-councils-and-committees/667
http://www.wvncc.edu/about/faculty-and-staff-councils-and-committees/667
http://www.wvncc.edu/about/board-of-governors---rules-approved/680
http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/uploads/NC8000Ruleprocessingrule.pdf
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Core Component 1e:
WVNCC upholds and protects its integrity.

 Evidence:
 1.e.1 Website
 1.e.2 College Catalog 
 1.e.3  Media releases (on website)
 1.e.4 Board Rules
 1.e.5 Student Handbook
 1.e.6 Staff and faculty grievances processes
 1.e.7 Curriculum layouts   
 1.e.8 Audits  
 1.e.9 Compliance with Copyright Laws
 1.e.10 Accreditations  
 1.e.11 Survey Results  
 1.e.12 Employee handbook
 1.e.13  Crime Reports

WVNCC’s policies and activities are compatible with its mission, and the Board and 
the College community uphold their responsibility to the community to ensure WVNCC 
operates legally and responsibly and with f iscal and ethical honesty. 

Northern represents itself accurately to students and to the public in regards to all mat-
ters, including its accreditation, programs, entry requirements, tuition, and compliance 
with Federal and State laws.  The main vehicles for presenting itself to the public are the 
College Catalog (1.e.2), the College webpage (1.e.1), program brochures, media releases 
(1.e.3), and advertising.  The Dean of Community Relations and his staff take great 
care in ensuring accuracy of everything that is disseminated to the public.  The College 
webpage was completely overhauled in 2011 to make it easier for users to f ind informa-
tion and to include portals for students, faculty, and staff to access the various online 
components that users needed.  The College received a Gold Paragon Award from the 
National Council for Marketing and Public Relations (NCMPR) for the redesign of the 
webpage.  As required by law, the webpage also contains pages with information about 
Campus Crime, Student Right to Know, and Gainful Employment.  As with any webpage 
for a complex organization, some pages are sometimes diff icult to f ind.  However, the 
webpage is completely searchable by key words, and this greatly enhances the utility of 
the webpages.  In addition, the Community Relations staff work to improve navigation 
to key pages when issues are reported to them.  Samples of the materials prepared by 
the Community Relations staff will be present in the Resource Room on campus, and 
many can be accessed through the electronic resource room including the website (1.e.1), 
the College Catalog (1.e.2), and media releases on the webpage (1.e.3).

Through legislation, Rules established by the WV Council for Community and Techni-
cal Colleges and Rules and procedures promulgated by the Board of Governors, the 

http://www.wvncc.edu/uploads/xp_catalog.pdf
http://www.wvncc.edu/
http://www.wvncc.edu/news
http://www.wvncc.edu/
http://www.wvncc.edu/uploads/xp_catalog.pdf
http://www.wvncc.edu/news
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College has a framework for implementing fair and ethical practices.  The State Ethics 
Act and Open Meetings Act guide the Board of Governors to ensure that there are no 
conf licts of interest and that activities of the Board are transparent.  College employees 
are also State employees and subject to the provisions of the Ethics Act.  To provide a 
fair and equitable workplace, the College has Rules regarding Equal Employment Op-
portunity and Aff irmative Action, Freedom of Information, Harassment and Discrimina-
tion, Nepotism, and Workplace Standards of Conduct, and information is provided in 
the employee handbook (1.e.12).  To ensure that the College operates with integrity in its 
f inancial transactions, the College follows State purchasing regulations and has enacted 
Rules on Purchasing, Cash Management, Use of College Property, and Travel for Em-
ployers and the Board of Governors.  Rules are available on the webpage for the Board 
of Governors or through the resource room (1.e.4).

The College is committed to operating with integrity in its academic functions and has 
developed Rules to guide faculty and students in the responsible acquisition and ap-
plication of knowledge and freedom of expression and pursuit of truth in teaching and 
learning.   Rules in this area include Academic Freedom, Academic Integrity and Student 
Responsibilities, and Student Code of Conduct (1.e.4).  While not required, most faculty 
include statements about plagiarism and cheating in their course outlines.  The College 
has reminded faculty and students to follow copyright laws and has generally informed 
them that they should seek assistance from the Library/Learning Resource Center if they 
have copyright questions (1.e.9).  During the Self-Study process, it was discovered that 
the College did not have an actual written policy (Rule) on copyright use; one is now 
being developed.

Northern has strict policies in place to ensure the students’ rights to privacy are upheld 
with regard to records and conf idential material.  The College Catalog clearly spells 
out information about compliance with the Family Educational Rights and Privacy Act 
of 1974 (FERPA).  Students are required to show their ID cards before receiving services 
to ensure that staff are talking to the actual student.  Faculty and staff receive informa-
tion on FERPA at All College sessions, and part-time faculty are informed about FERPA 
at part-time faculty orientations.  All faculty and staff are required to sign a statement 
yearly stating that they are familiar with their responsibilities under FERPA. 

Northern recognizes the importance of ensuring that individuals have due process so 
it has appropriate processes in place.  The College has a process for handling Student 
Complaints.  In addition, the College has a grievance process for academic matters and 
a grievance process for non-academic matters.  Both processes along with information 
about Student Complaints are found in the Student Handbook (1.e.5).  The College also 
has processes for staff grievances and for faculty grievances although these processes 
are largely set by the Legislature (1.e.6).

As discussed in Component 1c, Northern is committed to providing a safe learning and 
working environment for students and employees.  Institutional Rules which have been 
established to provide direction for health and safety include Crime Awareness and Cam-

www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
http://www.wvncc.edu/about/board-of-governors---rules-approved/680
http://www.wvncc.edu/about/board-of-governors---rules-approved/680
www.wvncc.edu/about/accreditation-resource-room-criterion-1/3133
http://www.wvncc.edu/uploads/jm_2011Handbook.pdf
http://www.pegb.wv.gov/
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pus Security, Sexual Assault Rule, Social Justice, Alcohol and Drug Free Environment, and 
Tobacco Free Campus (1.e.4).  Northern clearly “walks the talk” when it comes to safety 
as the College has a safety committee which meets regularly, conducts regular safety 
drills and activities, and provides a Timely Warning process which includes a text alert 
system, e-mail notif ication, and postings in the buildings and on the webpage.   It should 
also be noted that Northern became a totally tobacco free campus (not just buildings) 
on November 15, 2012, and is just the third college or university in the state, behind the 
WV Osteopathic College and the medical campus at WVU, to take this action.

CONCLUSION
Northern meets and exceeds the components of Criterion 1.  WVNCC has a clearly 
stated mission statement that articulates the organizations commitment.  While the 
mission is accessible in many places, the College can further spread awareness of the 
mission through other methods suggested through the self study.  Northern also rec-
ognizes the diversity of its learners through quality diversity programming and grants 
that fund diversity activities, such as for Disabilities Awareness Month.  A vast majority 
of constituents also express support for the mission in their day-to-day jobs and in the 
missions of their departments.  The governance structure also supports integrity and 
collaboration among the Board, Faculty Senate, the President’s Council and Cabinet, and 
standing committees and councils that share a voice in decision-making processes.  Final-
ly, the institution upholds and protects integrity through Board policies and institutional 
practices that protect intellectual property and encourage fair treatment.  Northern’s 
mission is fulf illed as its structures and processes involve many constituents who support 
the College mission.

Strengths 
• The new mission statement was developed with wide-spread participation by all 

constituent groups.

• The College mission aligns with State goals for higher education and drives the 
College strategic planning process.

• The College is proactive in providing a large number of activities to promote cul-
tural awareness.

• The Board of Governors is autonomous and demonstrates that it operates with 
integrity and provides appropriate leadership for the governance of the institution.

• Collaborative processes are in place to promote engagement by all constituent 
groups in institutional governance.

• Northern expends considerable effort to develop and implement policies and 
practices to ensure that it operates with integrity.

• Northern is highly proactive in attempting to ensure that it provides a healthy and 
safe learning and working environment. 

Challenges 
• The mission statement is not as visible as it should be for both the internal and 

external communities.

http://www.wvncc.edu/about/board-of-governors---rules-approved/680
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• Activities to promote cultural awareness are not well attended.

• Communication within the College continues to be an area of concern.

• As more information is placed on the web and on social media, college personnel 
will be challenged to ensure that accurate information is disseminated.

Future Direction
• The College should be more proactive in making the internal and external  

community more aware of the mission.

• The College needs to f ind ways to increase participation in cultural awareness 
events.

• Although minority population in the area is small, the College needs to explore 
ways to increase minority student enrollment and to recruit more minorities for 
employment.

• The College will need to be more proactive in addressing communication issues.

• The College will increase the use of social media for recruiting and promotion so 
it will need to be more vigilant to ensure that the proper message is conveyed to 
prospective students and to the public.
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frastructure and processes in place to monitor the environment and anticipate change.  
The other is the institution’s past ability to be responsive to changing societal and eco-
nomic trends.  The paragraphs that follow will provide evidence that Northern monitors 
its environment and that the College has been, and continues to be, able to successfully 
respond to changes.

The six counties of the Northern Panhandle of West Virginia which comprise Northern’s 
service area (Hancock, Brooke, Ohio, Marshall, Wetzel, and Tyler) and the surrounding 
counties in Ohio and Pennsylvania constitute an area that is currently experiencing de-
clining population and economic upheaval.  Unemployment in the region has consistently 
been higher than either the State or the nation and the October 2012 data continued 
that trend with only Ohio County, at 6.5%, falling below the State average of 6.8%.  
Others ranged from 7.6% to 10.2% (2.a.1).  The keystone industries of steel, glass, and 
chemicals have been reducing the workforce and closing facilities.  For example, the steel 
industry has reduced employment from 23,000 f ifty years ago to fewer than 1,500 today.   
In addition to the declining population, the demographic data also demonstrates that 
the region’s population is aging (2.a.2).

Along with the negative population and economic trends, the Upper Ohio Valley com-
munities also face signif icant educational challenges.  Of people 25 years and older, high 
school graduation rates range from 88.5% in Ohio County to 82.2% in Tyler.  The per-
cent of area residents 25 and older who hold a bachelor’s degree or higher ranges from 
a high of 24.6% in Ohio County to a low of 10.3% in Tyler (2.a.2).  The high achievement 
rate in Ohio County likely stems from the fact that there are two colleges/universities 
and one community college (WVNCC) in the county.  

The most signif icant increase in new jobs in recent years was associated with the addi-
tion of table gaming to Wheeling Island Hotel, Casino, and Racetrack in Wheeling, WV, 
and Mountaineer Casino Racetrack and Resort in Chester, WV, in 2007.   However, the 
region anticipates signif icant new employment opportunities with the development of 
industries related to the Marcellus Shale gas deposits.  

Northern is well aware of the economic and demographic trends because it continually 
scans the environment through formal and informal processes.  The College contracted 
with the Clarus Corporation to conduct an environmental scan in 2005.  The report is 
available in the resource room (2.a.3).  While that report is now dated, it did provide 
information that was extremely useful to the College.  The formal processes currently in 
place involve the collection and dissemination of data by Institutional Research, primarily 
for new program development and grants.   The informal processes are just as impor-
tant as the formal processes as Cabinet members are continually scanning the environ-
ment through news articles, listservs, participation in community and economic develop-
ment organizations, and participation in State meetings.  Cabinet members then share 
information about trends at Cabinet meetings, and there is discussion about possible 
ramif ications to the College and how the College should react.  For instance, information 
about such events as changes in f inancial aid requirements, possible budget cuts, and job 

http://workforcewv.org/lmi/cntyform2.cfm?SelectCnty=West%20Virginia
http://quickfacts.census.gov/qfd/states/54/54029.html
http://quickfacts.census.gov/qfd/states/54/54029.html
http://workforcewv.org/lmi/cntyform2.cfm?SelectCnty=West%20Virginia
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Core Component 2b:
WVNCC’s resource base supports its educational programs and its plans for maintain-
ing and strengthening its quality in the future.
 
 Evidence:
 2.b.1 Independent Financial Audits
 2.b.2 Summary Comments from Delloite and Touche System-wide audit
 2.b.3 IPEDS Data Feedback Reports
 2.b.4 Budget Committee 
 2.b.5 Budget Committee Minutes
 2.b.6 Facilities Master Plan
 2.b.7 Website
 2.b.8 Self Study Survey

Northern is located in an area experiencing signif icant population loss and challenging 
economic times.  The College has faced many challenges over the years.  Despite these 
challenges, the College has experienced signif icant f inancial growth.  For the period  
July 1, 2002, through June 30, 2011, the following audited f inancial results were reported:
 
 1.  Current Assets grew by 584% to $13.6 million.

 2.  Total Assets grew by 147% to $40.2 million.

 3.  Unrestricted Net Assets grew by 3912% to $10.0 million. 

The following charts further support the College’s f inancial growth over the past  
ten (10) years.

Chart 2.1—Current Asset Growth, 2002-2011
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Chart 2.2—Total Asset Growth, 2002-2011

Further examination of the College’s Statement of Net Assets indicates the growth in 
liabilities over the same ten (10) year period is signif icantly less.  Total liabilities grew to 
$3.6 million or 59%.  It must be noted, however, the driving force behind the growth 
is Governmental Accounting Standards Board (GASB) 45 – Accounting and Financial 
Reporting for Postemployment Benef its Other than Pensions.  In summary, GASB 45 
requires the College to report as a liability the full actuarial accrued liability for promised 
benef its.  Prior to the revision of GASB 45, the College reported only the exchange of 
services in the period in which the services were rendered.  Since the change, the College 
has seen its liability grow from $816,000 to $1.8 million or 124%.  If one were to remove 
the effect of the GASB 45 change from the College’s f inancial position, liabilities would 
approximate $2.0 million rather than $3.6 million.

The operating results of the College for the ten (10) year period 2002-2011 continues 
the theme of signif icant growth, as supported by the following audited f inancial results:

 1.  Operating Revenue grew by 118% to $5.9 million.

 2.  Non-Operating revenue grew by 97% to $16.4 million.

 3.  Net Assets grew by 1083% to $2.6 million.

Audits are available in the resource room (2.b.1).

As with all academic institutions, peer comparison is a key element in def ining areas 
of success and improvement.  The WV Higher Education Policy Commission (HEPC) 
is statutorily charged with the preparation of audited f inancial statements for West 
Virginia’s Higher Education Fund (Fund). The Fund is made up of all activity related to 
institutional operations of the HEPC and the West Virginia Council for Community and 

http://www.wvncc.edu/uploads/bp_AuditReports.zip
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Composite Financial Index
The four ratio scores were combined to determine the CFI. Because the impact of the 
OPEB expense and liability was substantial, the CFI was calculated with and without the 
OPEB information. The Composite Financial Index for WVNCC is the second highest in 
the State at 7.06.  This ratio indicates WVNCC has more than twice the reserves to ac-
complish its mission and further demonstrates the College’s prudent and effective use of 
its resources. The State support for capital projects and a low level of capital debt are 
ref lected positively in the scores.

Number of Days Cash
The number-of-days cash ratio was calculated to provide additional liquidity analysis. 
This ratio is calculated by multiplying the institution’s June 30 cash balances by 365 and 
dividing the result into total expenses less depreciation and the OPEB expense.  The 
Moody’s median number-of-days cash ratio for institutions with A3 ratings is 60.  North-
ern’s 266 days cash is the highest among all community and technical colleges in the 
State and is approximately 4.43 times greater than the Moody’s median number of days 
cash for institutions with A3 ratings.  The College maintains a suff icient cash balance to 
address its operating needs.

Revenue Sources
Northern’s three principal sources of revenue are State appropriations, tuition and fees, 
and grants and contracts.  According to the audited f inancial statement for 2011-12 
(2.b.1), Northern received $7,858,495 in State appropriations, $3,189,007 in tuition and 
fees net of scholarship allowance, and $10,051,849 in Federal, State, and private contracts 
and grants.  This means that State appropriations constitute approximately 37% of the 
total revenue, tuition and fees represents 14%, and grants and contracts total 47% of the 
revenues.  This percentage distribution has been fairly constant over the past f ive years.  
A comparison with peer institutions in the IPEDS Feedback Reports (2.b.3) reveals that 
the proportion of revenues coming from tuition and fees is similar to peer institutions, 
but Northern has a slightly higher proportion coming from State appropriations and a 
signif icantly higher proportion from grants.  Northern has no local appropriations, and 
revenue from auxiliary sales and services generally ranges from 1% to 3% of the College 
revenues.

At the current time, State appropriations are based upon a base allocation that was 
established in 2008.  West Virginia does not currently use a formula for allocations.  
However, there is ongoing discussion about using performance-based funding for a por-
tion of the State allocation.  It is likely that the allocation in 2014 will be based upon the 
performance-based model.

Tuition and fees are established by the Board of Governors, subject to CCTCE approval.  
Requests for tuition increases of less than 5% do not require CCTCE approval, but any-
thing greater than that amount does.  Because of the economic situation in West Vir-
ginia, the CCTCE has been reluctant to approve tuition increases above 5%.  Northern’s 

http://www.wvncc.edu/uploads/bp_AuditReports.zip
http://www.wvncc.edu/uploads/s3_IPEDSDataFeedback2010.pdf
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current tuition is $94 per credit hour which is among the lowest in the state.  In addition, 
Northern is among 100 colleges and universities who have the lowest net tuition costs 
in the nation.  While that is benef icial for students and is a critical part of remaining ac-
cessible, it means that tuition increases of 5% or less do not generate much additional 
revenue.

The comparatively higher proportion of revenues coming from grants can be attributed 
mainly to the high percentage of students receiving Pell grants and success in obtaining 
external funding through grants and donations.  According to the 2010 IPEDS Feedback 
Report (2.b.3), 66% of Northern students receive Pell grants, but only 46% of students 
are Pell grant recipients at peer institutions.  Much of the success in obtaining external 
funding can be attributed to the College’s Off ice of Development, which is discussed in 
the next section.

As previously discussed, Northern currently has a sound f inancial base.  However, the 
College is aware that changes in enrollment or in the way that the State allocates re-
sources could have signif icant implications for future budgets.  Consequently, College 
priorities which are emphasized in the Strategic Plan are enhanced student success and 
increased enrollments.

WVNCC Foundation and 
the Off ice of Development
One of the signif icant changes which has occurred since the last comprehensive visit has 
been the establishment of an Off ice of Development at Northern.  The off ice is staffed 
by the Executive to the President for Development and a Fundraising and Development 
Assistant.  The off ice works with the WVNCC Foundation to acquire funds to support 
College programs and also is a conduit for grant development.  The WVNCC Founda-
tion was established in 1972. As a non-prof it, tax-exempt, educational corporation, it 
solicits, receives, manages, and administers gifts on behalf of WVNCC. The Foundation 
is a public charity under Section 501(c)(3) of the Internal Revenue Service.  During 2011, 
the Foundation raised $1,588,274.  Funds are used for scholarships, equipment, and spe-
cial projects.  Information about the Foundation is available on the website.  (2.b.7)  The 
Foundation is audited separately, but the audit reports are found within the College’s 
independent f inancial audits (2.b.1).   At the end of the 2011-12 year, the total net assets 
of the Foundation were $2,735,023.

Northern has also had some success in obtaining grant funding.  As noted previously, 
the College received a $1.5 million Title III grant from the US Department of Education 
to develop programs to enhance student success.  A portion of the grant ($250,000) is 
an endowment challenge which can match donors 1:1.  The College has also received a 
number of grants from the State for program development and for workforce develop-
ment projects.

http://www.wvncc.edu/uploads/s3_IPEDSDataFeedback2010.pdf
http://www.wvncc.edu/about/accreditation-resource-room-criterion-2/3134
http://www.wvncc.edu/uploads/bp_AuditReports.zip
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Budget Development Process
The budget development process at Northern is an inclusive process that provides op-
portunity for input at multiple levels.  Northern develops its budget in three discrete 
steps.  Institutions usually receive guidelines in September from the Department of Fi-
nance regarding budget submissions.   These guidelines include any budget constraints 
for the year.  The CFO and Vice President for Administrative Services convenes the 
College Budget Committee in September or October to discuss budget parameters for 
the year and to set the timelines for budget development.  The Budget Committee has 
representatives from faculty, staff, and administration.  Departments f irst submit their 
capital requests, and then they submit their requests for Other Than Personal Services 
(OTPS).  Capital requests are presented with a rationale which should be linked to the 
mission.  Any OTPS request that differs signif icantly from the previous year must be 
accompanied with an explanation.  The Budget Committee meets to discuss capital 
requests and develops a prioritized list.  Following submission of the OTPS request, the 
Budget Committee meets to discuss the OTPS budget.  

The last step in the budget development process is formulation of the personnel budget.  
Departments are notif ied when they may submit requests for new personnel.  These re-
quests are submitted to the President through the Chief Human Resource Off icer.  The 
Cabinet meets to prioritize the personnel requests, and the President determines which 
positions to fund in consultation with the CFO and the Chief Human Resource Off icer.  
This information is then given to the Budget Committee, along with proposed scenarios 
regarding salary increases.  At this point, the Faculty Salary Committee provides recom-
mendations to the President regarding salary increases, and the Classif ied Staff Council 
has an opportunity to provide input on staff salary increases.  Non-classif ied salary in-
creases are usually set at the same percentage increase as the other groups.  The Presi-
dent and the CFO then determine the proposed salary increase to be included in the 
budget.  In late January or February, the total budget request is presented to the Budget 
Committee.  Following discussion, the Budget Committee recommends the budget be 
presented to the Board.  Minutes of the Budget Committee available in the resource 
room (2.b.4) detail the budget development process.

The proposed budget is generally presented to the Board for a f irst reading in Febru-
ary.  The Board is also given information about proposed tuition and fee increases at 
this time.  Following a second reading, usually in March, the Board adopts a budget 
and tuition and fee increases.  Both the budget and tuition and fee increases must be 
submitted to the CCTCE.  Tuition increases of less than 5% do not have to be approved 
by the Council.  Council consideration of increases above 5% is linked to the institution’s 
performance on the State Report Card.

Facilities – History
WVNCC was created by action of the former West Virginia Board of Regents  
May 9, 1972, which became effective July 1, 1972. The College was created from the for-
mer Hancock County Branch and the Wheeling Campus of West Liberty State College. 

http://www.wvncc.edu/about/faculty-and-staff-councils-and-committees/667
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In its unanimous resolution, the Board specif ied the responsibilities for the comprehensive 
community college for providing “post-secondary academic, occupational-technical and 
general education programs of two years or less duration for high school graduates and 
adults.” The two sites provided primarily the lower-level baccalaureate degree courses 
plus some limited technical programs.

The College was located in Wheeling in the Hazel-Atlas Building, which was home of the 
former West Liberty campus. A major addition to the College’s offerings took place in 
fall 1973 when the Wheeling Hospital School of Nursing was transferred to WVNCC. 
The B&O Building was added shortly after the College was established. The Education 
Center, which opened in 2006, is a renovated warehouse building across from the B&O.

In Weirton, classes were offered at Weir High School during the evenings. By 1975, the 
College acquired land and modular buildings in Weirton. The f irst phase of a permanent 
instructional facility was constructed in 1982, with the second phase to replace the modu-
lar buildings constructed in 1999-2000.

In the fall of that f irst year, the College made arrangements for offering its f irst courses 
in New Martinsville in the spring of 1973. A campus was established in New Martinsville in 
1975 in a renovated downtown discount store, which was replaced with the permanent 
facility in 1990. Tyler County was not off icially assigned by the West Virginia Legislature 
as part of Northern’s service district until SB 547 in 1995. This assignment is shared with 
the West Virginia University-Parkersburg campus to the south.

With an emphasis on integrated services, the College has technologies connecting the 
three campuses, integrating data, voice, and video services. A video telecommunications 
classroom was used for the f irst time in spring of 1988 connecting the Wheeling and 
New Martinsville campuses via a T-1 line. The third connection with Weirton was estab-
lished in 2000.  In keeping up to date with telecommunications technology, the College 
recently converted the older telecommunications system to the IP Video system.  Both 
a portable IPV system and a set classroom housing an IPV system are available on all 
campuses.

Northern’s Wheeling Campus facilities principally are located in two historic buildings. 
(A third campus building has included another historic structure, the former Hazel-Atlas 
Glass Co. building on Fifteenth Street, but the College leases space in the building until 
new property is renovated.  The only programs located there now are Refrigeration, Air 
Conditioning, and Heating and training for table games dealers.) The historic buildings 
are the former B&O Railroad Station, which was opened for business 100 years ago, 
and the former Wheeling Wholesale Grocery Building, opened in the early 1900’s across 
Chapline Street from the B&O station. Rail lines were constructed from the back of the 
B&O (at the viaduct), which connected with lines that led directly into the grocery ware-
house for unloading of foodstuffs. The B&O Building has been on the National Register 
of Historic Places since March 7, 1979. The College has used it for educational purposes 
since 1975, and its adaptive reuse has been recognized on multiple occasions for the 
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commitment to retaining as much of the original structure as possible. The wholesale 
grocery building was languishing for decades and was being used to store a number of 
different items when the College purchased the building. Its multi-million dollar renova-
tion adhered to the integrity of the structure’s history as well.

The WVNCC Wheeling campus is located in the city’s southern business district. The 
area is a mix of businesses, government off ices, medical facilities, events centers, and 
business off ices. This urban campus is “fenced in” by major downtown Wheeling thor-
oughfares and is bisected by Chapline Street, a major downtown Wheeling north-south 
transportation artery which provides vehicle access to West Virginia State Route 2 as 
well as to interstate highways.

The Facilities Master Plan (2.b.6) has provided the College with a vision for campus res-
toration and development.  This well-conceived document has resulted in a campus that 
is both functional and accessible.  The Plan led to the acquisition and renovation of the 
Education Center in Wheeling, which supports critical programs such as Culinary Arts 
and Nursing.

These facilities represent approximately 223,730 square feet of space, apportioned as 
follows:

 1.  B&O Building – Wheeling campus 74,300 square feet

 2.  EC Building – Wheeling campus 68,430 square feet

 3.  New Martinsville campus  34,400 square feet

 4.  Weirton campus   46,600 square feet

These facilities enable the College to conduct approximately 700 classes in the fall and 
spring semesters of each academic year.

Facilities – Future
With the support of the Board of Governors, the administration gradually built ad-
equate f inancial reserves to support future capital expansion efforts.  In the summer of 
2011, the College acquired three parcels that will be used in the following capacities:

1.  A 17,000 square-foot Applied Technology Center will be opened by March 
2013 and will include labs for Mechatronics (industrial maintenance), welding, 
HVAC, and diesel technology training.  

2. The College will renovate a second parcel in which the renovated building 
will serve a dual purpose.  First, the building will house a Barnes and Noble 
bookstore which will retain its aff iliation with the College while providing a 
typical retail operation for the citizens of Wheeling.  Secondly, the building will 
accommodate a Student Activity Center on the second f loor.  The Center 
will provide students the opportunity to gather in a safe, relaxed environ-
ment before and after their regularly scheduled classes.  The approximate 
square footage of these spaces is 16,000.

http://www.wvncc.edu/about/accreditation-resource-room-criterion-2/3134


C2-56 | wvncc 2012-2013 self-study report

3. The third parcel, a 9,700 square-foot auto body repair shop will undergo 
renovation in support of the College’s maintenance efforts.  The building is 
used to house State vehicles and equipment and will afford the maintenance 
staff a central space in which to perform routine maintenance and repair 
work.

In support of its vision to “be recognized as a place of educational opportunity,” the Col-
lege made an additional capital investment in fall 2011 with the addition of 9,600 square 
feet of space to its Weirton campus.  This new space houses labs for Mechatronics, Surgi-
cal Technology, and Respiratory Care.

As a result of listening to and interacting with community and business leaders, State, 
and local off icials, and employees, WVNCC believes in and supports the communities in 
which it serves.  The aforementioned projects represent an investment of approximately 
$9.0 million, $3.0 million of which is funded solely by the College.  The remaining funding 
is provided by the HEPC via proceeds from a bond issue.

Human Resources
The College has 142 full-time employees as of February 2012, 36% of which are men 
and 64% of which are women.  This gender distribution has remained fairly consistent.  
The racial/ethnic distribution is 95% white, and the combined non-white ethnicity is 5%.  
These percentages are comparable to the student population and the population of the 
districts served by the College.

The average age of full-time employees of the College is 48.  Their average years of 
service is 11.  Of the full-time employees employed by the College, the following schedule 
delineates the number of degree-holding employees:

 Doctoral Degree 8

 Masters Degree  57

 Bachelors Degree  34

 Associates Degree 18

 No Degree 25

Historically, the College has made a concerted effort to increase the portion of its op-
erating budget appropriated for salaries and benef its.  For the Fiscal Year ending June 
30, 2011, the College committed $10.6 million or 75% of its planned operating budget on 
employee costs.  Despite appropriations at the State level having been streamlined with 
little increase, the College has been able to provide annual increases to employees.  In 
addition to the customary benef its, the College waives up to six (6) credits per semester 
for employees and their spouses and dependents. 



http://www.wvncc.edu/uploads/s3_IPEDSDataFeedback2010.pdf
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Students, faculty, and staff have found the new site to be more functional, reliable, and 
user-friendly.  As noted in component 1e, the new website received a Gold Paragon 
award from NCMPR.

To further support technology in the classroom, the College invested $137,000 in new 
IP Video equipment in 2010.  This equipment provides for the recording and delivery of 
instruction from any of the three campuses.    

Beginning in Fiscal Year 2012, the College established a new portal exclusively for stu-
dents.  The portal allows students to access applications most relevant to their needs 
through the use of a single sign-on.  Applications such as Blackboard, email, and library 
resources are now available to students with greater ease and accessibility.  The Student 
Portal was developed internally through the collective efforts of Information Technology 
and Institutional Research departments.  The portal went live in January 2012.

A Faculty Portal was established in fall 2012, which enabled faculty to have a single sign 
on process, as well.  Within the portal is access to NOW, Blackboard, e-mail, Grades-
First, and CoursEval.  This provides for easy access to necessary applications while on 
and off-campus.  Staff and Adjunct Portals also exist with similar access to necessary 
applications and links.

In the fall of 2011, employees were surveyed for the self study process (Self Study Sur-
vey, 2.b.8).  The survey was designed to solicit feedback on the performance of various 
departments throughout the College as it relates to customer and overall service.  Re-
sponses received from all survey respondents clearly indicate an overall level of satisfac-
tion with technology, with 88% of respondents expressing satisfaction for the level and 
degree of service provided by the Information Technology department.

Response to Possible Budget Reductions
As a result of sound f iscal management by the Legislature and the Governor, West Vir-
ginia was one of the few states which was able to operate in the last four years without 
imposing budget cuts.  However, for several years, the Budget Off ice has warned that 
the State could be facing budget issues in 2013 as a result of Medicare liabilities and the 
expiration of stimulus funding. In August, the Governor notif ied State agencies that 
budget requests for 2013 should be reduced by 7.5% over the current year.  In addi-
tion, there has been discussion within State government of a possible mid-year budget 
reduction in the current year.  In addition to these possible cuts in State appropria-
tions, Northern experienced a reduction in enrollment in the fall 2012 semester, which 
resulted in a shortfall in tuition revenue.  As a result of these twin threats, the College 
implemented a series of actions in order to maintain its sound f inancial position.  The 
College reduced OTPS budgets to 2011-2012 levels, which generally amounted to a 5% 
reduction for most areas.  In addition, all new positions which had been approved and 
included in the current budget were reviewed, and most were subsequently cut.  As a 
result of these actions, the College will be able to maintain most services and programs 
at their current levels and will not have to lay off any current employees. The College’s  

http://techctr1.wvncc.edu/selfstudysecure/
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Core Component 2c:
WVNCC’s ongoing evaluation and assessment processes provide reliable evidence of 
institutional effectiveness that clearly informs strategies for continuous improvement.

 Evidence:
 2.c.1 Assessment Rule
 2.c.2 Assessment Webpage/Faculty Document Center
 2.c.3 Institutional Research/ Institutional Effectiveness Webpage
 2.c.4 “You spoke-We listened” Webpage
 2.c.5 CCSSE Reports
 2.c.6 IPEDS Data Feedback Reports
 2.c.7 WV Higher Education Report Card

Assessment of Student Learning
Assessment is a critical component of Criteria 3 and 4 as well as Component 2b, so this 
section of the report will discuss the process of assessment of student learning and future 
chapters will discuss the results and impact of the College’s assessment activities.  

Northern is a learning-focused organization that recognizes a commitment to assess-
ment of student learning as part of our culture consistent with the Board of Gover-
nors Assessment Rule (2.c.1). Assessment of student learning is a College-wide pro-
cess, driven by the faculty supporting the College mission statement and elements 
of its philosophy and vision.  Assessment of student learning is a critical component 
of the College’s evaluation of its institutional effectiveness in achieving its mission “to 
provide higher education empowering individuals to achieve academic and career 
goals leading to a competent workforce which excels in a global economy, and to-
respond to the educational, cultural and civic needs of the communities it serves by  
offering an accessible, safe, diverse, and high-quality learning environment.”

Assessment is an ongoing process designed to enhance student learning by measur-
ing the extent to which students achieve learning outcomes valued and def ined by the 
faculty and using the results of data gathered from the assessment process to make 
improvements. The process is embedded in the curriculum as a natural part of teaching 
and learning. At WVNCC, assessment begins at admission and concludes at the comple-
tion level—certif icate, degree, or transfer. 

Northern has a long history and culture of assessment. Efforts began in 1992 with aca-
demic course assessment. Courses were assessed on a rotating basis established by each 
division.  Later developments included academic program assessment, general education 
assessment, and, most recently, staff unit assessment reports (by department).  Each 
submitted report is peer reviewed by members of the Assessment Committee.  All re-
ports and peer reviews are posted on the Faculty Document Center.  This concentrated 
effort resulted in not only the foundations for the assessment of student learning, but 

http://www.wvncc.edu/uploads/Assessment.pdf
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also became a basis for measuring the overall effectiveness of the college. Assessment 
of student learning at WVNCC is a continuous, institutional-based, and faculty-driven 
process which is focused on understanding and improving student learning and institu-
tional effectiveness.

Assessment at Northern begins when a student enrolls with placement testing and con-
tinues through the student’s course enrollments and even after graduation. All instruc-
tors state clearly on their syllabi the course objectives, expected outcomes of student 
learning, and the method of measuring those outcomes. Instructors adhere to Master 
Course Guides (MCG), which identify student learning outcomes and student perfor-
mance objectives that are common to all sections of the course regardless of the instruc-
tor. During a semester, many instructors use classroom assessment techniques (CATs) 
for immediate feedback on the level of learning taking place. Instructors may integrate 
this data into their course assessment reports which will be submitted to the Assessment 
Committee.  The Assessment Committee has developed a timeline for submission and 
dissemination of information with feedback and follow-up activities.  An important part 
of the feedback loop is a peer review process where the assessment committee reviews 
the assessment reports and provides feedback on the reports.  Assessment reports and 
peer review reports are posted to the Faculty Document Center (2.c.2).  Criterion 3 will 
provide specif ic examples of the reports and the feedback loop.

After students graduate, Northern continues assessment of their success. The College 
recognizes two distinct groups of graduates:  those who enter the workforce immedi-
ately and those who transfer to a four-year institution or university to complete their 
education. For students who enter the workforce, the Off ice of Institutional Research 
(IR) tracks the graduation rate, licensure statistics, and job placement data.  For the stu-
dents who transfer to four-year institutions or universities, IR attempts to track transfer 
rate and transfer success. The IR Off ice collects the data from these areas, and the af-
fected faculty reviews the data and develops revisions suggested by the data. 

It should be noted that collection of placement data and transfer data are ongoing 
problems.  Currently placement data is collected through graduate follow-up surveys, 
and the response rate is low.  Additionally, changes in survey dates imposed by the State 
mean that surveys will be distributed before most graduates have had a reasonable op-
portunity to search for employment in their f ields.  The System off ice has collected and 
distributed some placement data in the past compiled from employment compensation 
records, but the problem with this data is that it only ref lects employment in West Vir-
ginia.  The geography of the area means that many graduates will work in neighboring 
states.  Transfer data is also incomplete because System data is based upon West Vir-
ginia colleges and universities.  The College has attempted to use Clearinghouse Data, 
but West Liberty University, the major receiving institution, has not submitted data to 
the Clearinghouse.  The Director of Institutional Research is actively working on both 
of these problem areas and is using the data to try to educate those at the System IR 
Off ice about the nature of the problems.

http://www.wvncc.edu/faculty-document-center
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The roles and responsibilities of individuals and groups related to the assessment of  
student learning are delineated below. 
 
 1. Faculty 

A. Def ine learning outcomes.

B. Prepare and update Master Course Guide and submit changes to  
Division Chair. 

C. Determine methods for assessing outcomes.

D. Participate in data collection and analysis.

E. Submit appropriate reports in identif ied schedule (Assessment Proposal 
Form and Assessment Report Form) to Division Chair.

F. Utilize assessment data to improve teaching and learning.

 2. Program Chair
A. Identify and provide to division chair internal and external assessment 

and or accreditation requirements.

B. Identify and def ine program outcomes with associated Matrix.

C. Collaborate with faculty and Division Chair for assessment activities re-
lated to accreditation, state, or institution requirements.

D. Assist with program recommendations resulting from assessment  
activities.

 
 3. Division Chair

A. Create schedule of course, program, and division assessment. 

B. Coordinate classroom, course, program, and division assessment  
activities.

C. Submit Proposed Assessment Forms and Assessment Reports to  
Assessment Committee.

D. Share Division Assessment Compilation Report with division faculty.

E. Review results of assessment activity and make recommendations for 
improvements.

F. Monitor and collect updated Master Course Guides to be f iled in the 
division and submit them to the Vice President of Academic Affairs to be 
published on Assessment webpage.

 
 4. Administration

A. Provide resources through Institutional Research to collect and  
analyze data.

B. Support assessment initiatives with appropriate materials.

C. Provide technical expertise to assist with process and professional  
development.

D. Use assessment data in planning processes to improve institutional  
effectiveness.



C2-63 | wvncc 2012-2013 self-study report

 5. Assessment Committee
A. Review assessment process and make recommendations for  

improvements.

B. Review proposed assessment projects and provide assistance.

C. Review Assessment Reports.

D. Provide Division Assessment Compilation Report (Appendix H) and 
feedback to Division Chairs and General Education Committee.

E. Collect and secure assessment documents.

F. Maintain a webpage for faculty, administration, and students.

G. Determine professional development needs for assessment and facilitate 
appropriate professional development activities.

Institutional Effectiveness and Institutional Research
Like many small institutions, Northern has had to establish an institutional research of-
f ice in incremental steps over time.  Prior to 2000, the College collected data through 
reports generated by Institutional Technology staff.  With a Title III grant in 2000, the 
College was able to hire a Director of Institutional Research.  A data analyst was later 
added to the off ice, and a system was purchased to allow for data warehousing.  How-
ever, the demand on the off ice was such that the off ice devoted most of its effort to 
collecting data for reporting purposes to State and Federal off ices.  In recent years, 
two additional staff have been added to the IR Off ice, and this has allowed the off ice 
to diversify and play a larger role in providing data and reports to drive Institutional 
Effectiveness.  The IR Off ice also has responsibilities for the Student Portal and for the 
two data systems (Banner and Hyperion) that drive the data warehouse and reporting 
processes.  However, the Director is committed to developing an effective IR off ice with 
Institutional Effectiveness as its central focus.  As a result, the Director has developed a 
number of new processes and reports in the past year to provide a basis for data-driven 
decision making at the College.

While the IR Director is moving to enhance the role of the IR Off ice in Institutional Effec-
tiveness, the College administration is moving more to a data-driven model for decision 
making.  The Cabinet agenda now routinely has an item on Institutional Effectiveness, 
and a large number of institutional reports are shared with administrators and key 
areas and are also posted on the website for easy access by constituents.  Requests for 
new programs, additional resources, new personnel, process changes, and the like must 
now be accompanied by supporting data.  The IR Off ice is rapidly moving from being 
reactive and producing reports only when asked or required for reporting to being a 
proactive off ice which is systematically developing processes to provide data to guide 
operations.

Northern does have a number of reports which provide reliable evidence of institutional 
effectiveness.  Internal reports such as enrollment reports are shared on a regular basis 



http://www.wvncc.edu/offices-and-services/institutional-research-and-effectiveness/674
http://www.wvncc.edu/offices-and-services/you-spoke-we-listened/2306
http://www.wvncc.edu/uploads/w6_2011KeyFindings.pdf
http://www.wvncc.edu/uploads/s3_IPEDSDataFeedback2010.pdf
https://www.wvhepc.org/downloads/LOCEA/Report_Card_2011.pdf
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Core Component 2d:
All levels of planning align with WVNCC’s mission, thereby enhancing its capacity to fulf ill 
that mission.

 Evidence:
 2.d.1 WVNCC Strategic Plan 2011-2016
 2.d.2 BOG Minutes
 2.d.3 WV Community & Technical College Master Plan - Meeting  
  the Challenge
 2.d.4 Crosswalk between WVNCC Strategic Plan and State  
  Master Plan
 2.d.5 College Budget
 2.d.6 Enrollments Management Plan
 2.d.7 Technology Plan
 2.d.8 Facilities Master Plan
 2.d.9 Retention Strategic Plan
 2.d.10 Strategic Plan Progress Report

Northern’s strategic planning process aligns both with the College’s mission and with 
state-wide priorities.  In addition, the planning process is designed to provide a mecha-
nism to allow the institution to respond to a changing environment.  Since the College 
Strategic Plan is usually for a f ive-year period, there have been several strategic plans 
since the last visit.  The process for development of each plan has varied slightly, but it 
generally has followed the format of an analysis of environmental data (usually through 
a SWOT analysis), review of the State Compact, and development of institutional goals, 
objectives, and strategies (actions).  To implement the plan, all objectives are assigned 
to appropriate Cabinet members, and timelines are established.  Area plans are then 
derived from the Strategic Plan.   Development of the current Strategic Plan (2.d.1) dem-
onstrates the alignment of mission with planning.

In February 2011 a Strategic Planning Committee was convened to develop a new stra-
tegic plan.  The planning committee consisted of the President’s Cabinet, three faculty 
selected by the Faculty Assembly, and three classif ied staff selected by the Classif ied 
Staff Council.  A process known as storyboarding was used to develop the new plan.  
The new plan was necessitated by the expiration of the previous plan in 2011 and the de-
velopment of the new State Compact and Strategic Plan.  The committee reviewed the 
mission statement in light of the State Compact and new priorities focusing on student 
success and revised the mission statement and values statement as described under Cri-
terion 1.  In a series of subsequent meetings, the committee developed f ive goals related 
to the mission and then established objectives and strategies for each goal.  The mis-
sion statement, value statement, and draft Strategic Plan (2.d.1) were distributed to the 
entire College community for comment, and f inal revisions were made.  The documents 
were then presented to the Board of Governors for discussion and approval (2.d.2).

http://www.wvncc.edu/uploads/kd_StrategicPlan2011-2016.pdf
http://www.wvncc.edu/uploads/kd_StrategicPlan2011-2016.pdf
http://www.wvncc.edu/about/previous-minutes/805
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The link between the College’s Strategic Plan and the State Compact and Master Plan is 
unique to West Virginia and requires some explanation.  The West Virginia Legislature 
has required the CCTCE to develop a System Master Plan and Compact.  The Master 
Plan is based upon priorities the Legislature has established in Code for community and 
technical college education.  After development of the Master Plan and Compact, each 
community and technical college in the State must develop strategies for implementing 
the Compact.  This constitutes a compact between the System and the community col-
lege, and State funding can, in theory, be based upon achievement of Compact Goals.  
Each year, the College must report on progress toward meeting strategies for the 
Compact and on new strategies for the subsequent year.  The State Master Plan and 
Compact for 2009-2015 is entitled “Meeting the Challenge” and is available in the re-
source room (2.d.3).  Following development of the College Strategic Plan, the College 
creates a Crosswalk which shows how the College Strategic Plan is connected to the 
State Compact.   The Crosswalk is available in the Resource Room (2.d.4).

The College’s Strategic Plan is clearly aligned with the institutional mission and also to 
the State goals and priorities.  All other College plans relate back to the College Stra-
tegic plan, ensuring that all levels of planning align with the mission.  Other institutional 
plans include the budget (2.d.5), the Enrollments Management Plan (2.d.6), the Technol-
ogy Plan (2.d.7), the Retention Plan (2.d.9), and the Facilities Master Plan (2.d.8).  In ad-
dition, each area is responsible for implementing objectives in the Strategic Plan relative 
to that area.  

As discussed in component 2b, the development of the budget at Northern is a col-
laborative process that originates at the department or division level and involves all 
constituencies on the Budget Committee.  The requests from each area ref lect priorities 
established in the Strategic Plan. The mission and Strategic Plan are driving factors dur-
ing deliberations about the budget.  

The Enrollments Management Plan (2.d.6) and Technology Plan (2.d.7) are both pre-
pared/revised annually by the administrator in charge of that area and reviewed and 
adopted by the appropriate committee.  Both plans are consistent with the mission and 
goals.  For instance, the Enrollments Management Plan ref lects the emphasis on technical 
programs and student success which are part of both the College Strategic Plan and the 
Compact.  The Technology Plan has elements for distance education (Compact focus) 
and enhancing student use of technologies (College Strategic Plan).  The Retention Plan 
(2.d.9) goals are incorporated in the f irst goal of the College Strategic Plan.

The College recognizes that planning must be dynamic and f lexible to allow the institu-
tion to respond to changes in its environment.  The annual reporting on activities and 
review of the Plan that is part of the implementation process provides a mechanism for 
the Plan to be responsive.  Each area is responsible for reporting progress toward meet-
ing the objectives and strategies of the Plan and to make recommendations for revised 
strategies for the subsequent year.  For the current Strategic Plan, the President convened 
the President’s Council in August 2012 to discuss the process for reporting progress and 

http://www.wvctcs.org/images/stories/masterplan/target%202010-2015%20master%20plan%20final.pdf
http://www.wvncc.edu/uploads/6c_Crosswalk--StateMasterPlanandWVNCCStrategicPlan.docx
http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/about/accreditation-resource-room-criterion-2/3134
http://www.wvncc.edu/about/accreditation-resource-room-criterion-2/3134
http://www.wvncc.edu/uploads/4m_RetentionStrategicPlan--FinalDraft.pdf
http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/about/accreditation-resource-room-criterion-2/3134
http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/uploads/4m_RetentionStrategicPlan--FinalDraft.pdf
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updating the Strategic Plan.  Progress reports were submitted and compiled, and the 
2012 Strategic Plan Progress Report is available in the Resource Room (2.d.10).  Since the 
current Strategic Plan is only in its second year, there are no examples of changes to it 
yet that ref lect responsiveness to environmental change driven by the mission.   There 
are numerous examples from implementation of the last Strategic Plan, however, includ-
ing development of workforce programs to respond to the gaming industry and the oil 
and gas industry, facility expansion in Weirton and Wheeling, an expanded emphasis 
on distance education, a new focus on campus safety and security, and new positions 
related to student success.

CONCLUSION
WVNCC proves its commitment to effective planning for the future.  Northern contin-
ues to be active in training workers for current and emerging employment opportunities 
in the Ohio Valley region.  The College responds quickly and effectively to new economic 
needs, such as it had done with table gaming training and rig drilling training.  North-
ern’s physical and f inancial resources are quite strong, even though the College faces 
challenges in funding in future years and in staff ing levels.  Institutional Effectiveness has 
made great strides with the work of Institutional Research and a Director of IR whose 
efforts at the institutional and state levels will allow Northern to reach its full potential 
in establishing data for Institutional Effectiveness that well informs planning for the fu-
ture.  Furthermore, the (institutional) Strategic Plan, as well as departmental operational 
plans, ties into the mission, budgeting, and the State Compact.  Through its operations, 
Northern evinces its ability to respond to societal and economic needs and to plan for 
an ever-evolving governmental and higher education landscape.

Strengths 
• Northern is in sound f inancial shape with ample reserves and processes in place to 

make adjustments when funding becomes an issue.

• The College has demonstrated that it can adapt to respond to changing societal 
needs.

• Recent expansion in Weirton and Wheeling enhance the College’s facility resource 
base to strengthen its ability to offer technical programming.

• The College is increasing its focus on Institutional Effectiveness and is moving to-
ward becoming more data-driven in decision making.

• The Strategic Plan is aligned with the mission and the State Compact/Strategic 
Plan, and all institutional plans align with the Strategic Plan.  

Challenges 
• Impending budget cuts for the next f iscal year will impact the College’s ability to 

expand programming.

• The demographics of the area will make it diff icult to have enrollment growth and 
increased tuition revenue.

• The College has a low number of staff compared to other institutions.

http://www.wvncc.edu/uploads/ej_STPLNFirstYrRevStatus111512.pdf
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 CRITERION 3:  
 STUDENT LEARNING 
 & EFFECTIVE TEACHING 

WVNCC provides evidence of student learning and 
teaching effectiveness that demonstrates it is fulfilling 
its educational mission.

INTRODUCTION
As per its mission statement, WVNCC is committed to providing a high-quality learning 
environment.  For the past f ifteen years, the College has been committed to establish-
ing a culture of assessment across all areas of the institution.  Assessment has evolved 
from course-level assessment reports to institutional level assessment projects.  Today 
the College is using data not only for course and program decisions, but has integrated 
assessment of non-academic areas to improve College services, as well as to assist in 
long-term planning.  It is important to monitor the effectiveness of the assessment initia-
tive and document what WVNCC is doing with assessment data to elicit change and 
improvement in the classroom and in the off ices that support the overall mission of the 
College.

Core Component 3a: 
WVNCC’s goals for student learning outcomes are clearly stated for each educational 
program and make effective assessment possible.

 Evidence:
 3.a.1 Institutional Assessment Plan
 3.a.2 Course-level Assessment 
 3.a.3 Program-level Outcomes
 3.a.4 Program-level Assessment 
 3.a.5 Program-level Matrix
 3.a.6 General Education Matrix
 3.a.7 General Education Goals
 3.a.8 Master Course Guides
 3.a.9 Staff Unit Assessments
 3.a.10 Course Syllabi and Outline
 3.a.11 College Catalog
 3.a.12 Board of Governors Multi-Year Process  for Curriculum Evaluation  
  Rule
 3.a.13 WV Higher Education Report Card
 3.a.14 Faculty Document Center
 3.a.15 Assessment Webpage
 3.a.16 Institutional Research Off ice/Webpage
 3.a.17 WV Series 11
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WVNCC has been committed to establishing a culture of assessment within all depart-
ments and divisions of the institution. Assessment of student learning provides evidence 
at multiple levels: course, program, and institutional.  The College’s assessment plan 
was approved by NCA in 1997. Under the guidance of the Assessment Committee, the 
assessment program has continued to be evaluated and ref ined throughout the years.  
The Assessment Committee, at an August 15, 2012, meeting, determined that there was 
a need for a few points of clarif ication and revision in the current Plan.  As a result, the 
committee revised the Assessment Plan (3.a.1) in September 2012, and faculty endorsed 
the proposed plan at the October 5, 2012, Faculty Assembly meeting.  The current Plan 
is available on the Assessment webpage, as well as the resource room.  The modif ica-
tions were necessitated largely due to changes in general education and institutional 
reorganization.  An Assessment webpage (3.a.15) is maintained and houses the As-
sessment Plan, as well as all associated assessment forms.  In addition, a secure Faculty 
Document Center (3.a.14) was created on the College’s webpage to post all course 
level, program level, and institutional (staff) assessment reports and peer reviews.  This 
provides a warehouse of current and past reports, as well as program and general 
education matrices.

The Assessment Committee is charged with monitoring and guiding the implementation 
of the College’s Assessment Plan, (i.e. developing, maintaining, evaluating and modifying, 
as needed, all assessment goals and activities).  The committee is comprised of faculty, 
staff, administrative, and student members. Members typically serve a two-year term 
before rotating off to be replaced by other members of the campus community. The Vice 
President of Academic Affairs and a campus dean serve as ex-off icio members.  The 
committee has been chaired by Thomas Danford, Institutional Assessment Coordina-
tor, since 2008.  Although Mr. Danford retired from teaching in 2011, he maintained the 
position as Institutional Assessment Coordinator on a contractual agreement to lend 
continuity to the position during the self-study period.  Beginning fall 2012, a transition 
in leadership began as Charleen Stokes, full-time faculty member, will be mentored by  
Mr. Danford to assume the Institutional Assessment Coordinator position for fall 2013.  

WVNCC’s assessment initiative is a process which has evolved over time, but there 
have been four clearly identif iable phases. The assessment process has developed from 
course-level assessment to program assessment, general education assessment, and f i-
nally to the f inal phase, which focuses on institutional effectiveness. 

Course level assessment was f irmly in place in anticipation of the 2002-2003 re-accred-
itation visit.  By the spring of 2000, outcomes had been submitted for 294 of 300 pos-
sible courses (98%).  Assessment reports had been received for 166 of the 235 possible 
courses by the spring of 2001.  At the present time, outcomes have been identif ied for 
all currently offered courses.  Course Assessment Reports (3.a.2) are completed on a 
regular basis and f iled in the Faculty Document Center.  Each division is responsible for 
delineating a divisional course assessment cycle, with all courses to be assessed every 
two to three years.  Both full-time and part-time faculty are responsible for conducting 
course-level assessment.  Faculty utilize the Assessment Report Form to detail the course 

http://www.wvncc.edu/offices-and-services/assessment-homepage/751
http://www.wvncc.edu/offices-and-services/assessment-homepage/751
http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/faculty-document-center
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outcome assessed, methods of assessment, results, and recommendations.  The course 
level assessments are to be submitted to the Division Chair by September 15 for spring 
courses and February 15 for fall courses.  After review by Division Chairs, the reports are 
sent to the Assessment Committee which then completes a peer review of the report 
and posts the assessment report and peer review on the secure Faculty Document Cen-
ter (3.a.14) where the internal College community has access for review.

The Master Course Guide (MCG) is the off icial document by which faculty delineate 
the course def inition, structure, student learning outcomes, and student learning per-
formance objectives.  Every course taught is required to have a Master Course Guide, 
which is designed by faculty members in the Division offering the course.  Master Course 
Guides are in place for all currently offered courses.   Faculty members, both full-time 
and part-time, are required to follow the MCG.  The Master Course Guide must be 
evaluated periodically to assure that the offerings stay current and have appropriate 
learning outcomes. These receive approval of the Division Chair and are conf irmed by 
the Vice President of Academic Affairs.  Master Course Guides (3.a.8) are available in the 
Faculty Document Center.  Requirements for the MCG, as well as guidelines for writing 
student learning outcomes and student learning performance objectives, are contained 
in Appendix F in the Assessment Plan.  A template for writing a Master Course Guide 
is in Appendix G in the Assessment Plan (3.a.1).  It was determined while preparing the 
self-study report that it was diff icult to determine when MCG’s were due to be evalu-
ated.    The self-study committee recommended that the Assessment Committee add a 
check box to the current Assessment Report Form noting a MCG was reviewed, as well 
as a comment box for necessary revisions to the MCG.  This is a more systematic way to 
review the MCG and would follow the pre-set course assessment cycle.  The Assessment 
Committee acted on the request at the August 15, 2012, meeting and approved the 
recommendation; this has been implemented on the newly revised Assessment Report 
Form. 

The second emphasis in the College’s assessment initiative was the implementation of 
program-level assessments (3.a.4).  This phase would impact all programs college-wide 
and not only the programs subject to external accreditation, such as Nursing, Respira-
tory Therapy, Surgical Technology, and Culinary Arts. The College offered twenty-one 
associate degree programs and nine certif icate programs for academic year 2011-2012, 
as reported in the Annual Institutional Data Update submitted to HLC.  The College 
Catalog currently lists sixty-seven degree eligible academic programs:  three Associates 
in Science (AS), f ive Associates in Arts (AA), twenty-f ive Associates in Applied Science 
(AAS), fourteen Certif icates in Applied Science (CAS), and twenty transfer programs 
with specialized 2+2 agreements with a variety of baccalaureate institutions. These 
numbers include all options and 2+2 agreements as separate listings and are detailed in 
the 2012-2013 College Catalog on pages 82-83. 
 
Program level assessment must be multi-faceted in order to provide continuous improve-
ment in student learning.  At WVNCC, program assessment consists of program review, 
an annual institutional assessment project, and external accreditation reviews or self 

http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/offices-and-services/assessment-homepage/751
http://www.wvncc.edu/faculty-document-center
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studies. Initial program matrices were developed to comply with the 2006 WVNCC Plan 
for Assessment of Learning.   Each program identif ied three to ten program outcomes in 
collaboration with Program Advisory Committees, External Accrediting Agencies, and 
Employers.   Program outcomes (3.a.3) are listed on the individual program pages within 
the College Catalog.  Each program director was responsible for the completion and 
submission of a completed program matrix by February 2006.  Program faculty are cur-
rently revising program matrices based on the curriculum changes brought about by the 
West Virginia Series 11 Mandates.  The completed program matrices (3.a.5) are housed 
in the Faculty Document Center.  The program review occurs every f ive years and fol-
lows the cycle and process outlined in the Board of Governors Multi-Year Process for 
Curriculum Evaluation Rule (3.a.12).  This critical section of the self study should outline 
brief ly the faculty unit’s perception of the strengths and weaknesses of the curriculum 
and new directions under consideration.  Outcomes in the review process include, but 
are not limited to, graduation rate, employment rate, student retention, transfer rate, 
licensure/certif ication success, graduate satisfaction, and employer satisfaction.  In order 
to assure continuous program assessment, an annual institutional assessment project is 
completed by every program. One or more specif ic program outcomes will be mea-
sured for the annual assessment project.  It is recommended that outcomes be de-
termined in collaboration with the Program Advisory Committee, external accrediting 
agencies, and employers.  These program assessment reports are completed just as the 
course assessment reports, on the Assessment Proposal Form found on the Assessment 
webpage or Appendix D in the Assessment Plan.  The report is then peer reviewed, and 
the both documents are posted in the Faculty Document Center (3.a.14).
  
External accreditation reviews or self studies are multi-faceted review processes in which 
the elements and timeframe are established by the external accreditation agency.  Spe-
cialized accreditation agencies overseeing WVNCC programs are as follows:

• Accreditation Review Council on Education in Surgical Technology & Surgical As-
sisting 

• American Association of Medical Assistants 

• American Culinary Federation 

• American Health Information Management Association 

• College Reading and Learning Association 

• Commission on the Accreditation of Allied Health Education Programs 

• Committee on Accreditation for Respiratory Care 

• Joint Review Committee on Education in Radiologic Technology 

• National Association for Legal Professionals 

• National League Nursing Accrediting Commission 

• West Virginia Board of Examiners for Registered Professional Nurses/ Continuing 
Education 

http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/uploads/MultiYearProcessforCurriculumEvaluation.pdf
http://www.wvncc.edu/faculty-document-center
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General education assessment was the third area of emphasis for the College.  A Gen-
eral Education subcommittee of the assessment committee was established by the Col-
lege in order to coordinate assessment activities in this area.  The General Education 
Committee has since become a stand-alone committee due to the importance of its 
task.  The General Education Committee is representative of each division, one at-large 
member, and a Campus Dean.  The committee is recommended to be chaired by a 
faculty member and reports directly to the Vice President of Academic Affairs.  Effective 
fall 2012, the committee is chaired by Sherry Buerdsell, full-time science faculty member.  
The general education core component applies to students enrolled in all degree and 
certif icate program.  A general education course is one that meets the requirements for 
the General Education Goals for at least one degree or certif icate program.

Rule NC-3006, General Education, outlines the College’s commitment to the total devel-
opment of the student and prescribes the specif ic requirements for each degree type.  
The College has established general education core requirements for certif icate, AA, AS, 
and AAS programs.  These specif ic requirements can be found in the College Catalog 
for 2012-2013 on pages 88-92. These requirements as well as individual programs recent-
ly underwent extensive review and change through the Curriculum Committee process 
due to a Series 11 mandate (3.a.17) that dictated associate level programs must have no 
more than 60 credit hours and certif icate programs must have no more than 30 credit 
hours.  All programs were required to possess courses directly related to communication 
and mathematical computational skills.  WVNCC is at 100% compliance with the man-
date for all CAS and AAS programs without external accreditations.  These programs 
will be evaluated during the 2012-13 academic year.  2+2 programs will be reviewed in 
consultation with the partnering four-year institution in order to begin bringing these 
programs into compliance.   As a result of Series 11, the General Education Core require-
ments were evaluated, and at the November 11, 2011, Curriculum meeting a new general 
education core was approved:

• AA – 41 hours

• AS – 36 hours

• AAS – 15 hours
• CAS – 6 hours

In 2008, the General Education Committee, under the direction of former Dean Steve 
Woodburn, reviewed the existing nine General Education outcomes and recommended 
to the curriculum committee that they be modif ied into six more current and applicable 
goals.  The six general education goals (3.a.7) were placed on a General Education ma-
trix along with general education courses across all disciplines. Course faculty evaluated 
the courses in terms of the outcomes and completed the matrix. This general education 
matrix (3.a.6) is housed on the Faculty Document Center.  Next, these six goals were 
placed on a schedule for assessment.  Two goals will be assessed per year:  in 2009-10, 
goals 1 and 2; in 2010-11, goals 3 and 4; in 2011-12, goals 5 and 6.  The cycle will resume 
for 2012-13 with goals 1 and 2.  A full cycle of general education assessment has occurred 

https://www.wvhepc.org/resources/Series_11_62411.pdf
http://www.wvncc.edu/uploads/tz_GenEdCoreOutcomes.pdf
http://www.wvncc.edu/faculty-document-center
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since modifying the outcomes, and while the progress has been marked, the Series 11 
Rule by the state of West Virginia did signif icantly slow additional progress in the Gen-
eral Education area, as changes in the general education curriculum were necessitated, 
as well as programmatic changes to incorporate the change in required program hours.   
However, faculty persevered and during the spring 2012 reporting cycle, outcomes 5 
and 6 were assessed: 
 
 5.   Acquire a cultural, artistic and global perspective

 6.   Demonstrate professional and human relations skills

The Assessment Coordinator requested information from all faculty for this assessment 
cycle in regards to these general education outcomes.  100% of faculty submitted reports 
relative to the coverage of these goals in both general education and technical courses. 

“Analysis of Goal 5:  Goal 5 is adequately addressed in both general educa-
tion courses and technical and other courses.  Students are exposed to cultural, 
artistic and global perspective in 26 general education courses and in 73 tech-
nical and other courses.  Program analysis reveals that goal 5 is covered in all 
programs:  AA and AS, AAS in the following f ields – ASL, BA, CART, CIT, CRJ, 
HIT, HS, MAS, NUR, PAL, RAD, RAH, RCT, ST.  In the AAS programs, goal 5 is 
addressed both in the general education courses and in technical courses.

“Analysis of Goal 6: Goal 6 has even wider coverage.  It is addressed in 26 gen-
eral education courses and in 98 technical and other courses.  Students do in-
deed receive instruction in professionalism and in human relation skills.  Program 
analysis reveals that goal 6 is covered in all programs:  AA and AS, AAS in the 
following f ields – ASL, BA, CART, CIT, CRJ, HIT, HS, MAS, NUR, PAL, RAD, RAH, 
RCT, ST.  In the AAS programs, goal 6 is addressed both in the general educa-
tion courses and in technical courses.

“Overall analysis of Goals 5 and 6 show excellent coverage in both general edu-
cation and in technical courses across all disciplines.  Northern students are ex-
posed to concepts and skills necessary to appreciate cultural, artistic and global 
perspectives and to express professionalism and human relations skills.”  

The integration of general education goals within a technical program is illustrated by 
the following example submitted by the Respiratory Therapy program faculty. 

Goal 5:  Acquire a cultural, artistic and global perspective
“In RCT 221, Respiratory Care Seminar, we discuss current health care trends 
which include a global perspective on the ‘state of health care’ [sic] this includes 
a comparison of various industrialized countries and the incidence of disease 
states, health care costs, and availability of health care in each.  This is tested on 
the f inal exam as the student is given an essay to address why the US spends 
more on health care than other industrialized nations.”
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Goal 6:  Demonstrate professional and human relations skills
“In RCT 104, Introduction to Respiratory Care, the student is introduced to com-
munication skills from a health care provider prospective and is tested on mul-
tiple choice exams.

“In RCT 106, 127, 136, 218, 223, which are Clinical Practice courses, the students 
are expected to utilize professional communication in the health care setting.

This is evaluated by clinical preceptors on a daily basis using their ‘Daily Evalu-
ation’ score sheet.  The students are scored a 1-2-3 (Below Average, Average, 
Above Average) on the following:

    •  Communicate results of procedure
    •  Demonstrate appropriate professional behavior”

An additional innovation in general education includes the following example in which a 
multidisciplinary team of WVNCC faculty members including  Dr. Pam Sharma, Professor 
of Physics/Mathematics; Delilah Ryan, Associate Professor of History; Crystal Harbert, 
Instructor English; and Donald Poffenberger, Professor of Criminal Justice, participated 
in a project entitled “Student Enrichment through Global Collaboration.”   This directly 
related to the general education goal “To acquire a cultural, artistic and global perspec-
tive.”   The “Student Enrichment through Global Collaboration Project” was designed to 
provide students and faculty of West Virginia Northern Community College and DAV 
College Chandigarh (India) an opportunity to interact with each other and gain a f irst-
hand perspective on current topics related to social, economic, judicial, and cultural is-
sues. The project involves setting up a series of asynchronous interactions among peers 
and experts in two countries using Blackboard Learning Management System (LMS).  At 
the completion of the project, Sharma said, discussion messages from the two forums 
will be analyzed for the quantity and quality of interaction, quality of learning and added 
value of collaboration and critical thinking skills. A student survey will be conducted to 
evaluate student perspective on the global collaboration project. Findings of the project 
will be used to extend collaboration projects in the future.

The plan for general education assessment is to continue the assessment cycle that was 
set forth.  However, the Goals will not only be assessed in the outlined general educa-
tion courses, but will also be assessed in the context of technical courses and programs.  
This will fully integrate the general education assessment process across courses and 
programs.

WVNCC has moved beyond assessment solely emphasizing teaching and learning.  In 
September 2009, a notice was sent to staff supervisors informing them that each col-
lege area would be responsible for submitting an assessment of their area.  Proposals 
were due by October 15, 2009.  Currently 23 of 26 areas have submitted reports.  Upon 
submission of the report, the staff reports are peer reviewed and then posted to the 
Faculty Document Center, thus completing a full assessment cycle. Staff unit assessments 
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(3.a.9) are designed to analyze and improve College services and are now submitted on 
an annual basis.

Institutional effectiveness was the f inal phase of the assessment program.  Although as-
sessment of institutional effectiveness has been an ongoing process, the College is now 
focusing more of its efforts here.  The purpose of Institutional Effectiveness (IE) is to 
continually evaluate the institution and its functional areas and then use these results to 
make improvements throughout the institution. The IE process includes activities such as 
planning, research, assessment, and the use of data and assessment results to support, 
facilitate, and inform decision-making, creating a culture of evidence.  The Institutional 
Research off ice plays a vital part in the overall Institutional Effectiveness process.  The 
off ice provides accurate and timely information to support and facilitate data-informed 
decision making throughout the institution.  The off ice conducts analytical studies to 
support both academic and institutional strategic planning, policy development, re-
source allocation, and assessment.  This off ice is currently run by Director of Institutional 
Research, Pam Woods, who is currently assisted by a staff of three.  

The IR off ice has the primary responsibility for reporting off icial institutional data to ex-
ternal entities including state and federal agencies, HEPC/WV CTCS, National Student 
Clearinghouse, and IPEDS. Institutional Research examines the integrity of off icial insti-
tutional data to ensure accuracy in all reporting and analyses conducted by the off ice.  

Examples of studies and surveys conducted include: 

• Faculty Teaching Methods 

• Student engagement (CCSSE) and satisfaction 

• Course and Instructor Evaluations 

• Enrollment analyses and comparisons 

• Follow-up studies of non-returning and transfer students 

• Graduate follow-up and placement 

• Student outcomes, such as persistence and performance in developmental courses 

• Benchmarking and trending analyses

The Institutional Research/Institutional Effectiveness webpage (3.a.16) currently houses 
institutional survey results, including CCSSE data, IPEDS data, and internal student satis-
faction survey results.  The institutional data page houses census enrollment reports, a 
link to the WVNCC College Navigator, and an institutional Fact Book.  The institutional 
Fact Book contains commonly requested data and graphs.  These include student demo-
graphics, enrollment, and graduate outcomes.  

The IE/IR webpages provide the faculty, staff, students, and community with accessibility 
to institutional data.  The College also maintains transparency with the results of course, 
program, and staff assessments, as well as peer reviews.  All are housed in the Faculty 
Document Center, which is accessible by faculty, staff, and administration within the 

http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/offices-and-services/institutional-research-and-effectiveness/674
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institution.  In accordance with the Federal Student Right-to-Know regulations, all poten-
tial students may review the graduation rates for West Virginia Northern Community 
College, which are published in the West Virginia Higher Education Report Card (3.a.13). 
The Report Card is available for review at each campus Library/Learning Resource Cen-
ter and Campus Deans Off ices, as well as in the library at any of the public colleges and 
universities or at the main public libraries throughout West Virginia. Crime Awareness 
and Campus Security Reports are readily accessible on the webpage. The reports detail 
safety procedures, as well as reportable crime activity associated with the three cam-
puses.   Additionally, the WVNCC website contains information for certif icate programs 
(complying with the Gainful Employment Regulations) which includes:  program costs, 
normal time for completion, average loan debt incurred by students enrolled in the pro-
gram, completion rates, and potential career f ields for program graduates. 
    
In this age of accountability, institutions of higher education must be specif ic about what 
they expect students to learn, and they must be diligent about assessing whether or not 
students are learning.  The Master Course Guides delineate a common core of outcomes 
for each course within the institution.  The course syllabus must f low from the Master 
Course Guide, but each instructor is free to meet the outcomes in an individual manner. 
Course syllabi (3.a.10) typically include the learning outcomes and performance objec-
tives as stated in the Master Course Guide, textbook requirements, evaluation methods, 
and grading scale.  The syllabus should also include instructor contact information, such 
as phone number and email, and off ice hours for the student, as well as a course sched-
ule of lessons and activities for the semester.  All syllabi are to be f iled in the division 
off ice by the f irst week of classes and are also available on many individual instructors’ 
webpages.

Program outcomes have been identif ied for all College programs.  Industry-driven skills 
sets were the foundation for the learning outcomes identif ied in many of the career and 
technical programs.  Faculty members in other program areas linked many program 
learning outcomes to the College’s general education outcomes.  In the Business and 
Technology Division, for example, the paralegal studies faculty said a student completing 
the program should be able to “draft various types of legal correspondence that com-
municate the results of legal research and analysis.” The Culinary Arts faculty members 
said a student completing that program should “apply principles of menu planning and 
layout for development of menus in a variety of facilities and service options.”  Account-
ing faculty members identif ied “demonstration of working knowledge of application 
software used in the f ield of accounting” as a learning outcome.   In the Liberal Arts Di-
vision, Early Childhood Care and Education faculty identif ied a student’s ability to “apply 
the skills and abilities related to assist planning and implementing therapeutic, learning, 
or social activities that are appropriate for children with diverse needs and abilities and 
for their families.”  Criminal Justice faculty identif ied students should “have an under-
standing of the expanded security needs and principles of security in the 21st century.”  
In programs such as Nursing, many of the program outcomes are dictated by an exter-
nal accrediting body.  For example, graduates of the Nursing program will “satisfactorily 

https://www.wvhepc.org/downloads/LOCEA/Report_Card_2011.pdf
http://www.wvncc.edu/faculty-document-center
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Position Description and Responsibilities document (3.b.3) that was revised in 2012.  The 
current administrative procedure for full-time faculty outlines an evaluation cycle of Janu-
ary 1 through December 31. The faculty member submits a load analysis, faculty goals 
(teaching, professional development, and service areas), faculty accomplishment report, 
self-evaluation of the faculty position description, and student course evaluation report.  
The Division Chair reviews materials with the faculty member and offers suggestions for 
improvement.  The FERC committee revised the faculty evaluation procedure (3.b.1) for 
the 2011 evaluation cycle, and has since taken suggestions for improvement to further 
ref ine the process for 2012.  

In addition to the submitted materials, all full-time faculty members undergo a classroom 
evaluation by the Division Chair or Vice President of Academic Affairs. The classroom 
evaluation form has been revised and a new rubric has been implemented to assure 
consistency among evaluators and is in effect for the 2012 evaluation cycle.  The class-
room observation is utilized to provide evidence of subject matter knowledge, behavior 
toward students, and presentation of material. The classroom evaluation is shared with 
the faculty member in an effort to improve teaching.  

While it is certainly important for the supervisory evaluation of faculty, it is perhaps even 
more important for one to receive student input regarding classroom teaching.  Stu-
dent evaluations of instructors are currently completed for each course each semester 
through the CoursEval system under the direction of the Institutional Research off ice.   
CoursEval (3.b.5) is a web-based evaluation tool that will allow students to view and 
complete course evaluations online and in one place.  Results are not made available 
until the grades are posted.

Through CoursEval, students are provided with an e-mail link at the end of each semes-
ter and are encouraged to complete the provided evaluation.  The results of each of 
these evaluations are provided to the instructor following the completion of the semes-
ter.  Division Chairs are also provided with the student evaluation results in order to 
identify any potential issues.  While student evaluations of teaching have been ongoing, 
the process has changed.  The CoursEval system was initially piloted in fall 2010 with full-
term courses only.  The total response rate was 34%.  Effective spring 2011, the College 
eliminated the traditional paper and pencil evaluation forms and moved entirely to the 
CoursEval system achieving a 29% response rate.  The elimination of the pen and paper 
system was justif ied by the following:  evaluations were processed during one class time 
period at the end of the semesters, comments were often not given by students due to 
concerns for handwriting recognition, and results had to be scanned and then a report 
generated by hand for each faculty and each course, which was very time consum-
ing.  Additionally, there was no ability to compare results with other instructors or like 
courses, and the turnaround time for results was very slow.   The positive attributes of 
the online CoursEval system was determined by a group consisting of the VPAA, CFO, 
former Dean of IT, and IR Director.  Faculty were invited to respond following the initial 
pilot process in the fall of 2010.  During spring 2011, the online process was extended to 
all “for credit” academic courses.  The CoursEval system supports the IR Department’s 

http://www.wvncc.edu/uploads/dm_FacultyPositionDescriptionUpd121212.rtf
http://www.wvncc.edu/uploads/ku_FacultyProfessionalPlanandEvaluationFinal1-1-2011.pdf
http://www.wvncc.edu/current-students/courseval-help-and-info/187
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goal of having a central place to house all data.  The turnaround time is minimal; results 
are ready to view after grades are submitted.  The system provides the ability to com-
pare results between the same course subject and with all courses within the semester.  
Division Chairs are able to review all of the instructors that fall under their division with 
ease.  Students have had a week to complete the surveys and appear to be more candid 
with comments when utilizing this system.  The CoursEval results from spring 2012 show 
response rates to be 28%; while this number remains less than satisfactory, the Institu-
tional Research department continues to work with faculty and students to encourage 
increased response rates. Institutional Research personnel have made classroom visits 
to answer questions concerning the process and to encourage participation, and sent 
e-mail reminders throughout the open period of the surveys, and as a result of student 
feedback, the surveys are now being left open for two full weeks.  

Adjunct faculty are also evaluated per the Faculty Evaluation and Promotion Rule; how-
ever, they are not required to submit a full evaluation packet as the full-time faculty do.  
They are evaluated on teaching effectiveness utilizing a classroom visit, which is complet-
ed by the Division Chair or an appointed program director or lead faculty.  Additionally, 
students complete evaluations utilizing the CoursEval system, which are also reviewed by 
the division chair and the faculty member.  

To further improve teaching effectiveness and expertise in content areas, faculty mem-
bers actively participate in professional organizations relevant to the disciplines they 
teach and the educational f ield.  Participation in professional development and profes-
sional organizations is identif ied as an obligation in the Faculty Position Description and 
Responsibilities.  A portion of the full-time faculty evaluation is directly based on this 
duty. In the self-study survey (3.b.6) administered in the fall 2011 semester, both full and 
part-time faculty, staff, and administrators were asked, “Do you actively participate in 
professional organizations that are relevant to your teaching discipline?”  Of 78 persons 
responding, 64.1% replied yes, while 35.9% replied no.  A follow-up survey was completed 
during faculty return week on August 15, 2012.  Full-time faculty members were asked, 
“Are you active in professional organizations (i.e. membership, journal subscriptions, 
conferences, etc.) that are directly related to your full-time faculty position at Northern?”  
91.1% of faculty responded yes, only f ive faculty responded no, and it was speculated that 
these faculty were the newly hired faculty members.  

In the fall 2012 self-reported survey, full-time faculty were found to be actively involved 
in a variety of professional organizations.  Some of the organizations in which WVNCC 
faculty are active include:

• American Association for Respiratory Care

• National Association of Biology Teachers

• American Historical Association

• National Council of Teachers of English

• American Culinary Federation

http://techctr1.wvncc.edu/selfstudysecure/
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been provided with state of the art technology and technical support in their personal 
off ices and classrooms.  100% of classrooms are equipped with an internet-accessible 
computer and LCD projector in the instructor’s podium.  DVD players and/or VCRs are 
available in many of the rooms for audiovisual needs.  Several classrooms incorporate 
SMART board capabilities.  All faculty, full-time and adjunct, have access to e-mail, web-
pages, and a variety of software pertinent to teaching or individual disciplines.  Sim-man 
mannequins have been purchased and are being utilized by Nursing, Respiratory Ther-
apy, and Surgical Technology instructors to provide realistic patient care scenarios for 
their students.  Computer labs, as well as podium and off ice computers, on each campus 
are upgraded on a maximum four-year replacement cycle.  iPad and tablet technology 
have been implemented into a variety of areas within the College, both academic and 
administrative.  There are currently thirty iPad/tablets in use within the College com-
munity.   Additionally, the wireless network has been completely redone, providing ac-
cess for both students and faculty with a variety of personal computing devices.  The 
Institutional Technology staff provides technical support to faculty and staff in a timely 
manner utilizing the OZ reporting system.  The system allows work to be distributed to 
the appropriate technician as well as providing for prioritization based on the urgency 
of the issues.

Other resources provided by the College include periodicals, newsletters, magazines, 
and books as well as discipline-specif ic academic and scholarly journals.  These publica-
tions provide a means of continual in-house professional development.  Additionally, the 
WVNCC Learning Resource Center (3.b.8) maintains a comprehensive online database 
directory that enhances teaching and learning.  Additional details on the library offerings 
can be found in Component 3d.

In an effort to orient and welcome adjunct instructors into the College community, a fall 
semester orientation session is held on each campus during the week prior to classes 
starting.  Full-time faculty members are encouraged to attend the session to provide 
for a sense of collaboration between full-time and adjunct faculty members.    Full-time 
faculty and Division Chairs provide mentoring to the adjunct faculty members through-
out the semester.  Adjunct faculty handbooks are also available in both hard copy and 
online formats and can be found in the resource room (3.b.9).  While there is no formal 
orientation program for the spring semester, new instructors are provided guidance 
by the Human Resources and VPAA off ices as well as the Division Chairs and senior 
faculty members.  Adjunct faculty are provided with off ice space, webpages, and e-mail.  
Faculty workshops, as well as on campus resources, are often made available to adjunct 
faculty.  The recent Title III grant has afforded opportunities for adjunct faculty in tran-
sitional courses to be provided with professional development opportunities, including a 
statewide transitional education meeting in March 2012 and the National Association 
for Developmental Education conference in spring of 2012. 

WVNCC recognizes effective teaching in a variety of ways.  Each fall, the Human Re-
sources Department hosts the Employee Recognition Banquet.  Additionally, the Col-
lege recognizes excellence in teaching by nominating deserving faculty members for the 

http://www.wvncc.edu/current-students/resources-for-faculty-and-staff/1177
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
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Core Component 3c: 
WVNCC creates effective learning environments.  

 Evidence:
 3.c.1 Course Level Assessments
 3.c.2 Program Level Assessments
 3.c.3 Staff Unit Assessments
 3.c.4 Fall Satisfaction Survey
 3.c.5 CCSSE Data
 3.c.6 Self Study Survey
 3.c.7 Institutional Effectiveness Reports
 3.c.8 “You Spoke…We Listened” Campaign
 3.c.9 Distance Education Website
 3.c.10 Strategic Planning Summary 2011-2016

The assessments completed by faculty and staff members provide the knowledge to 
assist them in understanding what they need to do to improve student learning.  Assess-
ment results inform improvements in instruction.  In a Self Study Survey (3.c.6) adminis-
tered during fall 2011, faculty members were asked if they used assessment information 
to make changes to their course.   26.5% responded frequently and 48.2% responded 
often. 

Course Assessments
The course-level assessment reports (3.c.1) provide numerous examples of changes 
made as a result of assessment. In the math division, several changes to math courses 
have been based upon assessment changes.  A MATH 96 assessment report in spring 
2006 identif ied a signif icant number of students lacking mastery of comprehension when 
utilizing twelve identical f inal examination items.  

“A total of 139 students participated.  The Math 096 Assessment consisted of 
twelve multiple choice questions which were part of the thirty-question standard 
Comprehensive Exam for Math 096.  The results indicated that at least 72% of 
the students earned full or partial credit on six of the twelve questions.  Five of 
the remaining questions received ratings between 59% - 67% when considering 
full and partial credit, and the one remaining question received a rating of 39% 
when considering full and partial credit.”  (2006 MATH 96 assessment report).

The dismal results of this assessment support the decision to offer MATH 096 in two 
parts (MATH 092 & MATH 093).   The change was made to discontinue MATH 096 in 
the fall 2006, and the College began offering two separate courses for the content.

The concerns with transitional math courses did not end here. The transitional math 
courses are a prerequisite to entering the health science program.  There were concerns 
voiced by students concerning the time it took them to complete the three transitional 

http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/faculty-document-center
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A 2005 assessment report on POLS 102, American Government and Politics, document-
ed 100% of students felt the outcomes were successfully learned within the course.  How-
ever, students voiced their opinion that they preferred more class time for debates and 
less for general terms and policies.  100% of students felt the current textbook for the 
course was too expensive.  Based on the student concerns, the instructor planned to 
assign more readings and quizzes for terminology and polices in order to provide more 
time for debate and implement a new condensed textbook, which will result in a cost-
savings for the students.

In the Business and Technologies division, for a 2005 course assessment on ACC 122, 
Principles of Accounting I, the instructor noted a poor success rate in the course as a 
result of students’ lack of ability in math, algebra, and reading.  As a result, the course 
added the following prerequisites effective fall 2006:  MATH 86, 92, 93 and READ 95 or 
satisfactory placement scores.  

OFAD 120, Introduction to Machine Transcription of Medical Records, was assessed in 
spring 2007.  The following results were surmised from the assessment of the course:

1. Students who previously completed Medical Terminology and/or Anatomy 
& Physiology courses demonstrated advanced knowledge and were able 
to quickly apply this knowledge to transcription of medical dictation.

2. Students who previously completed word processing and or document 
preparation courses demonstrated the ability to more quickly apply these 
skills to the understanding and formatting of medical documents utilizing 
word processing software.

3. Additional time was required for lectures and individually working with 
students without the above knowledge and skills.  This accounted for ap-
proximately 50% to 60% of the students.  This provided less time to devote 
to the actual introduction of medical transcription.

4. Without prior knowledge of medical terminology and Anatomy & Physiol-
ogy, approximately 60% of the course time focused on these areas.  The 
other 40% of the time focused on medical transcription and formatting 
medical documents, as well as compliance with HIPAA regulations.

5. The course/program currently is not current in meeting competency guide-
lines as set forth by the American Association of Medical Assistants and the 
American Association of Medical Transcriptionists.

As a result of this information, the instructor made the following recommendations and 
subsequent changes to the course and program:

1. Medical terminology should be required and be a prerequisite (preferred) 
or co-requisite to this introductory medical transcription course.

2. Anatomy and Physiology should be required and be a prerequisite or co-
requisite to this introductory medical transcription course.

3.  The Business Career Studies: Administrative Medical Assistant Program 
should be brought into compliance with the National Association of Medi-
cal Assisting guidelines.
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CIT 272, Object Oriented Programming, was evaluated by the instructor in fall 2009.  
The instructor sought to evaluate the effectiveness of teaching in this course.  The in-
structor changed textbooks but more importantly used a team approach to the semes-
ter-long project.  Each student worked on a piece of the project and shared results with 
the other team members.  The course grades improved signif icantly from average 2.0 
to 2.75.  Based on these results, the team approach will be continued.

A series of reports for the HS 204, Field Placement/Internship, for the Human Services: 
Early Childhood Care and Education program were submitted.  Beginning in spring 2008, 
the faculty assessed the results of the students’ portfolio submissions.  Of portfolios, f ive 
(36%) were rated as “excellent”, f ive were rated as “good”, and four (29%) were rated 
as satisfactory.  Faculty recommended that more advance notice and expectations be 
given to students for preparation of the portfolios.  In 2010, the portfolio assessment was 
revisited, and the assessment data revealed improved portfolios at this time:  Of portfo-
lios, one student received a “D”, one received a “C”, one received a “B”, and ten (71%) 
were rated as “excellent” and received an “A”.  The grade for one portfolio was missing.

The RCT 104, Introduction to Respiratory Care, course has undergone several format 
changes throughout the years.  The course was originally offered as a f ifteen-week 
traditional face-to-face lecture course.  However, when the program began being of-
fered in Weirton, it was changed to a telecom course with the instructor being based 
on the Wheeling campus, alternating through the semester.  The course was assessed 
in fall 2007 for the purpose of evaluating the possibility of converting the Introduction 
to Respiratory Care (RCT 104) course from telecom, lecture format to web-based or 
another alternative format.  Based on the information gathered via survey from the 
current students it was determined that this course will be taught in a lecture format on 
the Wheeling campus during the fall 2008 semester.  It was, however, run as a one-week 
intersession course.  This enabled all students to be face-to-face on campus but also able 
to complete the course requirements in only one week.  Many of the topics covered in 
this course are general health care topics.

In the fall 2008, this course was offered for the f irst time as an intersession course in the 
one-week format.  A survey was administered at the end of the fall semester in order 
for the students to ref lect on the impact the intersession course had on their other fall 
semester respiratory care courses.   

Pertinent information includes: 

• 38% of students had previously taken an intersession course.

• 86% would consider taking another intersession course.

• 84% of students felt the content covered during the intersession was useful to have 
prior to starting the fall semester coursework. 

Based on the assessment results the course will be continued in the intersession format 
as 84% of the students felt the material covered was benef icial to have prior to the start 
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of the fall semester.  Only 27% of the students noted they would have preferred the 
f ifteen-week course.  Interestingly, of the 27% (seven out of the ten students) were from 
the Weirton campus.   This course was offered on the Wheeling campus and location 
may have contributed to the differences between the students.

A 2011 assessment report of RCT 104, Introduction to Respiratory Care, assessed the 
effectiveness of the course being offered for the f irst time as a f ive-week hybrid course 
in the fall 2011 semester.  The course had been offered previously as a one-week inter-
session course, but due to informal feedback from students complaining that the course 
was rushed and they did not like the one-week intersession, the course was altered to 
an extended format for 2011.  The instructor reports the following:

“This is the f irst time this course was offered in a hybrid format—students met 
face-to-face with instructor f ive times during this course; all other work was com-
pleted in the Blackboard format.

“A comparison of the past three years’ course pass rate and overall f inal average 
are as follows:

 • Pass rate for 2011 hybrid course 94% (33 students) 
   o  Final average 91%
 • Pass rate for 2010 intersession face-to-face course 98% (44 students)   
   o  Final average 90%
 • Pass rate for 2009 intersession face-to-face courses 95% (40 students) 
   o  Final average 82%

“The comparison reveals similar pass rates and averages for the past two years, 
despite the different delivery methods.  This will continue to be monitored in or-
der to determine the best delivery mode.  On a subjective note, this instructor 
believes that the hybrid delivery resulted in students having a much higher level 
of discussion on topics via the discussion boards versus in-class delivery modes.”

The impact of assessment projects can be seen beyond the course level.  Program level 
assessment (3.c.2) has resulted in changes to existing programs as well as the creation 
of new ones. The former Business Career Studies: Administrative Medical Assisting Pro-
gram, as well as the course competencies for OFAD 120, Intro to Machine Transcription 
of Medical Records, were revised and approved by the WVNCC Curriculum Committee 
in preparation for the 1+1 program for Clinical Medical Assisting.  The new Adminis-
trative program was offered in fall 2007, with the f irst Clinical Medical Assisting class 
accepted in fall 2008.  The changes were presented to the Board of Governors by Deb-
bie Cresap, Program Director, for f inal approval for the fall 2007 academic year.  The 
program separated from the Business Division and incorporated into the Health Science 
Division as Medical Assisting:  Administrative Medical Assisting.   

http://www.wvncc.edu/faculty-document-center
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During fall 2003, ST 101, Anesthesia, Drugs, and Solutions, was evaluated.  Following the 
evaluation of this course, it was determined that the one-credit hour could be better 
served by adding it to ST 107 and combining the materials into an existing course which 
resulted in changes to the Surgical Technology program.  The CIT Business Advisory 
Committee was surveyed to determine if current course and program content was 
applicable to the business program.  As a result of the responses, CIT program faculty 
determined the following curriculum changes: add SharePoint content to the curriculum 
and do not use the IC3 exam.  While not based on assessment, the majority of certif i-
cate and associate degree programs at the institution recently underwent program-
matic changes during 2011-2012.  These curricular changes were made to reduce total 
program credit hours, made necessary by the State of West Virginia Series 11 mandate.

Staff Unit Assessments
Staff Unit Assessments (3.c.3) have resulted in improvements to student areas as well 
as in other areas of the College.  For instance, Student Activities analyzed the distribu-
tion, method of publication, and promotion of Student Activities Calendar events.  Event 
attendance, participation and satisfaction were found to be very high throughout the 
entire spring 2010 Academic Year despite limitations in digital communications.  The 
Off ice of Student Activities has received very positive feedback on nearly every event 
throughout the semester indicating the Off ice of Student Activities has an understand-
ing of what students want to see on campus.  The Calendar of Events was found to 
be an effective tool for notifying students near the beginning of the semester, but its 
effectiveness diminishes over the course of the semester.  Additionally, Institutional Tech-
nologies used data gathered during successful completion of OZ tickets within accepted 
time parameters as a basis for future decision making that will enhance service levels 
of IT support.  The Registrar’s Off ice initially completed a survey of faculty, staff, and 
administration evaluating their knowledge of the various services offered by the off ice.  
As a result of the assessment survey, the Registrar’s Off ice decided to educate the fac-
ulty, staff, and administration in regards to the functions performed by the Registrar/
Records Off ice.  Follow-up highlighted the functions that were included in the survey 
administered.  The off ice provided education by emailing faculty, staff, and administra-
tion on a monthly basis.  Highlighting different functions each month (i.e., who performs 
the function, the process involved, and common questions/concerns).  They are in the 
process of re-surveying the faculty, staff and administration to determine if our project 
was successful.

WVNCC values student’s opinions, and we use the data and information gathered in 
our surveys to guide us as we make institutional decisions. In order to inform the stu-
dents of the decisions that were made that were a direct correlation to these surveys, 
the Institutional Research department has implemented the “You Spoke…We Listened” 
Campaign (3.c.8).  As a result of the fall 2011 satisfaction surveys, the following recom-
mendations were received and implemented:  sessions on computer basics are now be-
ing offered and course evaluations are now open for two full weeks.  Another upcoming 
improvement will be added with security lighting in the institutional parking lots.  

http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/offices-and-services/you-spoke-we-listened/2306
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Institutional Effectiveness Reports
The staff assessment reports have addressed the effectiveness and areas of improve-
ment identif ied in twenty-four areas of the institution.  Additional Institutional Effective-
ness reports (3.c.7) include the Strategic Planning Summary 2011-2016 (3.c.10), which was 
released September 28, 2012.  This summary documents progress on each of the f ive 
goals in the plan.  Signif icant actions under Goal 1:  Prepare students to be successful in 
education and the workplace included the update of all program sheets to ref lect Se-
ries 11 changes; undecided majors were no longer an option with the 2011-12 academic 
year; tracking of students who attended orientation were coded in Banner beginning  
2011-12; and Career Services revitalized with an improved website, classroom presenta-
tion, handouts, and an emphasis on College Central Network.  Goal II:  Continue to 
provide educational opportunities for all students has illustrated progress in the following 
areas:  new gainful employment programs approved for 2012-2013 and updated all cer-
tif icate programs with new Catalog areas; default rate reduced by 3.9% as was released 
in 2011; and admissions report developed in Hyperion to track information concerning 
recruitment.  Additional information is available in the full report (3.c.10).  Further moni-
toring will be continued through year f ive of the Strategic Plan.  Additionally, for 2013, 
the Title III grant report and associated retention data will be utilized as an institutional 
effectiveness project.

The College continues to expand on the facilities on all three campuses to support a 
positive learning environment, which is conducive to enhancing student learning.  In the 
fall of 2006, the new Education Center was opened near the B&O building.   This new ad-
dition moved all classrooms and labs from the Hazel-Atlas building, except Refrigeration, 
Heating, and Air Conditioning and table gaming.   This renovation brought four new 
computer labs, state of the art Respiratory Therapy, Nursing, and Surgical Technology 
labs, and a new Culinary Arts complex.  Additionally, faculty off ices, general classrooms, 
a Student Activities Off ice, and a large Multipurpose Room were incorporated into 
this new building.  This building, being in close proximity to the B&O, brought the entire 
Wheeling campus closer together, establishing a college-square complex.  

In August 2011, the College acquired three parcels formally known as the Straub proper-
ties.  The f irst parcel will be renovated to accommodate Industrial Maintenance training 
(HVAC, Welding, Hydraulics, etc.) with the potential for expanded academic space hav-
ing multiple uses.  The second parcel will be renovated with a dual purpose; primarily, 
the parcel will be renovated to accommodate a Barnes and Noble retail store, into 
which our existing bookstore will be relocated.  The secondary purpose is to provide 
a Student Activity Center for WVNCC students.  The third parcel is used by WVNCC 
Maintenance as a maintenance workshop and equipment storage facility.

In spring 2012, the Weirton campus opened its newly completed 9,600 square foot ad-
dition to the campus structure.  This addition houses new Respiratory Therapy and 
Surgical Technology classrooms and laboratories, as well as a Mechatronics laboratory.  
In 2011, the College successfully applied for and was granted federal funds to upgrade the 

http://www.wvncc.edu/faculty-document-center
http://www.wvncc.edu/uploads/ej_STPLNFirstYrRevStatus111512.pdf
http://www.wvncc.edu/uploads/ej_STPLNFirstYrRevStatus111512.pdf
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course for that subject. 
Group testing sessions are scheduled at a variety of times on each campus prior to the 
beginning of each semester to accommodate students’ needs. Students whose place-
ment test scores or ACT/SAT scores, if available, indicate a need for improved basic skills 
in reading, writing, and/or mathematics, will be required to enroll and successfully com-
plete the transitional education class(es) before enrolling in college-level courses. The 
goals of transitional education are: 

• to preserve and make possible educational opportunity for each postsecondary 
learner, 

• to develop in each learner the skills and attitudes necessary for the attainment of 
academic, career, and life goals, 

• to ensure proper placement by assessing each learner’s level of preparedness for 
college coursework, 

• to maintain academic standards by enabling learners to acquire competencies 
needed for success in mainstream college courses, 

• to enhance the retention of students, 

• to promote the continued development and application of cognitive and affective 
learning theory. 

Students who are in need of the full transitional (developmental) educational course 
sequence will be assigned to the Academic Advisor “Student Success” to be assisted with 
their academic plans.  The student should enroll in College Success (ORNT 100) and may 
also enroll in general education core courses if prerequisites/corerequisites have been 
met. Transitional education workshops and other supplemental opportunities are made 
available as are regular academic support services. Upon successful completion of the 
transitional education program, students then meet with a program advisor to begin 
into a program of study. Transitional education courses are considered college courses 
for purposes of determining course load and f inancial aid; however, these credit hours 
are not calculated into the total number of hours required for students to complete de-
gree programs. Descriptions of transitional education courses are listed in the course 
descriptions section of the College Catalog.  By offering testing, transitional education, 
and support for transitional students, Northern aims to appropriately place students in 
classes and improve chances of success to offer an effective learning environment.

Academic advisors help students assess their career and life goals as well as understand 
their test scores, create an educational plan, select courses, and interpret College poli-
cies.  Advisors can also assist students in correctly selecting courses from their majors, 
which can reduce errors in meeting graduation requirements, and in submitting the 
appropriate information on graduation applications.  Advising is available throughout 
the year. Based on student placement scores and campus location, each degree-seeking 
student is assigned an academic advisor.   A registration PIN is required of all degree-
seeking students for registration every semester and is received after consultation with 
their academic advisors.  The PIN changes each semester, so that students must con-
tact their advisor before registration.  Faculty advisors are assigned students who are 



http://www.wvncc.edu/uploads/vt_Fall2011StudentSatisfactionResults.pdf
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Core Component 3d: 
WVNCC’s learning resources support student learning and effective teaching.  

 Evidence:
 3.d.1 Fall Satisfaction Surveys
 3.d.2 Admissions and Records Off ice 
 3.d.3 Counseling and Advising Off ice 
 3.d.4 Financial Aid Off ice 
 3.d.5 Career Services 
 3.d.6 Academic Student Support Services 
 3.d.7 Placement Testing
 3.d.8 New Student Orientation 
 3.d.9 Project Graduation
 3.d.10 Library Resources
 3.d.11 WV Higher Education Report Card
 3.d.12 Transitional Education Innovations 
 3.d.13 Self Study Surveys
 3.d.14 Retention and Student Success Initiatives
 3.d.15 GradesFirst
 3.d.16 Clinical Sites
 3.d.17 LRC Gate Count, January 2012 Assessment
 3.d.18 LRC Annual Report
 3.d.19 Spring 2011 Census 

WVNCC is an open-door college admitting students regardless of academic background. 
WVNCC realizes that simply admitting students for coursework does not ensure their 
success.  They need a variety of support services and resources to assist them in their 
educational endeavors.  WVNCC provides excellent service to its students through its 
Student Service areas.  All of these off ices maintain not only a physical presence but also 
a web-based presence to assist students.

The Admission’s off ice (3.d.2) provides a starting point for students of all types to begin 
their educational journey at WVNCC.  Early Entrance, Transient, Transfer, and Regular 
Admission students can f ind clear directions as to how to begin their journey at WVNCC.  
Applications can be f iled in traditional paper format or electronically.  Additional infor-
mation concerning entrance testing is available as well.  Comprehensive academic coun-
seling services are available on each of the three campuses.  Admissions counselors are 
available on each campus to assist potential students and current students in becoming 
a college student, in selecting majors, in choosing classes, and in many other ways. The 
counselors have useful information about the college and community.  Overall, 90.84% 
of students responded they were satisf ied or very satisf ied with the Admissions person-
nel and process in the 2011 Fall Satisfaction Survey (3.d.1).

http://www.wvncc.edu/offices-and-services/admissions-office/197
http://www.wvncc.edu/uploads/vt_Fall2011StudentSatisfactionResults.pdf
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better than the state average in passing subsequent college-level courses, the math stu-
dents remain signif icantly below the state average.  It is hoped that the newly integrated 
course offerings, such as the math lab, will serve to increase these numbers at the next 
stage of evaluation.

The Academic Student Support Services (3.d.6) area oversees the Academic Success 
Center, or tutoring center, and disabilities off ice as well as coordinates retention ef-
forts.  The tutoring center offers several opportunities for students to obtain additional 
assistance in mastering subject matter.  Students are invited to attend peer tutoring 
sessions in their subject area and receive qualif ied assistance at no charge for up to two 
hours per week per subject. Free tutoring is available to all enrolled WVNCC students. 
The Centers are open weekdays beginning the f irst week of classes. Each campus offers 
tutoring in a variety of subjects including English, biology, math, accounting, chemistry, 
physics, and science and assistance with computers, writing skills, and allied health sci-
ences. Schedules vary each semester, so students are encouraged to call the Tutor-
ing Center for the current schedule. The Centers provide both paraprofessional and 
peer tutors. Peer tutors are often instructor-referred students who maintain a minimum  
3.0 GPA and have completed the course they are tutoring with an A or B grade.  Effec-
tive fall 2012, there is online tutoring available for math, English, and CIT courses utilizing 
Blackboard.  90.45% of students in the 2011 Fall Satisfaction Survey (3.d.1) were satisf ied 
or very satisf ied with tutoring services offered.

Additionally, Supplemental Instruction (SI) is available to help students learn how to suc-
ceed. Working with faculty in traditionally diff icult classes, SI seeks to help students learn 
to solve problems, organize classroom materials, develop effective study strategies, and 
meet their own and faculty member’s expectations. More in-depth, course-content-
specif ic SI sessions are available, when possible, for microbiology, accounting, and allied 
health classes. SI is an academic assistance program that integrates how-to-learn with 
what-to-learn. Students who attend SI sessions discover appropriate application of study 
strategies, e.g. note taking, graphic organization, questioning techniques, vocabulary 
acquisition, and test preparation as they review content.  Participation in Supplemental 
Instruction is voluntary, free of charge, and open to all students in the course. 

Additionally, the staff at the Student Success Center conducts workshops to assist stu-
dents in improving study, writing, test-taking, and research skills. The staff also provides 
help in time management, stress management, organizational skills, and test anxiety.

WVNCC has implemented retention initiatives in an effort to improve student success. A 
pilot course was offered during 2011-2012 through a Foundation Grant that targeted ac-
ademically at-risk students with f inancial aid. The class, ORNT 115, Financial Literacy and 
Student Success, is designed to help students gain a broad understanding about f inancial 
literacy for their personal, professional and educational lives.  In addition, students are 
taught academic strategies, such as time management, study skills, stress management, 
and learning styles.

http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/uploads/vt_Fall2011StudentSatisfactionResults.pdf
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Retention initiatives have been implemented, modif ied and carried on for some time at 
Northern.   Boot camps for transitional education, math lab expansion, and the imple-
mentation of reading and writing labs as class options are all examples.  Furthermore, 
the Early Warning system has been the cornerstone of retention and a good example 
of collaboration among different areas of the College.  Faculty and staff use Early 
Warning to inform the designated person in charge of retention that a student is at 
risk.  The designated person then contacts the student to advise him/her and connect 
them to resources they need.  Early Warning with GradesFirst (3.d.15) is a cornerstone 
of retention programming at Northern.  GradesFirst is an automated, web-based re-
tention management system. Northern uses many functions in GradesFirst to connect 
students to resources and keep them informed of their progress in courses. When a 
student is at risk of not passing a course due to attendance, failing grades, or other 
behaviors, an instructor can f lag the at risk student in GradesFirst.  Currently, Grades 
First (computer system) contacts students automatically, which allows more speedy 
contact with the student, with follow-up calls from academic support staff.  Students 
are directed to community resources for personal issues, to tutoring and disabilities for 
academic diff iculties (as well as for study skills and learning styles strategies), and to 
counseling for other concerns (i.e., f inancial aid, explanation of College policies, etc.)  
This program, then, allows the designated person, faculty, academic support services, 
counseling, outside agencies, and sometimes more to promote retention and success of 
students.

Mentoring is another retention initiative utilized at WVNCC.  Currently, we offer a peer 
mentoring program with students serving as mentors to specif ically designated stu-
dents who are new starting in the fall semester. In the past, we have used staff to serve 
as mentors to new students.  These individuals offer their support and assist students 
when they have questions and problems.

The Student Success Blog (3.d.14) shows how technology is used to support retention 
and success.  It provides students information about a variety of subjects that can help 
them stay on track in College.  The blog is available at wvnccstudentsuccess.wordpress.
com.  The New Martinsville blog is similar and serves similar functions.

Project Graduation (3.d.9) focuses on goals to improve completion; those goals are 
often aligned with retention and student success initiatives.  Project Graduation involves 
assisting students who apply to graduate but are ineligible to achieve completion of 
a program as well as identifying students who did not apply for graduation but who 
meet or are close to meeting program requirements for graduation in a given school 
year.  Regarding the former, when students apply for graduation and are determined 
to have not met program requirements, the Certif ication Analyst in the Records Of-
f ice forwards the students’ information to the Director/ “Academic” Student Support 
Services to assist the students in identifying methods to meet requirements, such as 
through course substitutions or Course Learning Contracts (independent study), or to 
continue at Northern past the graduation period to complete requirements.  Regard-
ing the latter, the Registrar and Certif ication Analyst review students who may meet 

http://www.gradesfirst.com/
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
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or be close to meeting requirements in programs, particularly among students in Asso-
ciate degrees with complementary Certif icate in Applied Science programs.  Currently, 
this project involves collaboration between Records/Registrar and retention.  Faculty, 
chairs, and others are also involved as needed.  A Staff Unit Assessment Report from 
2009-2010, revealed a high success rate for the Project Graduation initiative.  91% of the 
42 sought-after degrees and certif icates in this project are currently deemed successful; 
the predicted rate of success was above 85%.  It was recommended that the current 
process in place should be maintained.  The process for assisting students who apply for 
graduation but are ineligible has a high success rate.  

The Retention Strategic Plan is available in the resource room (3.d.14). This ambitious 
plan identif ies ten primary goals and multiple sub-goals to address over a three-year 
period. The purpose is to identify areas of concern, to revamp policies and practices 
that impact retention negatively, to implement needed additional services and training 
that will positively impact retention, and to adopt a culture that values the important of 
retention, success, and completion. 

Other retention and success initiatives provide support for learning.  The “Don’t Cancel 
That Class!” (3.d.14) program affords faculty the opportunity to request a workshop or 
presentation in place of a regular class session when a faculty member is unavailable 
to teach due to conference attendance, for instance.  The On Track (3.d.14) newsletter 
is published twice a semester and provides students valuable information about study 
skills and related strategies, graduation information, advising, college services, and more.  
Considering that college students face many challenges in the modern world, Resource 
Fairs (3.d.14) are meant to spread awareness of community resources among students 
and connect them to internal and external resources that can assist in their success. Total 
Withdraw Surveys (3.d.14) allow WVNCC to collect data about who leaves and why 
students leave to help us address areas of concern and design preventative strategies.  
Northern also focuses on success with orientation modules (3.d.14).  Research shows 
that new student orientation is a valuable activity in contributing to student success in 
college, so student success foci have been incorporated into new student orientation, 
in cooperation with campus counselors. The presentation “How to Become an Effec-
tive Student” teaches students to identify their learning styles, supply needs for starting 
classes, and the importance of using the syllabus to manage their time and stay on track 
in their courses.

A $1.5 million Title III Grant focuses on student success.  Among the improvements af-
forded the institution as a result are placement test orientations, a placement test 
preparation program, new full-time tutoring coordinators on the New Martinsville and 
Weirton campuses, an instructional specialist to coordinate web-based math and other 
math initiatives, and an Academic Advisor for Student Success, who covers all three cam-
puses working with the students who need all developmental education courses, as well 
as teaching an orientation course for this group of students.  For instance, the placement 
test orientation is meant to better educate all incoming students about the ramif ications 
of the placement test as well as transitional education.  The placement test program aids 

http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
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students who fail the test to remediate, retest, and possibly avoid transitional education 
courses.  This allows the student to progress through their chosen programs of study in 
a timelier manner.

WVNCC is committed to assuring that students with disabilities are afforded the same 
opportunities and the same responsibilities as all other students.  The College is commit-
ted to providing reasonable accommodations within the scope of the College’s programs 
and resources to ensure that otherwise qualif ied students with disabilities are able to 
enjoy the same rights and assume the same responsibilities as other students. The cam-
pus Counselors and Student Disabilities Coordinator work with faculty and staff, as well 
as a number of community agencies, to arrange for appropriate accommodation for 
students both in and out of the classroom. Students with disabilities must provide docu-
mentation of their disability to the Student Disabilities Coordinator in order to arrange 
for appropriate accommodations.

The Off ice of Career Planning and Placement (3.d.5) offers students assistance in mak-
ing career decisions, exploring career options and conducting job searches. Services 
include, but are not limited to: 

• individual career advising, including identif ication of interests, abilities, and values, 

• seminars on career decision-making, résumé preparation, and interview  
techniques, 

• mock interviews which allow students to practice and improve interview  
performances, 

• career fairs and on-campus recruiting, 

• online job information, and 

• assistance with conducting job searches via the internet.

The College has initiated numerous technology and communication initiatives through-
out the last few years.  The College website has been completely renovated for a 
modern look and more valuable information for the student.  The redesigned website 
for the institution has won the top award given by the National Council for Marketing 
and Public Relations, the Gold level Paragon Award.  71.8% of faculty/staff/administration 
responding to the 2011 Self Study Survey (3.d.13) believed the webpage met their needs.  
Additionally, all three campuses are linked with an interactive audio, video, and data 
telecommunications system.  This allows the College to provide more course offerings 
to more sites and to more eff iciently utilize faculty members.  Conferences, seminars, 
meetings, and short-term instructional programs are all possible using this equipment.  
Courses can also be recorded with this system and utilized for students to remediate or 
review after an absence, if the faculty member chooses.

All students are given a College e-mail account upon registration, which will then be 
utilized for all College information transmission including annual FERPA notices, campus 

http://www.wvncc.edu/offices-and-services/career-services/115
http://techctr1.wvncc.edu/selfstudysecure/
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crime statistics notif ication, and other College information.  Technical support for email 
accounts is provided by the College’s Off ice of Institutional Research.  Students can use 
the Student Portal for access to NOW, which is utilized for grades, online registration, 
class schedules, and fee payment; email; and Blackboard, to name a few services. 

The Health Science programs at WVNCC offer students a wide range of clinical sites.  
For example, the Nursing program utilizes Ohio Valley Medical Center, Weirton Medi-
cal Center, East Ohio Regional Hospital, and Wheeling Medical Park.  The Respiratory 
Therapy Program utilizes the University of Pittsburgh Medical Center, WVU Hospital 
Systems, Heritage Valley Health Systems, and East Ohio Regional Hospital.  The Radi-
ography Program utilizes Reynolds Memorial Hospital and Wheeling Clinic.  The Clinical 
Medical Assistant program utilizes many local physicians’ off ices, including those of Dr. 
William Mercer and Dr. Lisa Hill.  Other locations and sites are also used in these pro-
grams.  A comprehensive list is available in the resource room (3.d.16).  These learning 
resources improve student learning and effective teaching for skills-based programs.

Additionally, state-of-the-art campus facilities complement the external clinical sites. For 
instance, Nursing, Surgical Technology, Respiratory Therapy, Radiography, and Medical 
Assisting maintain realistic laboratory experiences for their students by combining life-
like simulation mannequins and state of the art equipment in their laboratories.  The 
Culinary Arts complex provides a quick-service dining experience, as well as pastry 
kitchens, and order system to give the student realistic cooking and dining experiences.  
ADAM software enhances the Anatomy and Physiology student experience.  The Me-
chatronics students are utilizing trainers for their various crafts.  State-of-the-art equip-
ment evinces an enriched educational experience.

Each campus of WVNCC has a Library/Learning Resource Center (LRC). The librar-
ies (3.d.10) support the College instructional programs and the teaching and learning 
of faculty, staff, and students on all of our campuses, our distance education students, 
and the communities in which we are located.  Overall average gate count of those we 
serve in all of the libraries per week is 3,788 or 758 people per day (Gate Count Janu-
ary 2012 Assessment, 3.d.17).  The library hours of operation during the fall and spring 
semesters are Monday to Thursday 9:00 AM to 7:00 PM and Friday from 8:30 AM to 
4:30 PM.  Additionally, faculty, staff and students have access to library staff by phone or 
email.  The 2011 fall satisfaction survey (3.d.1) revealed 87.8% of students were satisf ied 
with the hours that the library was open.  However, comments revealed that students 
would like to see evening and weekend hours added for convenience for students taking 
courses at those times.  

The New Martinsville LRC is our smallest facility.  The LRC has nine computers for 
students and one for use by our community members.  The LRC staff serves 358 FTE 
(spring 2011 Census, 3.d.19) students with one professional Staff Librarian and one part-
time Library Technical Assistant.  It has been diff icult over the years to keep consistent 
operating hours with such a small staff on this campus.

http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/current-students/library-information/1168
http://www.wvncc.edu/about/accreditation-resource-room-criterion-3/3135
http://www.wvncc.edu/uploads/vt_Fall2011StudentSatisfactionResults.pdf
http://www.wvncc.edu/uploads/s1_Spring10-Spring11Census.pdf
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The Weirton LRC is next largest in size.  Staff here serve 535 FTE (spring 2011 Census, 
3.d.19) students with a staff of one full-time and one part-time Library Technical Assis-
tant. Staff ing here has also been diff icult, but, since 2003, the Director of Libraries has 
her main off ice on this campus and assists when needed. This campus library moved 
into a new addition in 2001 and in 2005 was able to totally refurnish the interior with 
money from a grant obtained by the campus dean.  New shelving, circulation desk, and 
furniture were purchased.  This library has one computer for the community and ten for 
students to use.

The Wheeling LRC is our main and largest branch. The library is in the B&O Building. 
Staff here serves 1124 FTE students (spring 2011 Census, 3.d.19) with one Library Associ-
ate and two Library Technical Assistants. This is our location for centralized administra-
tive functions such as acquisitions, cataloging, interlibrary loan services, and audiovisual 
services. There are f ifty computers for students to use and three for our community 
members.  Three years ago we lost a part-time Technical Assistant position.  It has 
proven diff icult to serve so many students and perform all of the needed library services 
with such a small staff.  In 2006, as part of the College Square project, the LRC was 
refurbished.  Our reference collection was reduced and some shelving was removed to 
make more room for seating.  Two group study rooms were added for students along 
with a new circulation desk and some new furniture.  All campus LRCs received wireless 
Internet access in 2007.

The combined book holdings for all three campuses are 27,174 volumes.  WVNCC has 
about 132 print magazine subscriptions.  Audiovisual collection holdings now total 1,164 
pieces (LRC Annual Report, 3.d.18).  Our f irst group of eBooks (256) was added in 
spring 2011.  All of our resources can be accessed from the Library webpage on the Col-
lege website.  The library link has now been added to the College Portal system, which 
gives access to databases and licensed material for all faculty/staff/students.  Northern 
is in a partnership with West Virginia University to house and run library systems.  This 
partnership allowed for the WVNCC Library Catalog to be created and maintained by 
WVU and to add the Acquisitions module to the library system.  The Voyager software 
from the Exlibris Company is utilized by the library.

Some special collections in each LRC include career information, study skills materials, 
audiovisual items, and resources for professional development. Access to databases are 
available both on-campus and off-campus. 

The LRC also provides access to twenty online databases from several different compa-
nies.  Titles available include:

• Student Resources in Context (General Reference Database)

• Business Insights:  Essentials (Company and Industry Information Database) 

• Health and Wellness Resource Center (Health Information Database) 

• Opposing Viewpoints in Context (Social Issues Database) 

http://www.wvncc.edu/uploads/s1_Spring10-Spring11Census.pdf
http://www.wvncc.edu/uploads/s1_Spring10-Spring11Census.pdf
http://www.wvncc.edu/uploads/v7_LRCAnnualReport2011_2012.pdf
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• Sirs Knowledge Source
  Includes:
  SIRS Researcher (General Information Database) 
  SIRS Government Reporter (Government Information Database) 
  SIRS Renaissance (Arts and Humanities Database) 

• OVID - Nursing - Lippincott, Williams & Wilkins Nursing Collection

• Credo Reference – online reference resources

• World Cat – library holdings worldwide (interlibrary loan)

• OnmiFILE Full Text Mega (H.W. Wilson) (Arts and Humanities Database) 

All of the resources listed below are not purchased by the College but by the  
State of WV.

EBSCOHost Group of Databases:

• Learning Express Library

• Alt Health Watch - Alternative health database 

• Health Source - Consumer Edition - consumer health database 

• Health Source - Nursing/Academic Edition - database of scholarly medical and 
nursing journals 

• Business Source Elite - database of scholarly business journals 

• Regional Business News - database of regional business journals 

• Newspaper Source - database of national and international newspapers 

• MasterFILE Premier

• GreenFILE

• Library, Information Science, & Technology Abstracts

• TOPIC Search

• Consumer Health Complete

• Points of View

• Student Research Center

• Novelist Plus

• Novelist K-8 Plus

• Nursing - Lippincott, Williams & Wilkins Nursing Collection

The Library/Learning Resource Center is a member of Online Computer Library Cen-
ter (OCLC) for our cataloging and interlibrary loan services.  WVNCC also has access 
to their WorldCat database available to our students to search resources available 
worldwide if Northern does not own what students need. In 2011, WVNCC used interli-
brary loan (WorldCat Resource Sharing) to borrow 280 books from other libraries, and 
Northern sent 91 of its own books to other libraries to use. WVNCC belongs to Lyrasis 
for regional group purchasing and training opportunities.  
The Library/Learning Resource Center has continued to evaluate and assess its services 
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and student usage through surveys and periodic gate counts on the number of patrons 
coming into the areas at specif ic times (Gate Counts were done in October 2012, Febru-
ary 2011, and January 2012). 94% of students on the 2011 Fall Student Satisfaction Survey 
(3.d.1) felt the library met their needs.  Similar results have been obtained on past surveys 
as well.  While 87.8% of students noted they were satisf ied with the hours the library 
is open, there were several comments that noted extended hours would be benef icial.   
Later evening hours for those taking only evening courses and weekend hours for those 
who cannot access the library through the week were two of the most common sug-
gestions offered by students.

The Director of Libraries and the Staff Librarian in New Martinsville conduct all of the 
library instruction classes on all three campuses.  The majority of these are one class 
period classroom instruction sessions.  Mainly these are done for English Composition I 
students, but others are done when requested by faculty.  In 2011, this included 43 ses-
sions for 810 students (LRC Annual Report, 3.d.18).  A document on how to use the 
library is posted on the Library webpage and is sent to all distance education faculty by 
email at the beginning of fall semester.

A main area of interaction between the library staff and faculty is through the LRC 
Committee.  This committee meets on the f irst Friday of the month in the spring and fall 
semesters on the Wheeling Campus.  This is a standing committee with representatives 
from College staff, faculty, and the students.  The purpose of the committee is to:

• Advise the Director of Libraries on policy and acquisitions.

• Promote use of the LRCs and the services of the librarians among faculty, staff, and 
students.

• Serve as a communication link between the Director and the College community 
by bringing comments about the functioning of the LRCs from faculty, staff, and 
students to the Director and taking information from the committee meetings to 
faculty, staff, and students.

• Support the Director’s initiatives when deemed warranted and necessary.

The WVNCC learning resources strongly support student learning and effective teach-
ing. Student resources include a Student Success Center which offers free tutoring and 
supplemental instruction services.  There are numerous retention initiatives which are 
aimed at improving retention rates and student success.   The library supports instruc-
tion and provides students and faculty with a comprehensive database of resources.   Ad-
ditionally, advising, f inancial aid, disability services, and career services provide students 
with access to a wide variety of support services.  Finally, state of the art labs in Nursing, 
Mechatronics, Surgical Technology, and Respiratory Therapy provide the students with 
realistic practice prior to entering the clinical setting and workforce environments.  

http://www.wvncc.edu/uploads/vt_Fall2011StudentSatisfactionResults.pdf
http://www.wvncc.edu/uploads/v7_LRCAnnualReport2011_2012.pdf
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CONCLUSION
As per its mission statement, West Virginia Northern Community College’s mission is to 
provide higher education empowering individuals to achieve academic and career goals 
leading to a competent workforce which excels in a global economy.   To ensure that it 
is doing just that, the College has nurtured a culture of assessment and has transformed 
itself from a teaching to a learning institution. The commitment to assessment is evident 
at all levels, from the administrative body which allocates the funds for assessment activi-
ties to faculty, staff, and students who participate in those activities. The institution itself 
is learning, and as it learns, it evolves, it changes, and it continuously improves.

Strengths 
• Assessment permeates the institution. Student learning is assessed at the course, 

program, departmental, and institutional levels.

• An assessment plan has been in effect and implemented for several years.

• Learning outcomes have been identif ied for all program areas.

• Adjunct and full-time faculty are highly qualif ied and possess degrees appropriate 
to their teaching assignments.

• WVNCC has a comprehensive system in place for the evaluation of teaching that 
takes the students’ perspective into account.

• WVNCC provides ample resources to help full- and part-time faculty improve 
pedagogy and incorporate innovative practices that enhance student learning.

• Faculty have used assessment results to improve practice and instruction. There 
are numerous examples of changes that were made to curriculum or the delivery 
of curriculum as a result of assessment activities.

• Assessment results from non-academic areas are used to positively impact student 
learning and to streamline College processes. 

• WVNCC provides extensive resources to help students be successful. 

• The College provides ample resources to make authentic assessment possible. 

Challenges
• It is diff icult to achieve accurate job placement data for programs as much of the 

data collection relies on self-reported surveys.

• Improving response rates for student evaluation of teaching surveys has proven to 
be diff icult. 

• State mandates, such as Series 11, which encompass a great deal of time and  
energy yet do not provide additional resources for staff/faculty.

• Staff ing levels and available funding do not permit services such as the library to 
be open during all times that students’ desire. 

Future Direction
• The College will continue to investigate ways to enhance the utilization and dis-

semination of the assessment data generated each year. 
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 CRITERION 4:  
 ACQUISITION, DISCOVERY, AND 
 APPLICATION OF KNOWLEDGE 

WVNCC promotes a life of learning for its faculty, admin-
istration, staff, and students by fostering and supporting 
inquiry, creativity, practice, and social responsibility in 
ways consistent with its mission.

INTRODUCTION
The community college offers a unique experience for those seeking a life of learning.  
Students largely attend community colleges out of necessity more than desire, yet the 
potential to gain a world of knowledge about academia, social and civic duty, and prac-
tical skills application can be highly attractive and pay high rewards for learners.  The 
community college experience is different from that of a baccalaureate institution or 
an online institution.  A community college has a little more of a family atmosphere, the 
chance to develop a personal relationship between students, faculty, staff, and admin-
istration.  There are no teaching assistants, no enormous research projects, and little 
fear of perishing if one does not publish. Though the community college does not focus 
on research, it does strongly support lifelong learning through cooperative agreements, 
learning opportunities for various populations and age groups, recognition and appre-
ciation of achievement, and support of professional development and academic support.  
To that end West Virginia Northern Community College promotes a life of learning for 
its faculty, administration, staff, and students by fostering and supporting inquiry, cre-
ativity, practice, and social responsibility in ways consistent with its mission.

Core Component 4a: 
WVNCC demonstrates, through the actions of its board, administrators, students, fac-
ulty, and staff, that it values a life of learning.

 Evidence:
 4.a.1 Catalog
 4.a.2 Open admissions policy
 4.a.3 Academic Freedom 
 4.a.4 Harassment and Discrimination Policy
 4.a.5 Website and College publications
 4.a.6 Merit, Dean’s, and President’s Lists
 4.a.7 Leadership awards
 4.a.8 Tutor recognition
 4.a.9 Honors convocations
 4.a.10 Commencement
 4.a.11 Employee Recognition Luncheons
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 Evidence cont.:
 4.a.12 Contribution to Community College Education Award
  4.a.13 Mass media
 4.a.14 Student Activities Calendar and events
 4.a.15 Early Entrance Brochure 
 4.a.16 Veterans Services
 4.a.17 Northern Regional Jail educational opportunities
 4.a.18 Displaced workers programs
 4.a.19 Services for new and returning students
 4.a.20 Distance education services
 4.a.21 ABE collaboration
 4.a.22 Community and continuing education offerings 
 4.a.23 EDGE website
 4.a.24 Syllabi
 4.a.25 Assessment activities
 4.a.26 Faculty Publications and Presentations
 4.a.27 Transitional Education coursework
 4.a.28 Academic Success Centers
 4.a.30 Support Services for Students with Disabilities
 4.a.31 Title III Grant
 4.a.32 Budget allocation to support instruction and academic support
 4.a.33 Employee Tuition Waivers
 4.a.34 Faculty and staff professional development training and publications
 4.a.35 All College Day and faculty week meetings
 4.a.36 Teaching and Learning Grants
 4.a.37 Scholarships, institutional aid, and Emergency Assistance
 4.a.38 2+2 Agreements
 4.a.39 General Transfer Agreements
 4.a.40 WV Core Coursework Transfer Agreement
 4.a.41 Center for Economic and Workforce Development programs
 4.a.42 Transient student application and process
 4.a.43 Master Course Guides
 4.a.44 Fall Satisfaction Survey
 4.a.45 Middle College Progress Reports
 4.a.46 Military Friendly School recognition

The institutional Board of Governors has approved and disseminated statements sup-
porting freedom of inquiry for WVNCC’s students, faculty, and staff and honors those 
statements in its practices.  WVNCC prides itself on being an open access institution.  
According to the College Catalog (4.a.1), WVNCC admits students “regardless of aca-
demic background” (20).  While students are required to complete enrollment processes 
to f inalize admission to the College, students, regardless of ability or degree objective, 
are welcome to attend the College to pursue their goals.  To that end, Northern also 
provides academic support services to honor the integrity of helping all students succeed 

http://www.wvncc.edu/uploads/xp_catalog.pdf
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at an open admission institution.  The College offers tutoring services in person and on-
line, and these services focus on guidance through course content as well as basic college 
success skills, like time management and study skills.  In addition, the College staffs the 
off ice of Support Services for Students with Disabilities so that students with exceptional 
needs can seek and receive the assistance they need to promote their success in college.  
These services align with the Rehabilitation Act, Section 504, and the Americans with 
Disabilities Act (ADA) and ADA, Amendments Act, (ADA-AA) and go beyond with 
intensive assistance from supplemental instructors.

In addition to the open admission policy (4.a.2) and practices of the College, Northern’s 
Board of Governors approved NC-3000, a board policy covering Academic Freedom 
(4.a.3), in March of 2004. This statement derived from the AAUP Statement and HEPC 
Title 133 Series 9, Section 2.  This policy states that faculty members are to hold a “deep 
conviction of the worth and dignity of the advancement of knowledge” and to “seek and 
to state the truth as they see it.”  Per this policy, faculty are to promote the free intel-
lectual inquiry of their peers, to show respectful criticism of opposing ideas, to encourage 
the “free pursuit” of knowledge among their students, to promote academic honesty, 
and to refrain from prejudicial treatment of students, evaluating them purely on their 
merits.  This policy is a direct representation of freedom of inquiry and strongly supports 
the fact that Northern promotes a life of learning.  With this policy, Northern holds its 
faculty accountable for guiding and teaching students to use free inquiry and to use free 
inquiry themselves as a responsibility of faculty members.  Board members and admin-
istrators recognize faculty are equipped to provide education to their students without 
interference, unless a just cause requires intervention.

 Another BOG policy, NC-2024, Harassment and Discrimination (4.a.4), approved in June 
2011, delineates that the College is committed to providing a work and learning envi-
ronment free of all forms of sexual harassment and discrimination.  (This policy aligns 
with Title IX, Education Amendment of 1972, Title VII of the Civil Rights Act of 1964, and 
the WV Human Rights Act.  Furthermore, “harassment” is def ined in the educational 
and employment contexts.)  Discrimination and harassment are strictly prohibited be-
haviors, as they deny or limit a student’s free access to educational benef its, services, 
and opportunities.  This board policy supports the concept that the board promotes a 
culture of lifelong learning, for such policies prohibit behavior that limits access to free 
inquiry and lifelong learning.  Furthermore, the College spreads awareness of its policies 
against discrimination and harassment by publishing an anti-discrimination statement on 
College publications (4.a.5), including program brochures, printed Schedule of Classes, 
the College website, newsletters, and other such publications. Copies of Board policies 
and examples of College publications with the anti-discrimination statement are in the 
Resource Room.

WVNCC publicly acknowledges the achievements of students, faculty, and staff in 
acquiring, discovering, and applying knowledge.  WVNCC makes recognition of the 
achievement of its students, faculty, and staff a highlight of the institution.  Each semes-
ter, students are recognized for academic achievement through academic honors lists.  

http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
http://www.wvncc.edu/uploads/Academic%20Freedom%20No%20Chgs%20R.pdf
http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
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The honors include Merit Lists for students with a 3.25 minimum GPA in at least six 
hours of credit classes; Dean’s List for students with a 3.5 minimum GPA with at least 
nine hours of credit classes; and President’s List (4.a.6) for students with a 4.0 GPA in 
at least twelve hours of credit classes.  Fall honors are determined by February 1, with 
spring honors by September 1.  Students who achieve the GPA required for one of these 
lists are honored in local newspaper releases, the News section of the College website, 
and during Honors Convocations (4.a.9) in late spring semester.  Each campus hosts an 
Honors Convocation to recognize the accomplishments of students among faculty, staff, 
family, friends, and fellow students.  Celebration of these students’ achievements both 
builds the self-esteem of students and encourages pride and motivation in high-level 
learning.  Copies of honors lists and honors convocation brochures are available in the 
Resource Room.

Students are also recognized for their leadership achievements in other ways.  Students 
are honored during the spring Leadership Luncheons held on each campus.  Faculty and 
staff are invited to nominate students who have proven to be excellent leaders among 
their peers.  These students often have served as Student Government Association 
members and off icers, tutors, peer mentors, ambassadors, work studies, Student Success 
Summit participants, and more.  Some students are those who have been recognized as 
proponents of student success, as many have displayed leadership in the classroom set-
ting and were recognized for their motivation and encouragement of student learning 
(4.a.7).  Tutors, who are either students or community members, are also recognized for 
their service to student success during tutoring appreciation events.  These have been 
held in the spring semester and involve a luncheon and gift given to each tutor.  In the 
2012-2013 school year, tutor appreciation will be held at the end of both fall and spring, 
for some individuals tutor in one semester but not the other.  These students and indi-
viduals are honored for their successes in learning, sharing knowledge, and leadership, 
showing the institution’s value of lifelong learning (4.a.8).

Students in Allied Health programs, including Nursing, Respiratory Care, Medical Assist-
ing, Surgical Technology, Radiography, and Health Information Technology, are honored 
at a special pinning ceremony held near the end of the spring semester.  Students who 
are provisionally certif ied to graduate can participate in this ceremony in recognition of 
their hard work and achievements.  In spring 2012, 111 students were pinned during this 
ceremony.  

 The College also maintains a chapter of Phi Theta Kappa, a national honorary society for 
community college students.  The Omega Epsilon chapter was established in 1973 (Cata-
log 49) for students who demonstrate academic excellence, good moral character, and 
outstanding citizenship.  To be eligible for Phi Theta Kappa, students must achieve at least 
a 3.5 GPA.  Students who are invited to join the organization participate in an initiation 
ceremony in front of family, friends, organization advisors and off icers, and employees 
of the College.  Students in this organization are encouraged to continue their academic 
excellence and to participate in activities that promote their leadership qualities.   Again, 

http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
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this organization and its mission represent the focus on student learning, social responsi-
bility, and lifelong skills applicability.

Progress and success is encouraged through f inancial aid packages that include grants, 
scholarships, work study, and loans.  College Counselors participate in high school hon-
ors ceremonies to carry the institutional value of learning and achievement to the wider 
community.  Furthermore, the institution’s commitment to raising and providing institu-
tional scholarship funds to students shows the school’s support of lifelong learning, for 
with these funds, students can better afford to attend college without incurring debt and 
immediate f inancial hardship, allowing them to continue their schooling.

The ultimate celebration of student learning is commencement (4.a.10).  Northern holds 
one commencement exercise each year at the end of the spring semester.  Students 
graduating in December, May, or June of that school year are invited to participate.  
The focus of graduation is on student achievement in learning, and the College especially 
recognizes the learning achievement of those graduating with more than one credential 
and those who are f irst to graduate from college in their families.  Furthermore, aca-
demic achievement is highlighted by special garb worn by students who are members of 
Phi Theta Kappa or who receive special honors because of high GPAs.

In addition to the recognition given to students for successes in learning, faculty, staff, 
and administrators are also honored for their achievements.  Each fall, the College hosts 
an Employee Recognition Luncheon (4.a.11) in honor of those who recently completed a 
degree, were published, or achieved an honor in another way.  Employees are featured 
in an event brochure and given a certif icate of recognition from the College.  In addition 
to the luncheon, employees are given special certif icates of completion for attending in-
house professional development training that will allow them to improve services that 
contribute to student learning and experiences.  Employees have also been featured 
in the College’s Campus Communicator for their achievements,. For instance, a former 
faculty member from New Martinsville was highlighted for her innovative activities and 
strategies in teaching her science courses.  Furthermore, special honors received by em-
ployees are featured in news releases in local newspapers.  For instance, an employee 
from New Martinsville, Debbie Bennett, was named “Student of the Year” while com-
pleting her master’s program through Mountain State University in the 2011-2012 school 
year, and this was announced in local news outlets as well.  Copies of news releases, 
including features of employee achievements, are housed in the Resource Room (4.a.13).

In 2011, two employees from the College were also recognized by administration for their 
outstanding community service.  Shannon Payton and Rebecca Yesenczki, both mem-
bers of the staff, were nominated for the West Virginia Community College Association 
Outstanding Contributions to Community College Education Award (4.a.12).  Payton 
was recognized for her efforts in gaining community participation in College activities; 
Yesenczki was honored for her efforts with the Friends of the College.  Both staff mem-
bers were nominated for this award by the College President, Dr. Martin J. Olshinsky.  
Both individuals’ efforts contributed to lifelong learning for students and the community 
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at large.  Engaging the community in events both exposed the College in a positive way 
and involved the communities served by Northern in learning social responsibility, the 
arts, and diversity awareness with diversity programming.  Work with the Friends of 
the College has helped to raise funds to support teaching and learning needs, such as for 
funding classroom equipment, and to provide scholarships to students in their academic 
endeavors.

The off ice of Student Activities plans a wide variety of events for students and their chil-
dren (4.a.14).  Children’s holiday parties are an excellent opportunity for young people 
to make a memory on campus and become acquainted with students and College per-
sonnel.  During the holiday season, there is a Secret Santa program which allows those 
who are able to purchase gifts for the children of students who are unable to do so.  For 
some of these children, this is all they receive, so the generosity of faculty, staff, and fel-
low students is very impactful and teaches students the personal and community value 
of social responsibility—personal value to the students the program assists and value to 
the community in improving the quality of life for those in need.  Another activity, Kids 
on Campus, provides the opportunity for area grade school students to attend a sum-
mer day camp before other local day camps begin that exposes them to local, regional, 
and national programming.  Campers learn about a variety of topics—from the arts 
to sign language to animal life.  This type of programming for young children fosters an 
appreciation of learning from an early age that Northern can help continue in their later 
years, as is described below.

For high school students, the College provides an opportunity for Early Entrance to 
college, allowing high school students to acquire college credits, often for dual credit, 
while providing a f irst college experience which is a conf idence builder for high school 
students.  Early Entrance enrollment has declined over the last f ive years.  This is due in 
part to a rewritten Series 19 from the West Virginia Higher Education Policy Commission 
and in part to more aggressive marketing to high schools from other local institutions.  
Courses offered to high school students are largely transferable and students benef it 
from a State-wide reduced tuition rate.  Related to traditional Early Entrance offerings, 
College 101 is an orientation course which assists students in bridging the gap between 
high school and college and is taught in local high schools and specif ically targets at-risk, 
rising potential students (Early Entrance Brochure, 4.a.15).  Many of these students may 
not f it the “college bound” standard and would potentially lose the opportunity to learn 
about college and its opportunities without a bridge course like College 101. College 101 
courses teach students essential fundamental skills to help them be more successful in 
school, such as with lessons in study skills and time management, as well as standard 
practices, policies, and jargon at colleges and universities.  Students also learn about 
concepts like f inancial management, a topic that can help them save money for college 
and spend responsibly while in school.  All of these lessons, though, extend beyond the 
academic setting and can serve students in their lifelong personal and professional en-
deavors as well, further proving that a program like College 101 exemplif ies Northern’s 
commitment to lifelong learning.  
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Similar to Early Entrance and College 101 courses, the Middle College program allows 
tenth and eleventh grade high school students to f inish their high school studies (and 
perhaps start a college program) on the college campus rather than in a high school 
setting; this change in environment seems particularly helpful to some at-risk students. 
Middle College students may have otherwise dropped out of high school and lost the 
value of learning.  Fortunately, a program like Middle College allows the students it 
serves to f ind a close, caring environment of teachers, support staff, and fellow students 
who encourage continued learning, social acceptance of differences, support channels 
for individual challenges, and exposure to higher education opportunities that may have 
been inaccessible to them previously.  Students in the Middle College program have often 
proven to increase their grades and GPAs (4.a.45) (sometimes by an increase of one or 
more points) and show improved behaviors and decreases in truancy.  Once again, a 
Northern program serves the goal of learning by instilling values and education that will 
be carried by these students throughout their lives.

Other programs and commercial spots geared to younger adults include the “Booze, 
Cruise, and You’ll Lose” program and television commercials f ilmed at Northern de-
signed to warn young drivers of the dangers of driving drunk and/or texting while driv-
ing. The College has partnered with area businesses to bring in high school and college 
students to share in these programs.  While information about the College is distributed 
at these events, the priority is that students understand and apply the message of the 
event, not that they be recruited, focusing instead on learning and social responsibility.

Of particular interest is the EDGE program, also designed to promote learning among 
high school students. According to the College’s Workforce Development website, EDGE 
stands for “Earn a Degree – Graduate Early and it allows students to take high school 
courses for community and technical college credit. EDGE was created by the West Vir-
ginia Community and Technical College System to provide incentives for more students 
to continue their education beyond high school. Students who participate in the EDGE 
initiative can earn community and technical college credit, free of charge, for selected 
secondary and post-secondary courses identif ied during the curriculum alignment pro-
cess. Goals of the West Virginia EDGE initiative are to provide an opportunity for all 
students to establish a college transcript while in high school, to increase the numbers of 
students attending community and technical colleges, and to establish a pathway that 
allows students to obtain an associate degree in a shortened time after high school or 
along with a high school diploma.”  (http://www.wvncc.edu/workforce-development/
edgetech-prep/132, 4.a.23).

The College also demonstrates its dedication to lifelong learning in its service to college 
students. Northern serves a mix of traditional and non-traditional students who can en-
roll in over 70 degree and Certif icate in Applied Science programs of study (4.a.1). There 
are programs for veterans, prison inmates, and displaced workers as well as programs 
for students who are beginning or returning to college.  According to the 2012-2013 
Catalog, Northern is “an approved institution through which men and women who 
have served in the Armed Forces can receive veterans’ benef its,” and these benef its 
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can also extend to dependents and spouses of veterans whose service caused death or 
permanent and total disability.  Students may also be eligible to receive up to two credit 
hours of credit for health and physical education for one year of service by submitting 
a DD-214.  Veteran Services provides guidance to VA students in their rights to benef its 
and the policies that apply specif ically to this special population.  Veteran students are 
encouraged to pursue a f ield of study so that their learning and experience can continue 
beyond their service to the country, and VA staff educate students about their benef its 
and requirements for programs to be eligible for benef its, as well as assure compliance 
with the GI Bill and other related laws pertaining to veteran’s education benef its (4.a.16).  
Northern’s service to veterans proves exemplary, as Northern has been named one of 
the nation’s Military Friendly Schools; this recognition is awarded to only the top 15 col-
leges, universities, and trade schools in the nation (4.a.46).

In addition to programming for Veterans, Northern offers inmates at the Northern 
Regional Jail (4.a.17) the opportunity to complete courses in the general education core 
during their time of incarceration.  The program is coordinated by an adjunct faculty 
member who works in the facility and serves as the instructor of record.  The program 
with inmates further promotes a life of learning for all individuals and proves Northern’s 
commitment and value of a life of learning to the communities it serves.

In response to economic turmoil experienced in the Ohio Valley in spring 2009, Northern 
initiated a program for dislocated workers that offered institutional funding to cover 
their tuition when coming to the College (4.a.18).  Hundreds of workers in steel mills and 
other industries in the area lost their jobs, and the need to enhance opportunities for life-
long learning to this group became widely evident.  Northern answered this call by hon-
oring its mission to serve the community and workforce needs; the displaced workers 
programming connected workers to enter or re-enter higher education to train for new 
jobs with promising job outlooks, such as Medical Assisting and other health care f ields. 
To further assist students suffering from the economic crisis, Northern’s admission and 
f inancial aid staff educated students about f inancial aid opportunities that could become 
available through a process of Professional Judgment, a f inancial aid process that allows 
students to submit documentation to show their changed situation that could not be 
ref lected in the FAFSA.  Northern seeks to remove the barriers to education that vari-
ous groups face so lifelong learning becomes a reality, not simply a dream, for all people.

For students who are beginning or returning to college, Northern offers a variety of 
degree and non-degree programs that serve to meet the educational goals of students.  
Primarily, Northern offers a variety of career and technical education programs that 
assist students in gaining skills needed for specif ic careers and industries.  Northern’s 
assessment of courses and programs (see Criterion 3a) and advisory committees (see 
Criterion 4c) ensures that the course instruction in these programs is relevant, current, 
and promotes learning necessary to success in the workplace.  In addition to career-
technical programs, Northern also offers general transfer degrees and specialized trans-
fer degrees (see below).  Students returning after a break from college can receive credit 
for these programs from credits previously completed at Northern or other accredited 
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institutions.  Programming to assist students transitioning into college for the f irst time 
or for those returning to college include counseling about degree programs, enrollment 
steps, transfer requirements (as needed), and course placement; placement testing; new 
student orientation programs to teach students about College services, policies, and 
practices and strategies for success; f inancial aid counseling; Workforce Investment Act 
and other workforce education law guidance; and more (4.a.19).

One unique degree program that promotes lifelong learning for nontraditional students 
is the Board of Governors, Associate in Applied Science, degree.  According to the Cata-
log, this program is specif ically designed for adult learners needing to fulf ill occupational 
goals or employment needs and can be used to establish professional credentials or 
attain personal aspirations.  Students’ and the College’s appreciation for lifelong learn-
ing is realized as students apply experiential credit (through licensures, military credit, 
certif ications, workplace experience, and more) for college credit and/or complete col-
lege credit to satisfy up to 39 credit hours of general electives.  Students are required 
to complete at least 21 credit hours of general education core, but the overall goal of 
the degree is to remain f lexible so that adults and students with unique circumstances 
can achieve their learning potential, earn a credential, continue education at four-year 
institutions, and/or gain employment thanks to degree attainment in a timely manner.

Distance education allows the College to reach a wide variety of students: traditional 
and non-traditional, young and old, new and returning. The fall 2012 schedule offered 
over f ifty distance education courses.   The College has entered into an aff iliation with 
Quality Matters, an enterprise of Maryland online.  The purpose of this aff iliation is 
to utilize the Quality Matters (QM) faculty-centered, peer review process in order to 
certify the quality of online and hybrid courses. According to their website, “QM is a 
leader in quality assurance for online education and has received national recognition for 
its peer-based approach and continuous improvement in online education and student 
learning.”  (http://www.qmprogram.org/)  With the aff iliation with Quality Matters, 
Northern proves commitment to quality of lifelong learning in addition to service to a 
broad community of learners extending beyond physical boundaries of the Ohio Valley.  
Distance education provides students from Northern, other colleges, and those seeking 
learning for personal interest to gain knowledge from experts in a subject, regardless of 
physical location (4.a.20).

 The lifelong learning needs of the community are served in a variety of ways including 
through campus-housed Adult Basic Education (ABE) programs, community education, 
continuing education, and workforce development courses offered in response to area 
needs.  ABE classes are offered in language arts, social studies, reading, and math.  The 
instructors for ABE programs are paid through the county school systems and are excel-
lent advocates for the College (4.a.21).  The program assists students in creating their 
own pathway to college.  Community education varies according to local interest and 
has covered topics including forensic investigation for kids, grilling, and jewelry making.  
The Catalog states that these courses are for “personal enrichment, cultural interests, 
and educational pursuits”; in other words, such courses offer non-academic learning 
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opportunities that promote community interest in education in a variety of topics.  Con-
tinuing education courses are offered for those not interested in earning a degree but 
instead wishing to improve current skills, learn new skills, or even enter the workforce. 
A brief list of topics includes computer literacy, f ine arts, health care, real estate, and 
natural gas plant operations.  According to the Catalog, these courses are for local 
residents seeking lifelong learning opportunities that provide “job skills enhancement, 
certif ication requirements, cultural enrichment, recreation and personal empowerment” 
(Catalog 293).  Some of these courses also offer academic credit or continuing educa-
tion units for current professionals, but most are not awarded academic college credit 
(4.a.22).  Workforce relationships have been established and fostered with numerous 
area businesses to provide worksite training to include Northern Panhandle Headstart, 
Certainteed, and CPI and Dominion.  More information about such programs is de-
scribed below.

 Recently, a “Red Hat” class was offered for those gaining entry into the growing coal 
mining industry.  Red Hat training is designed to prepare students for the WV Off ice of 
Miner’s Health and Safety’s certif ication exam, which is required for a job as an entry-
level underground coal miner. In 2012, 44 students participated in Rig Pass training at 
no cost to them with the exception of the industry-required drug screen.  This is an ex-
ample of WVNCC partnerships—between Northern, the Wetzel County Chamber of 
Commerce, and Regional Economic Development (RED).  These classes are offered by 
community demand.

 The learning needs of transient students are also served by WVNCC.  According to the 
College website, students wishing to take courses through Northern as transients can 
take any courses throughout the school year that “meet the needs of their academic 
program.”  Thus, for students in the higher education community who would like to 
take courses at Northern to transfer back to their institutions, the College serves their 
lifelong learning needs by offering a convenient transient student option.  Information 
about transient student procedures is available in the Resource Room (4.a.42).

The faculty and students, in keeping with WVNCC’s mission, produce scholarship and 
create knowledge through basic and applied research.  As a community college, North-
ern does not have a research focus.  Instead, the school’s focus is on academic and ca-
reer goals to allow students to excel in the workforce and global economy.  Education 
focuses on fundamental general education and workplace skills rather than scholarly 
research leading to new f indings in a f ield.  Students do, however, learn research skills 
through general education and technical courses.  For instance, a review of the Master 
Course Guide (4.a.43) for English Composition will show that students are required to 
conduct research to compose a research paper.  Syllabi ref lect the outcomes and objec-
tives of the Master Course Guides (4.a.24).  Furthermore, the goals of general education 
include the ability to “employ or utilize information access and literacy skills” (Catalog 
86).  In addition to the general education goals, research is embedded in departmental 
coursework.  Through their education at Northern, students are taught the practical 
and responsible application of research and research writing skills.
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Even though research is not the primary focus of faculty or staff, both complete research 
and other scholarly activities, such as through the College’s assessment practices.  As-
sessment serves as research at an applied level, and all faculty, staff, and administrators 
participate in assessment processes (4.a.25) each year.  Faculty are required to assess 
courses according to their divisional course assessment schedule (at least once every 
three years); programs are also assessed on a rotation.  Since the 2009-2010 school 
year, staff have been expected to participate in assessment through the Staff Unit As-
sessment, in which a staff member or department is asked to assess an aspect of its 
services or department.  For instance, in the f irst year of assessment, the Registrar’s 
Off ice assessed others’ understanding of the services provided by the unit.  From those 
survey f indings, the Registrar implemented a series of emails featuring services that are 
provided by or perceived to be provided by the Registrar to further educate the Col-
lege employees about the services offered through that off ice as opposed to other of-
f ices.  Other staff units have assessed how their services promote student learning; for 
instance, counselors in Wheeling assessed the process of group advising to measure both 
the satisfaction and learning experienced by students involved in this process.  From sur-
vey f indings, the counselors acknowledged the successes of group advising and provided 
recommendations supported by the f indings.  This assessment focuses on the importance 
of learning and understanding among students, faculty, staff, and administrators as well 
as the goal of continuous improvement at the course, program, and institutional level.

Faculty members have also contributed to lifelong learning values through research 
and publication.  One faculty member who teaches in the sciences is currently compar-
ing traditional teaching techniques to nontraditional teaching utilizing a constructivist 
learning tool in terms of student experience, success, and retention, in her Anatomy 
and Physiology II courses.   Another faculty member in Nursing conducted a three-year 
research study that she used in her doctoral program.  A three-year study on Global 
Collaboration, specif ically with India, was conducted by a math/science professor.  An 
adjunct faculty member completed a master’s thesis entitled, “A Comparison of Nutri-
tion Habits and Knowledge between NCAA Division II Athletes and Non-Athletes.”  
Northern faculty consistently review textbooks for publishers with whom they have re-
lationships.  Additionally, an accounting/economics professor has co-authored two text 
books, Fundamentals of Macroeconomics and Fundamentals of Microeconomics (4.a.26).  

Northern faculty enthusiastically share their knowledge and experience with others 
through a multitude of speaking engagements at local, State, national, and international 
events.  From a local grade school career fair to the 2009 Blackboard Educational Tech-
nology Conference, Bb World Europe, in Barcelona, Spain, Northern faculty enjoy en-
gaging their f ields and the global community.  Some examples include “Surgical Mistakes: 
The surgical technologist’s role”; “Facilitation and student retention in online courses”; 
“Student Enrichment Through Global Collaboration”; “Facilitation and Student Reten-
tion in Online Courses”;  and “Paralegal and Legal Assistant CLE Program at Wheeling 
Academy of Law and Science” (4.a.26).
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 WVNCC provides academic support and professional development opportunities and 
makes them available to all of its administrators, faculty, and staff.  Students in Transition-
al Education programs (sometimes known as developmental education) are prepared 
for college-level work through such courses as College Reading, Writing Skills, and three 
basic math courses. Academic Success Centers aim to provide tutors for any students 
who request them (4.a.27, 4.a.28). In f iscal year 2012, $60,000 in Perkins funding was 
allocated to pay wages for tutors working in the centers.  In f iscal year 2013, $65,000 
has been allotted to meet the increasing needs of tutoring assistance on the satellite 
campuses of Weirton and New Martinsville.  In addition to Perkins funding, tutors are 
hired through the Federal Work Study program when they are eligible; some tutors also 
volunteer their time.  While the increase in funding will help the centers improve the ser-
vice to students by providing additional learning support, the ability to serve all students 
seeking assistance voluntarily or as mandated by a course requirement can present 
challenges.  Ninety percent (90.45%) of respondents were satisf ied or very satisf ied with 
the Tutoring Services offered, including center hours, suff icient number of tutors, and re-
sources.  Additionally, the staff are deemed friendly and approachable (2011 Fall Satisfac-
tion Survey, 4.a.44).  The College has been awarded a Title III grant to provide increased 
staff ing, such as more tutors; improved equipment, such as for Emporium-model, web-
based math classes for transitional education courses; and better services for students 
in transitional education, such as with an Academic Advisor “Student Success” whose 
role is to serve as f irst-year advisor to students needing all transitional courses (4.a.31).  
This individual was hired in April 2012, and specif ic job duties include advising as well as 
teaching Orientation 100, College Success, for her advisees and participating in early 
alert interventions for transitional education students.

Other efforts resulting from the Title III grant include the design and implementation of a 
Placement Test Preparation program using Pearson’s MyFoundationsLab.  The purpose 
of this program is to provide students who do not pass one or more sections of the 
placement test with the opportunity to review fundamental skills in reading, writing, and 
math so students can attempt to retest in those areas, as needed, and, ideally, test out 
of transitional education.  Testing out would remove barriers to timely completion of an 
academic program and increase retention and success rates of students, meaning that 
Northern is helping students persist in their lifelong learning goals.  The placement test 
preparation and placement retest are free of charge to participating students.  Another 
Title III effort that will be implemented later includes the implementation of a math boot 
camp for students who are not successful in a transitional math course.  This boot camp 
will involve intensive review of math content, and students will retest after completing the 
program, with the ideal result of passing to complete the transitional math requirement 
they originally failed so they will not be forced to retake the course.
  
Transitional education at Northern is serving a prime example of innovation in educa-
tion that seeks to promote and improve student learning.  In addition to these Title III 
programs and resources, courses have already undergone changes to improve success 
and retention.  For instance, English 90, Writing Skills, has been offered using the Acceler-
ated Learning Program (ALP) model, allowing students to complete transitional writing 
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and College Composition I in the same semester with a group of peers who are not 
also in the transitional writing course.  Math courses have been offered in accelerated, 
half-semester formats to encourage student persistence through more than one math 
course in a single semester, saving students time and money and allowing them to pur-
sue educational goals in a more favorable timeframe.  These efforts, staff, and strategies 
are being implemented to promote student success and to enhance the learning experi-
ences of students.

Support Services for Students with Disabilities (4.a.30) also provide assistance to stu-
dents qualifying for assistance under the Americans with Disabilities Act of 1990 (ADA) 
and the Americans with Disabilities Act, Amendments Act (ADA-AA).  This service 
provides accommodations for students who need, for example, extended time or isola-
tion for exams and other coursework in compliance with the ADA and ADA-AA. The 
CARES (College Assistance and Resources for Educational Success) program is designed 
to enhance the educational experience of ADA students and to provide a welcoming 
environment for them.  The table below shows the number of students served by the 
Support Services Off ice over the last f ive years.

Table 4.1—Total Students Enrolled with Support Services, by Semester 

The College also proves its commitment to lifelong learning through its allocation of 
f inancial resources to instruction and academic support.  During academic year 2012, 
over $22,000 was allocated to academic support programs.  For academic year 2010, 
the College spent $2884 per FTE for instruction and $335 per FTE for academic support.  
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This represents 41% of expenditures for the year as compared to 34% of expenditures at 
Northern’s IPEDS peer institutions (4.a.32).

The Off ice of Institutional Advancement works in conjunction with the College Founda-
tion to further provide support for learning.  First, any employee with a project geared 
towards teaching and learning can apply for a mini-grant, the Teaching and Learning 
Grant (4.a.36), through the Foundation and Off ice of Institutional Effectiveness.  In the 
past, staff have applied for new furniture for the Support Services Off ice and for fund-
ing a free course teaching Financial Literacy and Student Success to at-risk students with 
low GPAs and f inancial aid (particularly, loan borrowers).  The Master Course Guide for 
this course is available in the Resource Room (4.a.43).  Second, students in emergency 
situations can apply for f inancial assistance through the Emergency Assistance Fund.  
According to the fund application, students can receive up to $1,000 of Emergency As-
sistance funding (4.a.37) in their time at Northern.  This fund has been used to help a 
student who lost a home in a f ire and to assist another student who was robbed.  Seven 
students have received assistance from this program for a total of $3,391.19 between 
January 2001 and October 2012.  These students, facing extraordinary personal chal-
lenges, had few resources and places to turn for assistance.  This program allows them 
provisions to rebound personally and to remain in college despite such hardship.

WVNCC supports professional development opportunities (4.a.34) and makes them 
available to all of its administrators, faculty, and staff.  Professional development fund-
ing is allocated as part of the College’s f inancial planning process and is available for 
activities that happen both on and off campus.  Additional Professional Development 
information is covered in 3B.

Board Rule NC-2017, Faculty Professional Development, as well as NC-2023, Sabbatical 
Leave, also promote professional development as an opportunity and responsibility of 
the College faculty.  The Faculty Professional Development Rule states that “continuous 
and professional development is the inherent responsibility of each individual full-time and 
part-time faculty member.”  Professional development is considered part of faculty mem-
bers’ workloads and serves as a measurement for promotion and merit pay increases.  
The goal of professional development, per this policy, is to “enhance the professional 
level and teaching effectiveness of the faculty, including part-time faculty.”  In addition, 
the Sabbatical Leave Rule allows faculty members to take sabbatical leave in order to 
participate in research or another activity that contributes to professional development 
and/or the faculty member’s usefulness to the College.  The Rule includes conditions for 
granting sabbatical leave and necessary forms for review by College administration, and 
faculty are expected to provide a report to the President once the leave ends.  With 
these Rules, the board has shown its commitment to lifelong learning of its faculty.

Support of professional development is evidenced by the language written into the Title 
III grant of $1.5 million currently being administered by the College. This grant will provide 
professional development for full-time and adjunct instructors in transitional education 
by allowing educators to attend State, local, and national conferences on relevant topics.  
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Particularly important here is that adjunct instructors will be provided with paid training 
opportunities, through workshops conducted by full-time faculty on best practices, in the 
profession.  Adjunct and full-time faculty members in transitional education participated 
in a State-wide meeting on transitional education in March 2012; others participated in 
the National Association for Developmental Education (NADE) conference in spring of 
2012, thanks to Title III funding secured by the institution.

Other off-campus activities include Leadership Wheeling, Leadership Weirton, Great 
Teachers Seminar, and recognition at the National Institute for Staff and Organiza-
tional Development (NISOD) annual conference. WVNCC participates in the Leadership 
Wheeling and Leadership Weirton series. Faculty and staff are given the access to this 
program that focuses on leadership skills and a better understanding of the businesses 
in the upper Ohio Valley.  Tours and meetings are conducted throughout the series and 
the entire experience is funded by professional development dollars.  The West Virginia 
Great Teacher’s Seminar is a summer institute that includes a three-day resident work-
shop in the southern part of the State.  Participants share best practices in pedagogy 
while attending this conference.  NISOD emphasizes the importance of teaching and 
leadership excellence in institutions of higher education and hosts an annual conference 
that not only honors those who exemplify those qualities but also provides an opportu-
nity for networking among NISOD institutions.  Conference goals from 2012, according 
to www.nisod.org were:

• To offer an array of presentations that will span the continuum of cutting-edge 
 topics in higher education for faculty, staff, and administrators. 

• To provide networking opportunities with other conference participants and  
 NISOD corporate partners.

• To recognize and celebrate outstanding faculty, staff, and administrators with the  
 NISOD Excellence Awards.

In addition to the above activities, academic support services also contribute to support-
ing learning and professional development.  For instance, the Fostering Student Success 
newsletter was begun in spring 2012 and offers advice for faculty about strategies to 
improve retention and success in the classroom; the newsletter also informs faculty of 
upcoming deadlines and online tools like GradesFirst to assist in advising students and 
keeping students on track through College procedures, like registration.  Another re-
source being developed is an advising handbook, which will be available in electronic 
format for all advisors.  This handbook will include strategies for incorporating the three 
primary learning objectives—cognitive, behavioral, and affective—in academic advising 
to help students learn from advising experiences.  Additionally, the handbook will include 
information about College resources, like Northern On the Web (NOW), a records and 
advising tool, and basic f inancial aid rules.  Furthermore, advisor training opportunities 
are made available to teach advisors about incorporating coaching strategies in advis-
ing, online tools for advising, and more as needs for professional development in advising 
become evident.
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employees.  Additional trainings have been offered to faculty during Faculty Week meet-
ings in August and January (schedules of these meetings are available in the Resource 
Room, 4.a.35).

Finally, employees of the College are eligible to use tuition waivers (4.a.33) and educa-
tional release time to continue educational pursuits.  Employees and their family mem-
bers can be granted six credit hours of waivers per semester while taking courses at 
Northern.  The College also has arrangements with West Liberty University to award 
up to six credit hours of tuition waivers through West Liberty.  In addition, employees 
have the opportunity to apply for tuition waivers through West Virginia University.  
Students of WVU who are also employees at Northern apply through the department 
housing WVU’s program for tuition waivers, and waivers are normally granted for up to 
six credit hours of instruction.  In addition to waivers, Board Rule NC-2001, Educational 
Release Time, provides that employees may be granted three hours of release time 
from regular working hours to attend a course.  Employees attending courses at other 
accredited institutions can also be granted travel time, and course time beyond three 
hours in a work day could be accommodated with special arrangements in the em-
ployee’s department.  The actions of the board and administration support professional 
development to assist employees in enhancing their skills and knowledge on the job 
as well as to further their own educational pursuits in lifelong learning at Northern or 
other in-state accredited institutions.  WVNCC shows its commitment to lifelong learn-
ing through the development of cooperative agreements.  Students at Northern are 
provided with a general education core of courses designed to round out technical pro-
grams and to promote transfer to four-year colleges and universities. A number of 2+2 
programs with area colleges have been agreed upon, including West Virginia University, 
West Liberty University, Bethany College, Wheeling Jesuit University, Franciscan Uni-
versity of Steubenville, and West Virginia University Institute of Technology.  Specialized 
2+2 programming includes majors in Business, Nursing, Respiratory Therapy, Education, 
Criminal Justice, Psychology, and Social Work.  These 2+2 programs allow students to 
complete the f irst 60 or more hours of college credit leading to a bachelor’s degree, with 
students f irst graduating with an associate degree.  The school also maintains general 
agreements with Cincinnati College of Mortuary Science, Strayer University, Marshall 
University, West Virginia University at Parkersburg, and West Virginia Wesleyan Col-
lege.  Northern is committed to helping students connect to lifelong learning beyond 
their education at the College (4.a.38).

In addition to the specialized 2+2 agreements and general transfer agreements (4.a.39) 
held by the school, Northern also identif ies core coursework transferrable to other 
in-state institutions.  As published in the Catalog, Northern complies with the West 
Virginia Higher Education Policy Commission and West Virginia Council for Community 
and Technical College Core Coursework Transfer Agreement (4.a.40).  Students can also 
transfer other courses specif ied in degree transfer programs up to 72 hours of credit.  
Courses in the core agreement are identif ied in the Catalog with an asterisk in the Core 
Requirements section.  To further assist students in lifelong learning goals continued at 
other institutions, the College has appointed a Transfer Coordinator who can closely 
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advise transfer-out students about the credits they can be awarded at other institutions 
through the transfer process.  This individual, along with the Vice President of Academic 
Affairs, works with institutions on transfer agreements in developing curriculum and 
identifying programs that would benef it students and the institutions.  Furthermore, the 
Transfer Coordinator organizes an Annual Transfer Fair so students can learn about op-
portunities for transferring after graduating from Northern.

Northern’s board, administration, and faculty have also developed other unique coop-
erative agreements.  For instance, the Power Plant Technology, Associate in Applied Sci-
ence, degree provides students the opportunity to be trained in power plant technology 
in partnership with Kanawha Valley Community and Technical College, which developed 
the program in cooperation with American Electric Power (Catalog 212).  Students can 
complete core coursework through traditional in-class or online instruction and all tech-
nical courses are taught through online learning with KVCTC instructors.  All courses, 
including the core, technical, and internship courses, are registered with Northern, and 
students graduate with an associate degree from Northern.  This program is an ex-
ample of meeting the lifelong learning needs of students interested in growing f ields for 
which training is not available directly on campus.  Instead, Northern has identif ied a 
quality program at another institution and has worked collaboratively with that institu-
tion to provide students with the training they need to apply their learning in the f ield.

To further represent cooperative agreements that promote lifelong learning and the 
College mission are those through the Center for Economic and Workforce Develop-
ment (4.a.41).  Occupational Development programs leading to an Associate in Applied 
Science are coordinated in conjunction with training approved by the U.S. Department 
of Labor Bureau of Apprenticeship Training.  These programs include general education 
offered by Northern, technical core courses which are taught in classes as part of the 
apprenticeship program or through college courses, and on-the-job training through 
the apprenticeship program.  Programs that are currently available through this pro-
gramming include Building and Construction Trades with the Upper Ohio Valley Building 
and Construction Trades Council AFL-CIO, Child Development Specialist with Northern 
Panhandle Apprenticeship Council, Firef ighters with Wheeling Fire Department Joint Ap-
prenticeship Committee, and Plumbers and Steamfitters with Wheeling Plumbers and 
Steamfitters Joint Apprenticeship Committee.  The primary learning objectives of these 
programs are listed in the College Catalog (Catalog 289), and each demonstrates a 
focus on learning skills and knowledge applicable in the workforce and beyond.

Additionally, the Center for Economic and Workforce Development includes workplace 
skill credential training.  In cooperation with local industry, Northern produces the aca-
demic support needed for employers who need credentialed workers, but not neces-
sarily an academic degree or certif icate.  These programs are short-term and focused 
on the specif ic skills needed for students to apply successfully in the f ield.  Examples of 
this include document specialist training for Williams Lea and Orrick, Herrington, and 
Sutcliffe’s Global Operation Center, rig drilling training, and the Pipef itter Helper training 
program.  Students in the document specialist training are taught document formatting 
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Core Component 4b: 
WVNCC demonstrates that acquisition of a breadth of knowledge and skills and the 
exercise of intellectual inquiry are integral to its educational programs.

 Evidence:
 4.b.1 Board of Governor’s Policy on General Education Curriculum
 4.a.1 Catalog
 4.b.2 Website
 4.b.3 Assessment of general education
 4.b.4 Assessment Plan
 4.b.5 Series 11
 4.b.6 Transfer programs
 4.b.7 Service Learning
 4.b.8 Career services

Northern integrates General Education into all of its programs to develop the attitude 
and skills requisite for a life of learning in a diverse society.

The philosophical basis of General Education at Northern is captured by the statement 
of General Education in the College Catalog (4.a.1).  “The aim of the general education 
component is to teach students to: communicate effectively, think clearly and reasonably, 
make ethical judgments, develop personal values, apply knowledge constructively, and 
make learning a lifelong commitment. The College is committed to developing resilient, 
lifelong learners able to function in a complex, technologically sophisticated world.”   The 
goals for General Education, updated on September 29, 2008, outline that students 
should be able to do the following:

• Communicate effectively in oral and written formats
 Students will demonstrate prof iciency in communicating through listening,  
 speaking, reading, and writing effectively.

• Demonstrate problem-solving and critical thinking skills
 Students will demonstrate problem-solving and critical thinking skills by observing 
 and reading critically, planning, ref lecting, analyzing, evaluating, and synthesizing 
 information and by identifying problems, analyzing and offering solutions or  
 interpretation, and evaluating their effectiveness.

• Employ mathematical and science literacy skills
 Students will demonstrate the ability to utilize and apply mathematical concepts 
 and skills to solve problems and analyze data and will demonstrate the ability to 
 use scientif ic principles, experimental techniques, and the scientif ic inquiry and  
 research.

• Employ or utilize information access and literacy skills
 Students will demonstrate the ability to locate, acquire, evaluate, process,  
 manage, utilize, and appropriately cite information using electronic and  
 non-electronic resources.

• Acquire a cultural, artistic, and global perspective
 Students will demonstrate historical, cultural, artistic, and global perspectives by  
 recognizing differences among cultural groups, exploring literature, art, or music,  
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 and understanding the role of diversity in sociological, political, and economic  
 contexts.

• Demonstrate professional and human relations skills
 Students will demonstrate principles needed for professional and personal success 
 through self-awareness, self-discipline, accountability, responsibility, health and  
 wellness, and commitment to ethical standards and utilize cooperation, teamwork, 
 effective leadership, and conf lict resolution strategies.

 
Northern also has a Rule for General Education, which can be accessed on the WVNCC 
website (4.b.1, 4.b.2).  It states:

“Certif icate and associate degree programs are central to the mission of the 
community and technical college. A prescribed curriculum sets academic stan-
dards and goals for achievement for students. 

Because of its commitment to the total development of the individual, the Col-
lege requires all students enrolled in academic programs to complete a general 
education core curriculum...”

The Board policy was passed in March 2011.  It required a minimum of 45 credit hours in 
general education for the Associate in Arts, 30 semester hours for an Associate in Sci-
ence, 20 credit hours for an Associate in Applied Science, and at least 6 semester hours 
for a Certif icate in Applied Science.  With this Rule, Northern was seeking to ensure 
that students gained an appreciation for various general education areas, including hu-
manities, social science, mathematics, and sciences, so students would be able to apply 
broader concepts about the world into their daily lives as responsible citizens. 

Since the policy’s approval, the State of West Virginia passed new code governing the 
number of credit hours allowed in degree and certif icate programs.  The Rule came into 
effect in the 2011-2012 academic year, meaning that the College needed to adjust credit 
hours in its programs through curriculum approval processes during the academic year.  
The Series 11 Rule (4.b.5) limited the number of hours for an associate degree to 60 and 
for a certif icate of applied science to 30, with few exceptions.  As a result, Northern’s 
programs underwent several changes in curriculum to meet the requirements of this 
new law.  Because career-technical programs need to maintain a strong focus in techni-
cal content to prepare students to enter the workforce directly after graduating with 
an associate or certif icate of applied science, departments focused most of the changes 
in the general education core of their programs.  Per the 2012-2013 Catalog (4.a.1), the 
following changes to general education came into effect by degree type:

• Associate in Arts:  minimum of 41 credit hours in general education

• Associate in Science:  minimum of 36 credit hours in general education

• Associate in Applied Science:  minimum of 15 credit hours in general education

• Certif icate in Applied Science:  minimum of 6 credit hours of general education  
 (no change)

http://www.wvncc.edu/uploads/General%20Education%20BOG%203-1-2011.pdf
http://www.wvncc.edu/
http://wvctcs.org/images/stories/Regs_Rules/Series_11_Rule_Final.pdf
http://www.wvncc.edu/uploads/xp_catalog.pdf
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While WVNCC has exceeded the State average in transitional math pass rates for the 
four years shown, this is not indicative of students’ success in the next math course which 
is at a college level.  This is where innovations like MyMathLab and MyFoundationsLab 
come into play to address the def iciencies that have been experienced.  The College is 
committed to tracking these students, determining what needs to change, and making 
those changes for the benef it of the students.

While Northern’s programs have shown how general education is imbedded in the cur-
riculum, one area of weakness is that of information literacy.  At this time, there is no 
College-wide information literacy component on all program curricula.  The discussion 
about information literacy began in 2003 with the LRC Committee.  Information literacy 
was also discussed in February 2005 as a requirement for accreditation, such that Col-
lege Composition I and II would be used as the vehicle for the requirement.  In a related 
sense, the LRC Committee meeting in April 2005 discussed access to the library for dis-
tance education students and its effect on accreditation.  During the LRC Committee 
meeting in August 2007, however, it was decided that the issue of information literacy 
would be best applied to the General Education classes.  The March 2008 meeting of the 
LRC Committee also discussed the formation of information literacy goals.  One year 
later, in the March 2009 General Education Committee meeting, the Library Director, 
upon request, discussed the need to have an information literacy component present 
in all classes.  Information literacy was also discussed during the April 2009 meeting of 
the LRC Committee by the Director concerning distance education.  In August 2009, 
the Director met with the division chairs and concluded that information literacy is the 
purview of General Education classes.  In the early part of 2010, a survey regarding infor-
mation literacy was sent to the faculty.  The response to the survey was voluntary and 
met with a very limited reply.  The survey itself has been described as too robust, but 
further inquiry is warranted.  The results of the survey were sent to the General Educa-
tion committee, but a response was not forthcoming.  In February 2012, the Director 
met with the Liberal Arts Division to discuss information literacy and the implementation 
of such components into their classes.  Currently, there is no off icial policy statement on 
information literacy, but it is recommended that the College establish this to further instill 
the importance of the information literacy outcome.  The College recognizes this as an 
improvement to make in the curriculum to ensure that students are achieving the learn-
ing outcomes def ined by the school.

At this time, the Compass test implemented at WVNCC does not contain a section to 
assess computer skills on the Compass test itself.  There is a need to include a computer 
skills assessment on the Compass test in order to properly and eff iciently place students 
in computing courses that will best serve to foster and increase their knowledge of 
computing.  A keyboard assessment, for example, was recently identif ied and is used 
for students who have never taken a keyboarding class but who will need keyboard-
ing skills to be successful in the program.  In addition, students would be, with the aid 
of computer literacy assessment, placed in computing classes that further not only their 
functional knowledge of computing but will also make them more competitive in today’s 
technological workforce.
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Northern offers opportunities for lifelong learning that allow students to gain and apply 
a breadth of knowledge and skills in curricular and non-curricular offerings.  Northern 
promotes a life of learning by offering students who complete an associate degree op-
portunities to continue on to complete a bachelor degree.  WVNCC currently offers 
2+2 agreements with Franciscan University, West Liberty University, West Virginia Uni-
versity, and Wheeling Jesuit University.  The College also has general agreements with 
Cincinnati College of Mortuary Science, Bethany College, Marshall University, Strayer 
University, West Virginia University at Parkersburg and West Virginia Wesleyan College. 
Currently, the College faces challenges in collecting success rates of students as they at-
tend their transferring institutions (4.b.6).

Service learning opportunities also abound at Northern and promote ability for stu-
dents to gain and apply a breadth of knowledge and skills.  More information about 
service learning (4.b.7) is available in Criterion 4c.  WVNCC sponsors a number of aca-
demic and non-academic student clubs and organizations, allowing students to broaden 
their knowledge in ways that are not possible in a traditional classroom setting.  Field 
trips, conferences, and competitions give students the opportunity to learn as well as 
apply skills and knowledge.  Examples include:

• Campus Activities Board for student-planned events

• Community Outreach Opportunity Program (COOP) to provide opportunities for  
 Community Service

• Phi Theta Kappa, an honorary society that focuses on leadership activities

• WVNCC Nurses Association

• Junior American Culinary Federation

• Student Government Association

The Off ice of Career Planning and Placement (4.b.8) offers students assistance in mak-
ing career decisions, exploring career options, and conducting job searches.  Services 
include, but are not limited to:

• Individual career advising, including identif ication of interests, abilities and values;

• Online career assessments through Kuder Journey, which also allow students to  
 review occupational information such as working conditions, job requirements, job  
 growth, and salary information;

• Seminars on career decision-making, selecting a major, resume preparation and  
 interview techniques;

• Mock interviews which allow students to practice and improve interview  
 performances;

• Career and transfer fairs, on-campus recruiting, and a summer job fair;

• Student and alumni access to College Central, a career management system that  
 connects them with employers; and

• Social media and conducting online job searches.
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Core Component 4c: 
WVNCC assesses the usefulness of its curricula to students who will live and work in a 
global, diverse, and technological society.

 Evidence:
 4.c.1 WVNCC Program Review Rule 
 4.c.2 Program Review Schedule
 4.c.3 Program Review Timeline
 4.c.4 Program Review Template
 4.c.5 Graduating Student Survey
 4.c.6 Advisory Committees
 4.c.7 Professional Certif ication
 4.c.8 Licensure Exam Pass Rates
 4.c.9 Transfer Student Success
 4.b.7 Service Learning
 4.c.10 Student Government Association (SGA)
 4.c.11 Athletics
 4.c.12 Campus Activities Board (CAB)
 4.c.13 Community Outreach Opportunity Program (COOP)
 4.c.14 Higher Education Day 
 4.c.15 Phi Theta Kappa (PTK)
 4.c.16 Junior American Culinary Federation (JACF)
 4.c.17 Student Nurses Association (SNA)
 4.c.18 President’s Higher Education Community Service Honor Roll

Regular academic program reviews include attention to currency and relevance of 
courses and programs.  The most comprehensive strategy used on an ongoing basis 
to assess programs at WVNCC is program review as def ined by the BOG Program 
Review Rule (http://www.wvncc.edu/about/board-of-governors---rules-approved/680, 
4.c.1). All academic programs must be periodically evaluated using this comprehensive 
review process which involves a self-evaluation and analysis.   Once this process is com-
plete, the program director submits an evaluation report to the Division Chair, the 
Vice President of Academic Affairs, the Program Advisory Committee, and, f inally, the 
President and the Board of Governors.  Each program must be evaluated at least once 
within a f ive-year cycle.  Recently, the CTCS distributed a template for program review 
documents in order to assure they are receiving information in a consistent format from 
all of the community and technical colleges in the State.

In the past, the data gathering portion of the program review process was sometimes 
diff icult as all data was not as centralized as it could have been.  Many duties, such as 
gathering placement data, have now been transferred to the Institutional Research 
Department, and thus, the process has been improved by having a central place for 
program directors to request the needed data. In order to make the process easier, the 
IR Department works closely with individual program directors to assist in gathering the 
data that is required for their program reviews.  The IR department has also created a 
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and occupational student.  Measures used to assess learning for transfer students include 
graduation rates and transfer rates.  Occupational student measures include graduation 
rates, licensure certif ication, job placement, and employer satisfaction.  Job placement 
and employer satisfaction have been challenging measures to implement as this requires 
voluntary reporting from students and employers after graduation.  These measures 
are def ined in the Assessment Plan, which is available in the Resource Room (4.b.3, 4.b.4).

The Division of Business and Technology has f ive Advisory Committees: Computer Infor-
mation Technology, Business Studies, Culinary Arts, Refrigeration, Air Conditioning and 
Heating Technology, Appliance Repair, and Paralegal. The Liberal Arts Division has two 
Advisory Committees:  Human Services and Criminal Justice and the Division of Health 
and Science have six Advisory Committees that include Surgical Technology, Respira-
tory Care, Nursing, Medical Assisting, Health Information Technology, and Radiography.  
These committees are composed of program directors, faculty members, current and 
former students, business partners, and community experts. Some committee members 
are directly involved in the hiring process at their individual companies, and many have 
hired graduates or provided internships for current students. 

Advisory committees meet in person annually, to evaluate curriculum, discuss the needs 
of the local workforce, and incorporate new ideas into the program.  In 2010, the Health 
Information Technology advisory committee recommended that the students be re-
quired to purchase a RHIT Review book and it is now a requirement for HIT 263.  Since 
then, it has made students aware of the topics covered in the course early on in the 
program; therefore, the students are more prepared.

The Culinary Arts Advisory Committee’s members are regional industry profession-
als and many are involved in the hiring process. The committee felt that the students 
needed to be trained in line cooking to meet the needs of the local businesses. As a result, 
when the Education Center was remodeled, committee input recommended a three 
kitchen approach to training culinary students – skills kitchen, production (line) kitchen, 
and bakeshop, which is what exists today.
   
Recently there were major changes in the State with the passing of Series 11 (4.b.5) that 
made a requirement of 30 credit hours for certif icate programs and 60 for associates. 
This change has made the use of advisory committees that much more important.  Dur-
ing academic year 2011-2012, the institutional Curriculum Committee reviewed, made 
recommendations, and approved changes to nearly every program the College offers.

In addition to advisory committees, WVNCC uses other measures to ensure that stu-
dents gain the skills and knowledge they need to function in diverse local, national, and 
global societies. WVNCC regularly reviews the passage rates on licensure and certif ica-
tion exams and uses these to assess whether or not students in the respective programs 
are gaining the knowledge and skills they need to be successful. As a State requirement, 
WVNCC must report these licensure passage rates for WVNCC graduates to the WV 
HEPC on an annual basis (4.c.7, 4.c.8).
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legislators from the State, tour the State capital building, and interact with other student 
leaders from across the State.  Being involved in such a leadership role, in many ways, 
mimics the roles students will play in the community and workforce.  Students learn how 
to represent their own views and incorporate them in the context of the greater good 
while working with individuals with diverse viewpoints.  Working for the common good 
of the student body prepares students to learn how to apply these skills beyond college 
throughout their lives.  In 2008, SGA adopted the then College-used tagline, “Changing 
Lives; Engaging the Community” for their use as, “Changing Lives.  Engaging the Com-
munity.  Building Leaders.”

Another area that WVNCC students are heavily involved in is community service. In 
fact, Northern’s community service efforts have earned national recognition, as, for 
several years, Northern has been named to the President’s Higher Education Com-
munity Service Honor Roll, for which Northern was the only two-year institution in the 
State awarded this honor in 2011 (4.c.18). WVNCC is a member of West Virginia Cam-
pus Compact.  Campus Compact is a State community service organization comprised 
of various four- and two-year institutions throughout the State. The College has two 
students that sit on the campus compact advisory board.   Internally, the institution has 
a student organization called the Community Outreach Opportunity Program (COOP) 
(4.c.13).  This student group participates in community events ranging from the United 
Way Day of Caring to the American Cancer Society Relay for Life events to blood 
drives hosted on Northern’s campuses.  Along with service learning, certain academic 
programs require students to participate in community service.  Along with other vol-
unteers, the Student Nurses Association makes tremendous contributions to the Military 
Mail Call program.  Northern also has had its club basketball team and coaches partici-
pate in a youth basketball clinic for the past two years held during the summer (4.c.11).  
Students and coaches take their time to teach underprivileged youth the basic funda-
mental skills of basketball, teamwork, and good sportsmanship.  As one can see, there 
are many areas and ways that WVNCC students contribute to the local community.  
Similar to how the leadership opportunity through SGA contributes to lifelong learning, 
community service again teaches students, in the college context, how to contribute 
to the community and the importance of doing so.  Students can then ref lect on these 
experiences and incorporate what they learn from them into their goals, learning, and 
practical use in life beyond college.

Often, students who do not possess sound f inancial resources feel that they have noth-
ing to contribute to the community.  Community service provides an opportunity for 
all students to give of their time and knowledge, regardless of socioeconomic status, 
in service to others.  Social learning through the College in activities like the summer 
day camp, Kids on Campus, “Booze, Cruise, You Lose,” Relay for Life, and Military Mail 
Call also teach students the importance of lifelong learning and applicability of lessons 
learned.  Since 2006, the College has offered the week-long Kids on Campus summer 
camp for area children.  Northern’s own students assist with the camp by watching 
over children during activities, assisting with events during the week, and helping staff 
organize the materials and activities for the week.  This program fosters a life of learn-
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ing in the students who assist, and the program also encourages a life of learning in the 
children who participate, for during the week, they engage in various programs that are 
meant to encourage teaching and learning in areas such as math, science, and nutrition.  
For instance, an animal expert presents the students with various animal life and teaches 
them proper care and safety as well as the origin and other relevant information about 
the animals.  Children also participate in crafts workshops and learn the basics of sign 
language, just to name a few learning opportunities.  Drunken driving awareness events 
have been held since 2008.   The “Booze, Cruise, You Lose” program was offered in 2009 
and 2010 to engage high school students in the importance of not drinking and driving.  
The program includes crash, emergency response, and trial simulations to expose them 
to the seriousness of such reckless behavior and the process for due justice when such 
a crime is committed.  After trial simulation, which includes a mock sentencing, students 
are allowed to ask questions about the program and process.  This program is a prime 
example of how Northern seeks to foster lifelong social responsibility, as does the Relay 
for Life program.  Relay for Life is held in each county in which Northern resides, so stu-
dents in Wheeling, Weirton, and New Martinsville have the opportunity to participate.  
Through Relay, students learn the importance of fundraising in supporting the efforts of 
a foundation like the American Cancer Society.  Northern’s participation contributes to 
the community and helps to spread learning about cancer awareness to the population 
at large. Northern students, faculty, and staff are so enthusiastic about Relay for Life 
and the idea of cancer awareness that their tent at the overnight event has won a best 
tent award for the past six years, most recently for best cancer control theme.  Addi-
tionally, each year Northern excels in its participation in Military Mail Call.  Through this 
program, students, faculty, and staff write letters to military service personnel each holi-
day season.  Students have written anywhere from 15,000 to as many as 18,000 letters 
to service personnel during the Christmas season.  For 17 consecutive years, the efforts 
of Northern’s letter writers have earned the College the f irst-place award among the 
nation’s colleges and universities from Fan Mail for Our Troops for the number of letters 
sent nationally and abroad.

Students at Northern also engage in lifelong learning in curricular and co-curricular 
programs through clinical experiences in health care programs; the Green Initiative, 
Friends dinner, special luncheons, internships, and more in the Culinary Program; the 
Nursing Association; hands-on classes, such as in the Criminal Justice program; and Phi 
Theta Kappa.  Through clinical experience, students in the Nursing, Respiratory Care, 
Radiography, Surgical Technology, Medical Assisting, and Health Information Technol-
ogy programs learn the skills and practical application of knowledge that they will later 
use in the workforce.  Training through these experiences also helps students gain an 
appreciation for a continuous life of learning as methodologies change and are taught 
on the job, just as they are taught through classroom experiences.  The Culinary Arts 
program and Junior American Culinary Federation (ACF) group (4.c.16) also teach stu-
dents social responsibility and practical application of skills they will use throughout their 
lives as private citizens and employees.  The Green Initiative engages students in efforts 
to conserve food and waste, produce their own food supply with a garden, and recycle 
materials to use in the classes and labs.  The department has a composter that students 
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use to recycle waste of all kinds, and recycle bins are placed on the Wheeling campus to 
collect plastic containers.  Not only is this a socially responsible practice for the College 
community—this also fosters in students an appreciation for decreasing their carbon 
footprints, personally and professionally.  Culinary students also partake in lifelong learn-
ing through the practical experiences of the program.  Each year, the Wheeling campus 
hosts the Friends of the College dinner.  Culinary students provide food preparation and 
dining service for this event.  Similarly, each semester, the department holds a series of 
luncheons and dinners as a part of the curriculum in a number of courses, prepared and 
served by students in the program.  

The Student Nurses Association (4.c.17) teaches students to appreciate and engage in 
lifelong learning as students gain leadership skills in off icer positions in the organization 
and service learning opportunities as members of the organization.  Many of Northern’s 
programs incorporate hands-on practices for students so they can think and engage 
in learning in a practical way that will serve them over the course of their lives.  For 
instance, the Criminal Justice program in Weirton incorporates crime scene simulations 
to help students learn methods of examining evidence at a crime scene.  This practice 
is featured on the website.  Finally, Phi Theta Kappa (4.c.15) engages students in co-cur-
ricular lifelong learning by allowing students to adopt leadership roles as organizational 
off icers and by requiring participation in volunteer activities, such as the Better World 
Books Book Drive.

Other co-curricular programs that foster social responsibility and lifelong learning op-
portunities include diversity programming.  For instance, October is Disabilities Aware-
ness Month, and the Support Services for Students with Disabilities Off ice coordinates 
activities to teach students and members of the community about disabilities and an 
appreciation for the capabilities of disabled individuals.  First, all three campuses host the 
Disabilities Barbeque, where students and employees can enjoy food provided by the of-
f ice and gather materials to learn about disabilities such as visual impairments, mobility 
challenges, and various learning disabilities, such as dyslexia.  The Support Services off ice 
also hosts Deaf Movie Night, featuring a f ilm inspired and created by students in the 
deaf community.  Special events programs are also offered to feature an individual with 
a disability with a special talent.  In years past, the school has hosted a blind magician, a 
speaker with Aspberger’s, and a wheelchair-bound comedian and motivational speaker.  
Another diversity co-curricular program offered was the New Faces in America play.  
The play was featured on the Wheeling campus in spring 2011.  The one-woman show 
included a combination of acts exploring the lives of diverse characters found across 
America, including individuals of Hispanic, African-American, and Appalachian cultures, 
as well as a disabled veteran.  Other diversity programs have included events for Black 
History Month, which in previous years was hosted by Northern every other February, 
and Women in History features, which have included a live history performance of a 
World War II nurse.  While Northern’s geographic location may lack diversity, efforts 
to expose students to diversity to foster a lifelong appreciation of individuals of different 
races and backgrounds lives within the institution and its values.

http://www.wvncc.edu/about/accreditation-resource-room-criterion-4/3136
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Core Component 4d: 
WVNCC provides support to ensure that faculty, students, and staff acquire, discover, 
and apply knowledge responsibly.

 Evidence:
 4.d.1 Academic Integrity and Student Responsibilities Rule
 4.a.4 Harassment and Discrimination Policy Rule
 4.d.2 Student Code of Conduct Rule
 4.a.1 Catalog
 4.d.3 Student Handbook
 4.b.3 Website
 4.a.24 Syllabi
 4.d.4 Board of Governors Policies
 4.d.5 LRC Computer Usage Guidelines

WVNCC follows explicit policies and procedures to ensure ethical conduct in its research 
and instructional activities.  Northern expects and requires the ethical treatment of in-
dividuals and intellectual property and enforces these expectations through its policies 
and practices.  Board policies that specif ically address ethical standards are the Academ-
ic Integrity and Student Responsibilities Rule (NC-3001), Harassment and Discrimination 
Policy Rule (NC-2024), and the Student Code of Conduct Rule (NC-4009).  Student 
Code of Conduct is made available to students through the College Catalog, Student 
Handbook, and the College website on the Board of Governors Rules—Approved page 
(http://www.wvncc.edu/about/board-of-governors---rules-approved) (4.a.1, 4.b.3, 4.d.1, 
4.a.4, 4.d.2).

The Academic Integrity and Student Responsibilities Rule, effective since December 6, 
2005, addresses academic honesty.  Through this policy, the College enforces the idea 
that students are responsible for their own academic work and behavior; instances of 
cheating and plagiarism could results in various forms of disciplinary action, ranging from 
failing grades to dismissal (NC 3001).  Plagiarism is also def ined as “using someone else’s 
ideas without giving credit to that person in an appropriate citation or using someone 
else’s words without placing them in quotation marks and/or without identifying that 
person in an appropriate citation.”  Likewise, cheating is also def ined: 

“Cheating includes, but is not limited to, such practices as receiving test answers 
from or giving test answers to another student, submitting another student’s 
work as one’s own work (unless permitted to do so as a result of a joint assign-
ment), stealing tests or test items, or using notes when not permitted.” (Aca-
demic Integrity and Student Responsiblities Rule, NC-3001)

The harassment and discrimination Rule addresses ethical behavior in the education and 
employment setting.  The policy states that “it is illegal to discriminate against anyone 
because of race, sex, religious creed, national origin, age (above 40), veteran’s status, or 
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disability,” and harassment is identif ied as a form of discrimination.  Key terms to def ine 
types of harassment and discrimination as well as standards used are also incorporated 
in the policy.  Furthermore, the policy outlines for students and employees best practices 
to reduce the risk of engaging in such behavior, what to do if one is accused of harass-
ment, what victims should do, and what witnesses of such behavior should do; the pro-
cess for reporting a complaint; investigation of complaints; training expectations; and the 
coordinator for enforcing this Rule.
 
Student Code of Conduct is another important policy in practicing ethical treatment of 
individuals and intellectual property.  The current Student Code of Conduct Rule became 
effective in October 2006.  The code expresses a desire of the College to foster indepen-
dence and maturity in its academic programs and adopts a “zero tolerance” of infrac-
tions.  The policy def ines disciplinary sanctions and behavioral conduct with maximum 
sanctions.  Furthermore, the policy outlines the disciplinary procedures for behavioral 
misconduct, including reporting and reviewing charges and reporting a decision (with 
timeframes), and the appeal procedure for behavioral misconduct.  This policy is avail-
able on Northern’s website and in full in the Student Handbook available on the Current 
Students links of WVNCC’s webpage.  Copies of the policy and handbook are available 
in the Resource Room (4.d.1, 4.a.4, 4.b.3, 4.d.2, 4.d.3).

In addition to the BOG Rules-Approved page, Catalog, Handbook, and website, many 
faculty also provide information about academic integrity, anti-discrimination and anti-
harassment, and Student Code of Conduct on their syllabi.  Per responses on the Faculty/
Staff Self Study Survey, employees are instructed and instruct others in responsible use 
of copyright material in various ways.  Many protect against plagiarism by including 
statements on their syllabi or in classroom lecture and activities.  One respondent in the 
survey stated, “I spend an entire class discussing plagiarism and personal ethics.”  Oth-
ers refer to the program and Student Handbook to teach students what plagiarism is.  

In addition, English 101, College Composition, courses participate in library training for 
appropriately conducting research.  Instructors in the course teach students appropri-
ate forms of citing copyrighted materials.  In English 90, Writing Skills, students are 
introduced to appropriate forms of paraphrasing and summarizing text written by an-
other source.  In Speech 105, proper citations are required as part of student outlines 
for speeches (4.a.24).  WVNCC creates, disseminates, and enforces clear policies on 
practices involving intellectual property rights.  Faculty, staff, and students are required 
to comply with the Copyright Act of 1976 and its amendments, the Digital Millennium 
Copyright Act (DMCA), and the Technology, Education, and Copyright Harmonization 
(TEACH) Act, all of which cover the guidelines for appropriate use of material created 
by other individuals.  In general, United States government publications, except those of 
the US Postal Service and materials published in the U.S. before 1923, are not covered 
by Copyright Law (check the inside cover page for a copyright notice). Northern ex-
pects its employees to comply with these intellectual property, copyright, and fair use  
guidelines. 

http://www.wvncc.edu/faculty-document-center?return_all
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Per BOG policies (4.d.4) on Academic Integrity and Student Code of Conduct, as well 
as Information Technology usage Rules outlined in the Student Handbook (4.d.3) and 
Library/LRC guidelines, illegal copies or sharing of copyrighted software, movies, or music 
may not be made or used on equipment owned by the College. Employees and students 
who disregard these Board policies and College practices do so at their own risk and 
assume all liability for their actions.  The Library/Learning Resource Center provides 
Computer Usage Guidelines to the public, which is also available on the College website.  
This set of guidelines refers to acceptable use of the internet, prohibits users from using 
the internet for illegal activities (examples are provided), and requires that users respect 
the legal protection provided by copyright law.  Currently, the College is in the process 
of reviewing a proposed Rule for internet usage.   The College has recently moved to a 
single sign-on portal for students making it mandatory for students to enter their cre-
dentials, student ID and password, in order to access any College computer or wireless 
device (even those owned by students seeking wireless access on campus).  This is one 
way in which students are taking responsibility for their actions regarding internet use.

The Student Handbook includes the section “Use of Information Technology Resources.”  
This section of the Handbook provides reminders of appropriate use of IT (4.d.5).  Stu-
dents are prohibited from using f ile sharing programs, seeking to access records within 
or outside of the College’s computer and communication facilities for which the student 
is not authorized, intentionally introducing malware, viruses or Trojans, or violating any 
Federal, State, and local laws, including copyright law.

In order to assure that the library complies with the requirements of the Copyright 
Law of the United States, LRC staff has access to copyright information in the Rules, 
Procedures, and Guidelines manual.  Staff refer all copyright questions to the Director 
of Libraries.  A copyright warning is posted above all LRC copiers.  Reserve materials 
are also approved by the Director in most cases.  Northern does not have electronic 
reserve.

The College is very clear as to what it expects from students in regards to intellectual 
property rights. As per the Academic Integrity and Student Responsibility Rule, the fol-
lowing acts of academic dishonesty are stated: cheating and plagiarism. The Student 
Handbook outlines the Student Code of Conduct Rule, which states that students who 
violate the student conduct code will have appropriate sanction(s) imposed. The Code 
and Student Handbook includes the disciplinary guidelines and appeals procedures. 

Students are expected to do coursework honestly in accordance with the stated re-
quirements of the class. Course outlines usually contain a reference to the Student Code 
of Conduct, according to several responses from the Faculty/Staff Self Study Survey. Ad-
ditionally, according to this survey, some faculty use software to protect against plagia-
rism.  Examples are SafeAssign and Turnitin, which are programs that require students 
to submit work that is then checked for plagiarism.  Acceptable limits, often between 6 
and 12 percent, are set by instructors as common phrases are sometimes counted as pla-
giarized when they are actually not. Assignments are submitted to instructors through 

http://www.wvncc.edu/current-students/computer-usage-guidelines/1178
http://www.wvncc.edu/uploads/jm_2011Handbook.pdf
http://www.wvncc.edu/about/board-of-governors---rules-approved/680
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these programs so that the instructor can also see the percentage detected.  Most use 
a simple Google search to detect plagiarism.

CONCLUSION
WVNCC shows its commitment to lifelong learning through programs that serve mem-
bers of its communities.  The words “For All Who Wish to Learn” can be found on all 
three campuses.  This motto, prominently displayed over the main entrances of College 
buildings, sums up the dedication to lifelong learning.  The College offers a variety of 
programs and services for students of all ages, all designed to promote lifelong learning 
and an interest in the academic world. 

Northern is a community of learners.  The organization demonstrates, through the ac-
tions of its board, administration, students, faculty, and staff, that it values a life of learn-
ing. The College has a faculty dedicated to lifelong learning, creativity, analytical inquiry, 
and global social responsibility; an administration that is rooted in the area communities; 
dedicated staff members who take great pride in the customer service they provide, 
and a supportive partnership with the Board of Governors.  The College is making the 
transition from teaching to learning, allowing students to stretch their wings and create 
meaning for themselves with the guidance of dedicated faculty, staff, and administration.

In addition to the focus on learning, students, faculty, staff, and administration feel a 
sense of responsibility to the community.  The faculty and staff make every effort to 
encourage and provide opportunities for students to practice social responsibility and 
to use knowledge responsibly in the classroom and in their community. The College 
promotes a life of learning for its faculty, administration, staff, and students and demon-
strates that the College’s graduates have been prepared for a lifetime of learning.

Strengths 
• WVNCC values a life of learning, as evidenced by board policies and procedures, 

articulation agreements with other institutions of higher education, the variety of 
programs offered by the College to meet the needs of its diverse constituents, and 
the support for the professional development of the board, faculty, administration, 
and staff.

• The College demonstrates that acquisition of a breadth of knowledge and skills 
and the exercise of intellectual inquiry are integral to its educational programs 
through the variety of programs and courses offered.  The solid general educa-
tion core provides a broad base upon which students can build in pursuit of their 
academic and life goals.  Student organizations provide experience in being both 
good leaders and good followers while helping students to leverage theory into 
practical experience while being mindful of the community in which they live, work, 
and learn.

• Northern assesses the usefulness of its curricula to students who will live and work 
in a global, diverse, and technological society through the utilization of strong pro-
gram advisory committees, and State- and institution-level review and assessment 
of programs and courses.  Student organizations are guided by faculty advisors 
who serve as models of personal and professional behavior within different f ields.  
Consistent exposure to and interaction with diverse people and situations allows 
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for a diverse mindset and encourages students to not only think of, but also to seek 
to understand others and the thoughts and opinions of others.

• WVNCC provides support to ensure that faculty, students, and staff acquire, dis-
cover, and apply knowledge responsibly through support services and education 
of students, faculty, staff, and administration.  Rules, policies, and procedures ad-
dressing the responsible use of knowledge are in place and accessible to students, 
faculty, staff, administration, and the community.

Challenges
• WVNCC currently has a gap in information literacy outcomes.  Students are learn-

ing how to select, evaluate, and utilize information; however, there is no existing 
matrix of outcomes and courses that provide opportunities for practice of infor-
mation literacy skills.   It is believed that students are having some success with 
information literacy, but there are no metrics in place to measure that success.

• As with other institutions of higher education, the College is increasing its technol-
ogy integration.  With this comes the need to assess the technology (specif ically 
computer) skills of students in order to establish what students need to learn to 
be prepared for some coursework.  There is currently no assessment in place to 
determine students’ level of skill regarding the use of computers and technology.

• Northern is currently experiencing a lack of clarity regarding intellectual property 
rights.  There are different views in existence among the constituencies yet no Rule 
or administrative procedure upon which to base decisions.

Future Direction
• The College will continue to participate in assessment activities including State-level 

program review and institutional level course, program, and department assess-
ment in order to evaluate outcomes and modify them as needed to improve stu-
dent learning.

• WVNCC will revisit information literacy and work toward the establishment of 
outcomes and placement of those outcomes within the General Education Matrix.

• The institution will continue to work on a way to accurately assess the technology 
skills of new students.  Additionally, remediation will be designed and implemented 
as needed.

• Northern will explore the intellectual property rights rules of peer institutions and 
use the information to create a Rule that applies specif ically to this institution.
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 CRITERION 5:  
 ENGAGEMENT AND SERVICE 

As called for by its mission, WVNCC identifies its  
constituencies and serves them in ways both value.

INTRODUCTION
In part, the College’s mission statement declares: “The College responds to the educa-
tional, cultural and civic needs of the communities it serves by offering an accessible, safe, 
diverse, and high-quality learning environment.” This chapter addresses how, specif ically, 
WVNCC pursues the objectives set forth in this statement. 

With three campuses that serve six counties in the Northern Panhandle, WVNCC en-
gages its constituencies by offering a wide range of academic, Continuing Education, and 
workforce related resources to Northern’s students and members of the communities 
it serves.  Northern continually monitors the needs of these constituencies so that the 
College may provide services that they value.  WVNCC has developed the capability 
necessary to accomplish these objectives while also recognizing the need to constantly 
engage with these constituencies to better understand their needs and adjust College 
services accordingly.  WVNCC’s commitment to meet these needs has always been un-
wavering.  It is why WVNCC is here.

Northern has identif ied f ive constituent groups around which efforts and resources are 
allocated:

• Students comprise Northern’s largest constituent group and include students that 
are pursuing certif icate and associate degrees, students attending for specif ic 
courses only, and transient students that attend to take a course that will transfer 
back to their host institutions.

• Transfer students are considered to be a separate constituent group that will move 
on to four-year institutions or other programs after completing their basic course-
work with WVNCC.

• Northern’s local public school systems are an important constituent group for 
which the College provides Early Entrance classes to juniors and seniors at local 
high schools.  Northern also welcomes campus visits for this constituent group, 
from grade school to high school students.  Also, located on the Wheeling campus 
is the Northern Early Entrance Middle College program, a cooperative program 
that provides at-risk high school students the opportunity for improving their scho-
lastic performance in a nurturing, non-threatening environment.

• Another vitally important group is the communities the College serves through 
Community and Continuing Education classes and workforce programs, as well as 
by making College facilities available for use by groups and organizations.  Included 
in this group are the many employers who hire WVNCC graduates and students 
and who also contribute to program planning and development.

• The f inal, but no less important, group is the governmental and political constitu-
ents whose relationships to the institution are vital for Northern’s ongoing success 
and achievement of future plans. 
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Core Component 5a: 
WVNCC learns from the constituencies it serves and analyzes its capacity to serve their 
needs and expectations.  

 Evidence:
 5.a.1 Environmental scanning for strategic planning with employers for   
  new programs and Workforce initiatives 
 5.a.2 Off ice of Development Study
 5.a.4 Strategic Plan
 5.a.5 Self Study Survey showing employee involvement in communities
 5.a.6 WV State Report Card
 5.a.7 Community and Technical College System
 5.a.8 Higher Education Policy Commission
 5.a.9 Involvement in State Committees and activities
 5.a.10 Program Advisory Committees
 5.a.11 Small Business Development Center
 5.a.12 SPOKES program 
 5.a.13 High School Early Entrance classes
 5.a.14 Facility usage for community organizations

WVNCC learns from its constituencies through periodic environmental scanning, meet-
ings, surveys, and memberships in a variety of community organizations and businesses 
to understand the changing needs of its constituencies and their communities.  Before of-
fering new programs, Northern uses environmental scanning to determine the job out-
look for the area.  Since, per a November 2011 study (5.a.2), 63% of Northern students 
remain in the areas of West Virginia, Ohio, and Pennsylvania most commonly served by 
Northern, it is important that the College considers the job outlook for prospective new 
programs to be offered.  For instance, before the College developed and began offering 
its Medical Assisting programs, the school collected input from employers to determine 
the need for medical assistants in the area (5.a.1).  In addition, the College has used envi-
ronmental scanning among employers for developing Workforce programs.  Northern 
listens to what employers tell the College they most need, and then the College creates 
the programming to serve those needs after assessing its capacity to offer training.  For 
instance, the College gathered input on the needs for pipef itter helper training, in which 
WVNCC collaborated with CB&I (Chicago Bridge and Iron) and Dominion (5.a.1).  After 
determining the employers’ needs for skills, Northern coordinated a training program 
leading to a certif ication for participants.  Another example of Northern’s use of en-
vironmental scanning is in the development of the Strategic Plan (5.a.4).  The Strategic 
Plan committee had access to the WV State Report Card (5.a.6) to help the College 
create goals and objectives that was supported by the data in that State Report.  More 
information about the Strategic Planning process is available in Criterion 2.

College administrators, staff, and faculty are actively involved with a wide range of com-
munity and civic organizations.  Results from WVNCC’s 2011 Self Study Survey (5.a.5) 

http://techctr1.wvncc.edu/selfstudysecure/
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/uploads/73_OfficeofDevelopmentStudyfromNovember2011.docx
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show that 42.4% of personnel are actively involved with community-based organizations.  
The list (5.a.5) is extensive and includes well-known as well as location-specif ic organiza-
tions.   From the same survey, 37.1% of College personnel have volunteered for specif ic 
community events on behalf of WVNCC (5.a.5).  Many of these events are annual and 
include:

• Relay for Life – all campuses

• Golf Scramble – which has raised more than $25,000 each of the past three years

• United Way Day of Caring

• Friends of the College events, including the fall Friends dinner

• Christmas parades

• Chili Fest

• Italian Festival

• Chamber of Commerce Business After Hours

• MLK Day breakfast served to local children

• Children’s parties for Halloween, Christmas, and Easter

College faculty and staff meet with local high schools and county education administra-
tors concerning offering Early Entrance college classes in their schools, allowing WVNCC 
to understand their needs and analyze the College’s ability to serve them.  Throughout 
Northern’s service area, the College provides Early Entrance classes, typically taught by 
high school faculty, which allow students to earn college credit while still in high school 
(5.a.13).

A recent example of an interaction with high schools was the dialogue that Northern 
sponsored between high school math faculty and Northern’s developmental math fac-
ulty.  The intent of this meeting was for all faculty to better understand the problem 
with low math competency that is seen in graduating high school students.  With more 
than 70% (WV 2011 Report Card, 5.a.6) of entering students needing a developmental 
class, WVNCC faculty wanted to better understand the math education process in high 
schools, while the high school faculty were able to better understand the problem that 
underprepared students have in beginning college.

Through involvement in community events, as well as through continual interaction with 
the businesses in the area, WVNCC actively seeks opportunities that allow the College 
to provide programs and training to meet very specif ic needs of its constituents.  While 
this process has been ongoing since the College’s inception, several recent examples will 
illustrate the institution’s dedication to providing needed services and to truly being an 
integral part of Northern’s communities.

• In response to the legalization of table gaming in West Virginia, WVNCC, through 
the Economic and Workforce Development Off ice, developed and delivered pro-
gramming to provide a variety of courses for potential employees of the two 
resorts/casinos in Northern’s service area.  This was indeed a joint effort that 
involved funding from the WV Community and Technical College System (CTCS), 

http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/offices-and-services/early-entrance-for-high-school-students/203
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table gaming equipment supplied by the casinos, and WVNCC administration of 
the training program.

• In response to the dramatic expansion of the natural gas industry, WVNCC re-
sponded by providing entry-level training for gas rig workers.  Rig Deckhand class-
es have been offered that provide the basic safety training required for potential 
employees.  These classes were organized and provided by WVNCC but were 
indeed a joint effort that included faculty from Pierpont Community and Technical 
College and funding provided by the local Chamber of Commerce and the Re-
gional Economic Development Partnership.  Thanks to the funding provided, these 
courses were free to the students.

• Another program that resulted from the gas industry expansion is a joint program 
among WVNCC, Dominion, and CBI.  In response to CBI’s need for trained pipef it-
ter assistant workers for the $500 million facility being constructed for Dominion, 
WVNCC developed and delivered a six-week course, on the Wheeling and New 
Martinsville campuses, to meet this need.  Funding for the program was provided 
by the WVCTCS’ Advance grant program, which assists WV community colleges 
to rapidly respond to workforce training needs.

• Current multi-million dollar expansions of the Wheeling and Weirton campuses 
are directed towards meeting the identif ied needs for expanded workforce de-
velopment options.  Details of these efforts and the partnerships needed to make 
them happen follow below.

The Community and Technical College System (CTCS) (5.a.7) of West Virginia represents 
the administrative body responsible for the ten community colleges in West Virginia.  It 
provides policy directives, procedural guidelines, and f inancial resources to WVNCC.  
The CTCS provides strategic initiatives to all WV community colleges as they pertain 
to graduation rates, education costs, and training.  It strives to provide high-quality 
workforce development programs and increase the college-going rate in West Virginia.  
WVNCC looks to the CTCS for these strategic initiatives as a way in which to develop 
processes and procedures that support the completion of these initiatives.  The Higher 
Education Policy Commission (HEPC) (5.a.8) focuses its attention on four-year institu-
tions, but WVNCC does look to the HEPC for State-issued mandates pertaining to fund-
ing, procurement, regulations, laws, and operating eff iciencies.  Both of these organiza-
tions oversee State-wide committees, activities, and events. WVNCC understands the 
importance of these organizations and is an active participant.  Some of these include (a 
more detailed list is available in the resource room , 5.a.9):

• Member of State Compact

• Coordinating member of WV Student Leadership Academy

• WV Association for College Registrars and Admissions Off icers (WV ACRAO)  
(as well as the national organization, AACRAO)

• Senior Student Affairs Off icer Advisory Committee

• Campus Safety and Security Conference (leadership role)

• Financial Aid Accessibility Task Force (chair)

• CTCS Master Plan Committee

• State Financial Aid Advisory Board chair

• College Goal Sunday (host site)

http://www.wvncc.edu/uploads/kx_StateCommitteesList.docx
http://wvhepcnew.wvnet.edu/
http://www.wvctcs.org/
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• State-wide Developmental Education Task Force

• WV Data Policy Advisory Committee

• WV Association of Developmental Education (multiple off ices/multiple years)

Another way in which WVNCC learns from its constituencies about their needs is 
through Advisory Committees.  WVNCC operates an Advisory Committee system to 
help improve and enhance the quality of the College’s programs and services for stu-
dents and the employers of Northern’s service area.  These committees function to 
advise and assist in assessing occupational manpower needs, help understand trends 
that could inf luence program development, review curricula to ensure their relevancy, 
and identify internship opportunities.  There are currently thirteen advisory committees 
that address the academic areas of Business Studies, Computer Information Technol-
ogy, Criminal Justice, Culinary Arts, Health Information Technology, Human Services (3), 
Medical Assisting, Nursing, Industrial Maintenance Technology, Respiratory Care, and 
Surgical Technology (5.a.10).

Located on the Wheeling campus, while providing services to all campuses, the Small 
Business Development Center (SBDC) operates to help individuals start, grow, and 
maintain small businesses in Northern’s area.  The SBDC provides expert coaching and 
needed services at every stage of business development: market identif ication, business 
plan development, f inancial statement preparation and analysis, cash-f low preparation 
and analysis, and identif ication of funding sources (5.a.11). 

Each campus previously hosted a SPOKES (Strategic Planning in Occupational Knowl-
edge for Employment and Success) program (5.a.12).  This academic and job prepara-
tion skills program is a joint effort of the West Virginia Department of Education, Off ice 
of Adult Education and Workforce Development, and Department of Health and Hu-
man Resources.  The intent of the program is to provide assessment, a repeating cycle 
of modules related to job readiness, work process skills, technology skills, work-related 
academics, and vocational training in customer service.

http://wvde.state.wv.us/abe/spokes.htm
http://www.wvncc.edu/workforce-development/small-business-development-center/112
http://www.wvncc.edu/about/program-advisory-committees/33


http://www.wvncc.edu/uploads/fu_RoomUtilization.docx


C5-161 | wvncc 2012-2013 self-study report

Core Component 5b: 
WVNCC has the capacity and the commitment to engage with its identif ied constituen-
cies and communities.

 Evidence:
 5.b.1 Strategic Plan      
 5.b.2 Student Activities and departmental events
 5.b.3 Martin Luther King Day of Service
 5.b.4 CTC Food Drive Challenge
 5.b.5 Secret Santa Program
 5.b.6 Green Initiative
 5.b.7 WVNCC Foundation Emergency Grant Fund
 5.b.8 Distance Education enrollment
 5.b.9 Friends of the College    
 5.b.10 Service learning opportunities and internships
 5.b.11 Leadership Programs

Northern’s mission and vision include a commitment to service, and resources are allo-
cated to service activities, as evidenced in the College’s Strategic Plan (5.b.1).  (For more 
discussion about the planning process and resource allocation, refer to Criterion 2.)  The 
Off ice of Student Activities offers a variety of events and other areas of interest for 
students to attend, and to become involved in during their time at WVNCC.  Examples 
include the Student Government Association (SGA), Campus Activities Board (CAB), 
recreational and intramural sports, the Community Outreach Opportunity Program 
(COOP), and student clubs and organizations.  There are many events offered on all 
campuses each semester for student engagement.  Some examples include:

• Fall Luau and Discovery Fair

• Tri-campus Scavenger Hunt

• Blood drives

• Chicken Fest

• Heart-to-Heart Walk

• Military Mail Call

• Disabilities Awareness programming

• Job Fairs

• Career and Transfer Fair

• Secret Santa program

• Thanksgiving Feast

• Student Christmas Parties

• Black History Month events

• Mardi Gras celebration

http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
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• Children’s Halloween, Christmas, and Easter parties

• Women’s History Month programming

• Fall and spring barbeques

• Kids on Campus summer camp

A recent highlight of student activities engagement in the community is the Martin Lu-
ther King Day of Service hosted by Northern (5.b.3).  For example, on the Wheeling 
campus in 2010, WVNCC organized a drive to benef it the Greater Wheeling Home-
less Coalition as well as hosting a children’s breakfast, lunch, and a guest speaker.  The 
day began with a children’s breakfast for underprivileged youth.  Students, faculty, staff, 
and other community members served well over one hundred children.  The children’s 
breakfast has been a part of MLK Day events for several years.  During the 2010 year, 
Northern decided to work with the Greater Homeless Coalition of Wheeling to provide 
them with necessities for the cold winter months and for everyday needs.  WVNCC 
asked local churches as well as neighboring Wheeling Jesuit University and West Liberty 
University to be a collection site for these items.  On MLK Day, WVNCC had assistance 
from a local elementary school, a Girl Scout troop, and a local women’s organization to 
sort, label, and box up the items.  Some of the elementary school children made Valen-
tine’s Day care packages and cards for the homeless.  Once everything was organized, 
the Greater Wheeling Homeless Coalition arrived to take the items to their facilities to 
distribute.  The day concluded with a lunch for the volunteers and a guest speaker who 
is a leader in the local community.  The speaker talked about the works of Dr. King and 
what his impact has had on people’s lives today.  The speaker also answered questions 
from the elementary and high school students.  Northern was very pleased with the 
day’s events as well as the impact it had on the local community.  For the event, 25 
students participated, working 100 service hours, and 12 faculty and staff participated, 
also working 100 service hours.  It is estimated that 800 individuals were served by this 
effort.  This project is just one specif ic example of how Northern engaged various con-
stituents—from employees to students to other colleges to community service agencies 
to local youth.

In an effort to further engage communities, including on a larger, State-wide scale, three 
years ago Northern asked other community colleges from the state to participate 
in some friendly competition that would benef it local communities.  Each year, from 
the f irst of November until the week of Thanksgiving, Northern and (usually) three 
other community colleges in the State compete to collect the most canned food or non-
perishable food items.  Students, faculty, and staff donate to this competition.  All items 
are donated to the Greater Wheeling Soup Kitchen.  This assistance comes at a critical 
time of the year when, typically, local food pantries are struggling to remain stocked.  Al-
though Northern placed second to Blue Ridge CTC for the past two years, the College 
has successfully donated anywhere from 200-250 items to the local food pantry (5.b.4).

For years West Virginia Northern has participated in some type of program offering 
assistance to families during the holiday season.  A few years ago, WVNCC noticed that 

http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/uploads/7x_WVNCCCommunityServiceProjects.docx
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many of its own students were asking for assistance during the holiday season at local 
charities.  At that time, Northern decided to provide assistance to students by beginning 
the Secret Santa program (5.b.5).  This program is for students who need help provid-
ing gifts for their children during the Christmas season.  Students f ill out applications and 
provide the Off ice of Student Activities with information about clothing sizes and toys 
that their children would like for Christmas.  Given that most students are f inancial aid 
eligible, the College does not do any additional screening for this project.  Tags are then 
placed on a Christmas tree in the College’s busiest areas.  Tags are taken by students, 
faculty, staff, Board members, and even community members.  On average, the College 
provides gifts to over 230 children throughout the three campuses.  All of them are chil-
dren of Northern students—students trying to balance the struggle of family, education, 
and work.  Students are always extremely appreciative for the much-needed assistance, 
and WVNCC is more than happy to assist students during what could very well be a 
stressful time for them and their families.  This program allows the College to engage its 
communities of students, employees, and the general public in an altruistic way within 
the means of the College.  This program also provides value by adding to the public 
good, for Northern is serving those in f inancial need.

In addition, Northern promotes public good and community engagement in other ways.  
As a direct result of student initiatives and local restaurants’ interests, WVNCC, in 2010, 
began a Green Initiative on the Wheeling campus (5.b.6).  The intent was to highlight 
sustainable practices and to help educate students and the community regarding locally 
grown produce.  Donations by local farmers, students, faculty, the WVNCC Foundation, 
Elizabeth Stifel Kline Foundation, and individuals from the community made the project 
possible.  The program has evolved from being a recycling program to also cultivating 
a Culinary Arts garden to additionally acquiring a compost machine.  Produce from the 
garden is routinely used in the Culinary Arts kitchens.  This represents an excellent ex-
ample of a student-inspired idea becoming a benef icial reality.

Another example of the College responding to student needs is the WVNCC Founda-
tion’s Emergency Grant Fund (5.b.7).  This fund was established for students who have an 
unforeseen f inancial emergency, which would otherwise prevent them from continuing in 
school.  Students f ill out a form available online for funds that will help them through an 
unexpected life event.  More information is available in Component 4a.

WVNCC offers a wide variety of traditional classes across its three campuses. The num-
ber of sections and class enrollments f luctuate as a function of overall College enroll-
ment.   However, there is one area where the trend in both sections and class enrollment 
has consistently increased in recent years.  The College made the decision to increase its 
online course offerings beginning in fall 2007, and this decision has allowed the College to 
increase engagement with students in the online community.  At this time an instructional 
designer and distance education coordinator was added whose mission was to increase 
online course offerings.  The number of course sections for non-continuing or community 
education increased by 330.95% from the 2007-2008 school year to the 2010-2011 school 
year.  Section offerings for degree-seeking courses increased from 42 sections to 181 

http://techctr1.wvncc.edu/foundation/Fund%20Guidelines.pdf
http://www.wvncc.edu/news/green-wheeling-initiative-wins-three-grants-through-efforts-of-wvncc/1531
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
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• The Ohio County Relay for Life executive committee has hosted its kickoff and 
other meetings on the Wheeling campus to plan for the event and involve College 
members.  In fact, for several years, Northern’s Wheeling campus has coordinated 
a team to participate in this event.  Furthermore, WVNCC employees have served 
on the executive planning committee.

• In March 2012, Northern’s Wheeling campus hosted Title IX training to college 
personnel across the state.  This was coordinated through Northern’s Title IX 
Coordinator and Chief Human Resource Off icer.

• Every fall, Northern hosts the High School Guidance Counselors workshop.  Coun-
selors from high schools across the counties Northern serves, as well as occasional 
participants from Ohio, attend this training each November so that Northern’s 
Financial Aid staff and a representative from the HEPC can train counselors and 
others on f inancial aid updates.  Other colleges in the area, including Wheeling 
Jesuit University, partner with Northern to host this event.  

• Each campus of WVNCC hosts regular blood drives with the Red Cross and the 
Central Blood Bank.

• The annual fall Resource Fairs also engage constituents, including students and 
community members.  Each campus hosts a Resource Fair to spread awareness of 
service agencies in the communities served by Northern.

• Northern also hosts Job Fairs across the campuses in the fall and spring and coor-
dinates the spring Transfer and Career Fair, which brings various four-year colleges 
and employers onto the Wheeling campus to build awareness of transfer options 
among students and community members.

The Friends of the College (FOC) (5.b.9) is a community-based organization comprising 
interested individuals representing business, industry, education, and community service 
sectors.  Each campus has a Friends of the College group.  Due to the unique nature 
of each campus, the FOC groups develop and deliver their programs and activities to 
match local needs. These groups work to support projects that will assist and improve 
their respective campus and its students.  Events held include the annual dinner for the 
Wheeling campus, membership drives, special theme dinners, and general fundraising 
events.  All proceeds provide for student assistance in the form of scholarships or other 
needed aid.

Service learning programs and internships (5.b.10) are also incorporated into the edu-
cational experience of Northern students to enhance engagement of students with 
the community.  WVNCC’s Culinary Arts program participates in service learning op-
portunities for its students.  For instance, student members of the Junior American Cu-
linary Federation (Junior ACF) have volunteered to serve at the Martin Luther King 
Day Breakfast and Day of Service.  Additionally, Junior ACF members volunteer at the 
Breakfast with the Easter Bunny, preparing and serving food to children and others who 
participate in the event.  In a similar vein, Junior ACF members have also served for Big 
Brothers, Big Sisters.  In Human Services, students volunteer for community Sleep Outs, 
which are events to promote awareness of homelessness and to fundraise for home-
less coalitions.  These volunteer experiences allow students to practice skills they learn 
in their majors while providing a service that engages the community.  In addition to 
these co-curricular experiences that enhance student involvement in the community, 

http://techctr1.wvncc.edu/selfstudysecure/
http://techctr1.wvncc.edu/selfstudysecure/
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ment offers a series of features on Italian Cuisine broadcast on local television stations.  
Furthermore, staff and students participate by working in the Little Italy section of the 
festival.  Students and Culinary Arts instructors help prepare and serve food to the pub-
lic throughout the weekend.  In addition, a Northern student just served as an intern 
for the Italian Festival planners, helping to prepare marketing materials for the event 
(5.b.10).  

Another example of cultural diversity events are those hosted in honor of Disabilities 
Awareness Month (October) (5.b.2).  In 2011, the College invited a wheelchair-bound 
comedian and inspirational speaker to the Wheeling campus.  In 2012, Northern hosted 
the Dancing Wheels Company, which includes dancers both with disabilities and with-
out disabilities.   Support Services for Students with Disabilities has also participated in 
and invited other groups to campus to spread awareness about disabilities and to form 
partnerships.  The Student Disabilities Coordinator is a Lions Club member and often 
advocates for assistive services and technology through involvement with this group.  
Furthermore, as a member, the Coordinator also volunteers for Lions Club events on a 
regular basis.  Support Services has also hosted visits from other college representatives, 
such as Mountwest CTC, to explore and learn from WVNCC’s services, as well as other 
organizations, like The Arc, an organization that promotes the human rights of individu-
als with disabilities and helps them be active participants in communities throughout 
their lives, to create mutually benef icial partnerships.

Northern’s Student Activities Off ice has also offered events to engage Northern’s con-
stituents in and out of the organization.  For instance, in October 2010 and 2011, North-
ern hosted a Fall Concert on the Wheeling campus.  In honor of Women’s History 
Month, Northern has hosted grant-funded theatrical programs that highlight women in 
history on all campuses.  These events are open to the public at no cost.  The children’s 
parties at Easter, Halloween, and Christmas invite students and employees to bring their 
children on campus to engage the youth and offer entertaining and educational activities 
for families.  For several years, the off ice has also coordinated the summer camp Kids on 
Campus.  This camp is also open to the communities served and allows the chance to 
bring young people to campus for week-long events focused on educational and cultural 
enrichment as well as entertainment.  All of these examples further support the asser-
tion that Northern has the capacity and commitment to engage students, employees, 
community members, the youth, and many others.

http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/workforce-development/center-for-excellence-in-workplace-education-(cewe)/114
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Core Component 5c: 
WVNCC demonstrates its responsiveness to those constituencies that depend on its 
service.

 Evidence:
 5.c.1 2+2 Articulation Options
 5.c.2 EDGE Program
 5.c.3 Bachelor of Arts and Master of Arts hosted degrees
 5.c.4 Middle College
 5.c.5 WVNCC Foundation
 5.c.6 WV State Report Card
 5.c.7 Title III Grant for developmental education
 5.c.8 Center for Economic and Workforce Development
 5.c.9 Small Business Development Center
 5.c.10 Center for Excellence in Workforce Education
 5.c.11 Workforce partnerships

WVNCC offers several programs for its students that engage other education partners. 
These programs include 2+2 articulation agreements, Early Entrance courses offered at 
high schools, and the EDGE program.

Students who complete an associate degree have many opportunities to continue on 
to complete a bachelors degree.  Currently there are twenty majors available through 
articulation agreements between WVNCC and four-year institutions (5.c.1).  The insti-
tutions include Franciscan University, West Liberty University, West Virginia University, 
and Wheeling Jesuit University.  The specif ic degree programs available include:

• Accounting/Business Administration

• Business Administration

• Business Studies/Business Administration

• Computer Information Systems Specialization

• Computer Information Technology

• Criminal Justice

• Early Childhood Education

• Elementary Education

• Mental Health and Human Services

• Psychology

• Psychology with Social Work

• Respiratory Therapy

• Social Work

• Teacher Education, Pre-Secondary, English Concentration

• Teacher Education, Specialization in Social Studies

http://www.wvncc.edu/uploads/02_2+2ProgramsinCatalog.pdf


C5-169 | wvncc 2012-2013 self-study report

All of Northern’s 2+2 programs are listed in the College Catalog and on the website 
(5.c.1).  To transfer credit from Northern, students without holds on their accounts can 
request an off icial transcript through Northern On the Web, a letter submitted by 
facsimile or postal mail, or a Transcript Request Form available on each campus.  The 
f irst transcript is free; each additional request costs $5, with additional fees for faxing or 
expediting transcript delivery.

WVNCC provides the EDGE (Earn a Degree, Graduate Early) program (5.c.2) in the 
College’s service area.  EDGE is a State-wide community college initiative that recognizes 
specif ic high school classes for free community college credit.  More than seventy classes 
are recognized by WVNCC for credit.  These classes are typically in the career-technical 
tract and can be applied to a certif icate or associate degree program.   Data on the 
number of students reporting EDGE credit has shown a decline since 2007 (table avail-
able in the resource room, 5.c.2).  This may be because students are not reporting EDGE 
credits to Northern, they may be attending other colleges, or they may be delaying 
entry to college.  Furthermore, governmental funding for career technical programs had 
declined and then been eliminated in recent years.  Thus, fewer high school students may 
be taking advantage of programs with tighter resources in the high schools.   Even so, 
over the past three years (since the 2009-2010 year through the 2011-2012 year), EDGE 
programs within the high schools have enrolled 7,043 students (or 2,348 students per 
year) in Northern’s service area, a signif icant amount of enrollment demonstrating how 
the program has responded to the needs of high school students in receiving technical 
education (5.c.2).
  
To further solidify the connection between EDGE and college credit, Northern has de-
veloped a Northern Panhandle EDGE District Consortium with several high school rep-
resentatives, College representatives, career-technical/EDGE recruiters, and a part-time 
coordinator.  This group meets multiple times throughout the year to receive updates, 
discuss programs, and devise ideas focused on EDGE, College 101, and Career Technical 
education.  The EDGE recruiters and coordinator also conduct campus visits and f inan-
cial aid sessions.  On a yearly basis, Northern’s campuses host visits to approximately 39 
groups, reaching nearly 780 students, as well as 130 individual student visits through the 
EDGE and career-technical programs in the high school each year.  The consortium also 
coordinates 45 Senior Success sessions in the high schools and career centers for over 
1000 students to assist EDGE students in connecting EDGE credits to community col-
leges.  Financial aid sessions, with about 11 visits per year, serve 451 students; high school 
guidance counselors are also engaged through the High School Counselors Financial Aid 
Workshop, which is hosted on the Wheeling campus each fall with over 50 guidance 
counselors and college representatives in attendance (5.c.2).  

Each of the campuses coordinates and offers Early Entrance classes for local high school 
students.  These classes are college-level courses typically taught by qualif ied high school 
faculty in their schools.  The program allows juniors and seniors to obtain college-level 
credits while still in high school.  The number and specif ic courses offered differs depend-
ing on the campus and local schools’ needs.  Early Entrance students pay a reduced 

http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
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credit hour rate for these classes.  Early Entrance is further discussed in Component 5a 
and Criterion 4.

In addition to opportunities for high school students, select four-year institutions offer 
bachelor and master degree completion programs on WVNCC campuses from time 
to time.  In previous years, Mountain State University had offered its Bachelor of Arts 
in Organizational Leadership (all campuses) and its Master of Arts in Strategic Leader-
ship (Weirton and New Martinsville campuses).  This type of opportunity offers not only 
Northern students the option of continuing their education locally, but it also provides 
an opportunity for people from the community to come to a local WVNCC campus to 
obtain a higher degree.  Wheeling Jesuit University and West Liberty University, for the 
current school year, plan to offer Bachelor of Arts programs on the New Martinsville 
campus.  West Virginia University has also held classes for Extended Learning Programs 
on WVNCC’s campuses (5.c.3).  By partnering with these institutions, WVNCC aids its 
students and provides opportunities for those in surrounding communities (5.c.3).

In 2009, WVNCC received grant funding for $275,000 to develop and create a Middle 
College on the Wheeling campus (5.c.4).  The Middle College concept targets high school 
students who have the potential for academic success but perform at a higher level 
only in a student-centered environment.  To provide a student-centered environment, 
the program moves them to a college site that enhances self-esteem and encourages 
students to attend, to achieve academic success, and to pursue career goals that would 
have been challenging, if not improbable, in a high school environment.  The Middle Col-
lege at WVNCC is the only one in West Virginia.  The program began with twenty-eight 
students.  At the end of the f irst year, these students had reduced their absenteeism 
from 761 absences during the previous year at their high schools to 295 for their f irst 
year of Middle College.  This group of students had an average GPA of 1.89 at their 
high schools and an average GPA of 2.4 after their year at WVNCC.  Collectively, they 
earned 83 college credit hours.  The program will expand to the Weirton campus in 
January 2013 as a result of additional grant funding.  This program is also discussed in 
Components 2a and 4a.

WVNCC further demonstrates responsiveness to constituencies through activities of 
the WVNCC Foundation (5.c.5).  The WVNCC Foundation exists to seek, receive, and 
manage private funds to increase the College’s capabilities in the areas of institutional 
development, professional development, capital facilities and equipment, and f inancial as-
sistance to students. As discussed in Criterion 2, the Foundation operates independently 
of the College and is a 501(c)(3) nonprof it corporation.  From 2007 through 2010, dona-
tions to the Foundation increased 473% to a total of $1,478,540 in 2010.  The number of 
donors, during the same period, increased 157%, indicating that more donors were do-
nating larger amounts.  The increase in new, f irst-time donors was 187%.  All are indica-
tive of a growing, prospering foundation.  Funds were distributed for these uses in 2010:

• Culinary Arts Green Initiative

• Several scholarships

http://techctr1.wvncc.edu/foundation/
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
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• Kids on Campus program

• Middle College Early Entrance High School

• Governing Boards Capacity Building

• Disabilities program

• Allied Health program

• Workforce Training programs

• “Booze, Cruise, You’ll Lose” event

• Developmental Education Boot Camp 

• Social Justice Initiatives

One of the most challenging problems for new students is the need to take develop-
mental classes before they can begin taking college-level classes.  According to the State 
Report Card, over 70% of new, f irst-time WVNCC students are required to take a 
developmental class, or classes, before they can progress to a level of college-ready com-
petency (5.c.6).  In order to help reduce the number of students that need these courses 
as well as to increase success rates, the College responded to this demonstrated student 
need by applying for and receiving a Title III “Strengthening Institutions” Grant, for $1.5 
million over f ive years.  The program began in the fall of 2011 and has provided for ad-
ditional developmental education faculty, additional tutoring services, a new counselor 
devoted exclusively  to developmental students, increased capacity for academic support 
services, increasing tutoring center program associates (coordinators) to full-time, and 
added professional development for staff and faculty (including adjuncts).  Equipment 
dollars are invested in expanding web-based math classes on all campuses and student 
tracking and alerting software.  There also is now a software-based test preparation 
program aimed at reducing the number of students that test into developmental educa-
tion classes (5.c.7).

The Center for Economic and Workforce Development at WVNCC (5.c.8) contributes 
to economic development for the service area by enhancing the regional workforce 
through training, continuing education and consulting for individuals and employers.  Us-
ing a team approach within the Center and a reliance on partnerships with external 
groups, the Economic and Workforce Development Center responds to the needs of 
individuals, employers, communities, and economic development agencies with a f lex-
ible learning methodology that allows for customized solutions to meet the training and 
education needs of WVNCC’s constituents.  The Center addresses workforce devel-
opment needs of the emerging, existing, entrepreneurial, and transitional workforces 
through specif ic programs in continuing education, technical education partnerships, the 
Small Business Development Center, and customized training.  In addition, the Center is 
responsible for the College’s f lexible degree programs.  There are several components 
that make up the Center:

• Small businesses are the cornerstone of economic growth in West Virginia.  The 
West Virginia Small Business Development Center (SBDC) (5.c.9) helps individuals 

http://www.wvncc.edu/news/new-martinsville-campus-offers-emt-b-class/1549
http://www.wvncc.edu/uploads/zv_DislocatedWorkerProgram2009.pdf
http://www.wvncc.edu/about/accreditation-resource-room-criterion-5/3137
http://www.wvncc.edu/news/cbandi-wvncc-and-dominion-transmission-inc.-form-partnership-to-establish-training-program/1671
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start, grow, and maintain small businesses in the state.  Details regarding the SBDC 
were provided in component 5a, above.

• The Center for Excellence in Workplace Education (CEWE) (5.c.10) is a unique 
workforce delivery mechanism for the Northern Panhandle formed through a 
partnership with WVNCC and local manufacturing companies.  CEWE provides 
tri-state area companies with customized, f lexible training programs and services, 
such as the following:

 

o Instructor-led classroom training

o Computer-based, multimedia training

o Individualized, one-on-one training

o Distance learning, through teleconferencing, multimedia or the internet

o Facilitated team training

CEWE has access to many capable skilled trades and professional development trainers 
with an average of 20-plus years of experience.  It has access to the many resources and 
experiences of an educational institution that has been providing practical instruction 
to people of this region for dozens of years.  In addition, new, future-reaching training 
technologies are constantly being developed.  These evolving resources, combined with 
a unique, customer-focused approach to training, has created a synergy that enables 
WVNCC to provide a positive, dynamic training resource to companies and institutions 
in the area.

• WVNCC offers community education courses and seminars for personal enrich-
ment, cultural interests and educational pursuits.  Community education offerings 
are arranged on each campus to meet local needs.  Courses are short-term and 
noncredit.

• WVNCC’s Continuing Education programs help individuals upgrade their job skills, 
enhance their professional development, and explore their personal interests, plus 
the program assists employers in improving the quality of their workforces.  A va-
riety of classes, workshops and seminars are designed to help individuals stay cur-
rent in their f ields, to acquire certif ication or credentialing for career advancement, 
or to meet licensing requirements.  WVNCC can provide customized courses and 
programs for employers to meet the needs of their specif ic workplace.  Continuing 
Education programs strive to meet the community’s needs for life-long learning. 

• In order to enhance Northern’s ability to provide online training to individuals and 
businesses, WVNCC has partnered with the ACT (American College Testing) Cor-
poration to form an ACT Center at the College.  Through the Center, individuals 
can access over 2,500 course modules in Adult Literacy/Employability Skills; Com-
puters and Information Technology; English as a Second Language (ESL); Industrial 
Technology and Safety Skills; Management, Leadership, and Small Business Opera-
tion; and Professional and Personal Development.  For employers, Northern can 
enhance the value of computer-based instruction by offering a variety of support-
ing activities.  The ACT Center makes training available any time, any place, at any 
pace.

• WVNCC offers courses through the ‘ed2go’ system.  There are hundreds of en-
gaging online courses for adults, covering every topic from anatomy to web design.

• WVNCC offers a Continuing Education online medical transcription training pro-
gram that is a fully integrated, comprehensive, independent study course.  The 
purpose of the course is to provide training for the workplace.  The course is a 
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In conjunction with the benef it of workforce training, Northern also contributes to eco-
nomic development of its communities by helping graduates train for jobs that will earn 
them higher wages with a degree versus without a degree.  According to the 2011-2012 
Graduating Student Survey (5.d.4), respondents reported earning wages ranging from a 
low of $7.50 per hour up to a high of $16 per hour at the time before, during, or immedi-
ately after graduation.   Northern can gain a better sense of the economic benef it to the 
community and its students by gathering longitudinal data of students’ wages.  Gener-
ally, recent graduates tend to begin at entry-level jobs in their f ields, which may suggest 
that future reports from these graduates will show increases in wages over time and 
with experience in addition to educational credentials.  Additionally, wages reported by 
respondents could include those for jobs that are not directly related to the graduates’ 
majors.  Additional follow up with respondents could clarify some of these data points.  
The full 2011-2012 Graduating Student Survey is available in the resource room (5.d.4). 

The College also contributes to the economy by being a signif icant employer in the area 
(5.d.10).  The College employs almost 150 full-time employees across its three campuses; 
Northern also employs over 100 adjunct faculty a semester.  Others in the community 
are hired on a part-time, temporary basis in various positions, including academic advis-
ing, secretarial, sign language interpreting, supplemental instruction for students with 
disabilities, and other areas as needed.  Furthermore, the College employs students 
through Federal Work Study opportunities in various departments as well as through 
temporary, part-time employment in Academic Success Centers (Tutoring Centers) as 
peer tutors.  Moreover, the College contributes indirectly to the economy through its 
yearly operating expenditures by updating its resources, such as the addition of new 
facilities that require renovation and updates to current resources, including facilities and 
information technology needs.  See Criterion 2 for additional data.   

The College also contributes to the economy through philanthropic efforts in the com-
munity (5.d.11).  Northern’s Wheeling and New Martinsville campuses have participated 
for the last 16 years in the annual Relay for Life event held in a community served by that 
campus.  Weirton campus teams have also participated for the last two years.  Teams 
raise funds to donate to the American Cancer Society.  In addition, each campus offers 
a Secret Santa program, asking for volunteers to buy presents as “Secret Santas” for 
students’ children.  Classif ied Staff Council has offered fundraisers to secure funding for 
students who cannot afford to participate in graduation because of the cost of gradua-
tion regalia.   The Off ice of Development constantly pursues fundraising efforts, such as 
through the annual Golf Scramble and Friends Dinners, to raise money for scholarships 
and the Emergency Assistance Fund, which provides up to $1000 per lifetime to a student 
for an emergency that may otherwise cause the student to quit school due to f inancial 
strain.  Through these and various other efforts, Northern contributes altruistically to 
the community it serves to help individuals and the economy.

Northern has supported economic development in other ways as well.  In the 2010-2011 
school year, Northern created a partnership with CentreTown Fitness in Wheeling.  Any 
Wheeling campus student receives total access to CentreTown for a fee of $37.50 per 
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semester.  This partnership has supported the wellness of students and supported a local 
industry.  Similarly, Northern also partnered with Prodigy Wellness Center in New Mar-
tinsville.  For the same fee, students receive an all-access pass to the center.  This again 
shows Northern’s contribution to economic development by supporting a family-owned 
gym in the community (5.d.12).

WVNCC is also highly valued by the constituents it serves.  The awards that Northern’s 
organizations, students, faculty, staff, and departments have received support the claim 
that the College is supported by its constituents.  The WVNCC Foundation, for instance, 
raises funds for student scholarships (5.d.14) and “teaching and learning grants” (5.d.13), 
for which employees can apply in order to support a project.  For instance, in 2011, the 
Foundation awarded a grant application for a f inancial literacy and student success 
course offered at no charge to students.  Through the grant, staff members in f inancial 
aid and student success/retention designed, recruited students for, and taught a class of 
students on each campus in both fall and spring semester in the 2011-2012 school.  This 
represented a signif icant amount of support, for the grant paid the tuition for all students 
in the course, as well as all course related costs and faculty travel.  Many other teach-
ing and learning grants have been approved by the Foundation, showing the support 
and value that the Foundation board places in the College.  Copies of approved grant 
applications are available in the resource room (5.d.13).   The Foundation also shows its 
support of College services by providing scholarships and academic awards to students 
every year.  The Foundation awards scholarships recognizing academic excellence and 
the potential for academic excellence.  The full list of WVNCC Foundation scholarships 
is listed on pages 38-39 in the College Catalog (available in the resource room, 5.d.14).

Furthermore, other groups display value for the institution by providing awards and 
scholarships.  For instance, the Friends of the College groups provide a scholarship for 
each campus to a recipient with at least a 2.5 GPA.  Another organization, the Wheel-
ing Chapter of the Daughters of the American Revolution, provides a scholarship to a 
student who has already earned at least 30 credit hours.  The Weirton Woman’s Club 
awards a scholarship to a full-time female student living in the Weirton area.  The Lions 
Club presents a scholarship to a qualifying student with a disability.  As demonstrated 
by these examples, various organizations support the efforts of Northern students with 
f inancial support, and by doing so, they illustrate the fact that Northern is valued by its 
constituents (5.d.15).

Other awards that College members have received include the Paragon Award (5.d.16) 
and the Presidential Volunteer Service Award (5.d.17).  After Northern redesigned its 
website with Technology Services Group, Inc., the College earned a top award from 
the National Council for Marketing and Public Relations for outstanding achievement in 
communication at community and technical colleges.  This honor, the Paragon award, 
is a one-of-a-kind recognition for excellence among marketing and PR professionals 
at two-year colleges.  An article documenting this is available in the resource room 
(5.d.16).   Another exemplary recognition of how constituents value Northern is through 
the receipt of the Presidential Volunteer Service Award given to Northern’s Continuing 
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Education Coordinator, Darryl Clausell.  Darryl was nominated by a local agency, Youth 
Services System, for his more than 1,000 volunteer hours to YSS and the YSS Safe Place 
program (see the article “Darryl Clausell Honored…” in the resource room, 5.d.17 ).  
Such a prestigious honor awarded to a Northern employee from the nomination of 
a community agency partnered with the College represents a prime example of how 
constituents value the College.

Another example of the value displayed by constituents for Northern includes the do-
nations that have continued to increase over the years.  According to the Institutional 
Advancement/Foundation Off ice Reports and Comparisons, 2007 – 2010 (available in 
the resource room, Faculty Document Center, 5.d.18), total donations have grown by 
more than f ive times the amount received in 2007 (compared to 2010).  Total donors, 
as well as the number of new donors, also more than doubled between 2007 and 2010.  
Corporations and individuals represent the highest categories of donors, and donors 
also include employees and the Foundation.  This growth in donations and representa-
tion from various constituents shows that the institution is valued by those it serves.  The 
growth in the assets of Institutional Advancement as well as the tremendous growth in 
the number of donors indicate a high value and conf idence in the College.

CONCLUSION
WVNCC is committed to serving its constituents.  Northern has identif ied f ive primary 
constituents:  students pursuing certif icates and associate degrees, as well as those who 
attend for specif ic courses only and transient students; students who plan to transfer 
after completing coursework at Northern; local high schools, including high school stu-
dents and Northern’s Middle College students; those served by community, continuing 
education, and workforce education, including local employers; and governmental and 
political members of the community that support WVNCC’s focus on higher education.   
Northern’s IR Off ice gathers input and feedback from constituents about their needs 
and satisfaction with the College’s programs.  WVNCC’s service learning efforts offer 
evidence of the College’s commitment to engage with its constituents and communities.  
Furthermore, through 2+2 programs, programs for high school students (like Early En-
trance, EDGE, and Middle College), the Center for Economic and Workforce Develop-
ment, and the Small Business Development Center, Northern shows responsiveness to 
those groups that depend on its services.  Finally, feedback from various surveys, increas-
ing donor pool and donations, and awards given by community groups to members of 
the organization show that both internal and external constituents value the College’s 
services.  Ultimately, Northern evinces  its commitment to serving its identif ied constitu-
ents in ways that those groups value.

Strengths
• WVNCC has a proven record of creating partnerships with employers and high 

schools to offer academic preparation, workforce training, and a commitment to 
the public good.
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CONCLUSION AND REQUEST FOR 
CONTINUED ACCREDITATION

Conclusion
West Virginia Northern Community College is a learning-focused institution whose mis-
sion is “to provide higher education empowering individuals to achieve academic and 
career goals leading to a competent workforce which excels in a global economy” by 
“offering an accessible, safe, diverse, and high-quality learning environment.”  To that 
end, the institution has used its self-study process to ref lect on its successes in achieving 
that mission and in fostering a culture that values both quality in education and continu-
ous improvement in academics and services.
  
Regarding mission and integrity, Northern’s strengths include a mission that aligns with 
State goals for higher education, the various cultural programs that promote diversity 
awareness, a Board of Governors that operates autonomously and with integrity to 
provide leadership for institutional governance, and collaborative processes that pro-
mote engagement from all constituents.  In planning for the future, Northern has built 
a sound f inancial base that provides reserves and processes for needed changes, shown 
that it can respond to societal needs, expanded its physical base to further technical 
programming, increased focus on data-driven decision making to promote Institutional 
Effectiveness, and aligned planning with the College mission.  To promote student learn-
ing and effective teaching, Northern has created a culture of assessment across course, 
program, department, and institutional levels, hired full-time and adjunct faculty with the 
degrees and qualif ications necessary to provide excellent education, provided resources 
to help faculty improve teaching and enhance student learning, and offered extensive 
resources to promote student success.

Furthermore, Northern supports lifelong learning by providing support to faculty, staff, 
and students to acquire, discover, and responsibly apply knowledge; proves the impor-
tance it places on acquiring a breadth of knowledge and skills by instilling in academic 
programs a philosophy, policy, and practice of general education; offers students chanc-
es to participate in lifelong learning through curricular and co-curricular programs; and 
assesses the usefulness of curricula through program advisory committees and State 
and institutional reviews.  Northern also engages its constituents to serve their needs, 
such as through workforce partnerships, collaboration with the K-12 community, and 
involvement with civic organizations, and its services are clearly valued by those the Col-
lege serves, which is evinced through surveys and other feedback methods that show 
pride and satisfaction with College services and programming.  

Of course, Northern also faces challenges, and the self-study process has helped the 
institution honestly identify those issues and present a future direction for the College to 
meet those challenges.  The Institutional Research Off ice has made tremendous strides 
in collecting the data that has driven decision making, and this off ice, with the support of 






